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ABSTRACT
The Effects of a Career Guidance Program for Hispanic
High School Students on Knowledge of Job Acquisition
Skills, Career Expectations, and
Post-High School Plans
(February 1983)
Lynda Karen Mandlawitz, B.A., University of Cincinnati
M.A., Columbia University
Ed . D
. ,
University of Massachusetts
Directed by: Professor Richard Clark, Jr.
This study, a ten-session program conducted at
English High School in Boston, Massachusetts, focused upon
designing an operative career guidance program for
Spanish-dominant high school students. Piloting a text
written by the researcher, Como conseguir el empleo gue
Ud. desea ( How To Find The Job You Want ), the study
compared differences in knowledge of job acquisition
skills, level of career expectations and intentions to
pursue further education of a group of students who
received experimental manipulation and a control group
which did not participate in the program. The study also
vii
examined differences between the boys and girls in the
experimental group on the noncognitive outcomes.
Utilizing a pretest, posttest nonequivalent control
group design, three measures, all in Spanish, were
administered to the two groups. Repeated measures
analysis of variance was used to examine the results of an
achievement test of job acquisition skills; chi-square
tests of homogeneity to examine the data from a measure of
post-high school plans; and the Wilcoxon Matched-Pairs
Signed-Ranks and the Mann-Whitney U test to examine data
from a measure of career expectations.
The findings demonstrated the importance of the
program as a viable model for providing instruction in job
preparation to this special needs group:
1. Statistically significant increases in the
posttest scores of the experimental group on the
achievement test reflected a relatively high degree of
attainment in the quantifiable skill areas: resume
preparation, completion of job applications, answering
employment advertisements and knowledge of interview
techniques
.
2. While the difference in educational plans of the
exoerimental group members at posttest was not
viii
statistically significant, the analysis did reveal a
tendency (p <. 10) on the part of the experimental group
members to differ in their intention to pursue post-high
school education.
3. Significant changes in level of career
expectations, thought to be closely associated with
educational and occupational achievement, accompanied
growth in knowledge and changes in educational plans.
Participants' career choices changed, resulting in
statistically significant differences between pre- and
posttest level.
4. While it was expected that girls in the program
would demonstrate greater changes in career expectations
and intentions to pursue higher education than boys, both
sexes changed in approximately the same proportion on both
measures. These findings suggested that other variables,
especially socioeconomic status, are more directly related
to occupational expectations and educational aspirations.
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CHAPTER I
INTRODUCTION
The major contributor to an adult's identity in
American Society is occupational role. 1
Spanish American workers are found in dis-
proportionately great numbers in the poorest
paying jobs with the least prospects for
advancement. Of all the employed men of Spanish
origin in April 1970, nineteen percent were in
the ten lowest paying occupations at that time,
while only ten percent of all employed white men
were in these occupations.
2
Like the Irish, Italian, and Jewish groups in
preceding tides of emigration, thousands of Hispanics from
Mexico, Puerto Rico, Cuba, and the Spanish-speaking
countries of Central and South America flock to the United
States each year seeking employment opportunities and
economic advancement. Instead, they find themselves among
the most severely affected by rising unemployment and by
cutbacks in education and social welfare programs.
Hispanic youth in particular confront staggering problems
in school and in the labor force. Many work at menial,
meaningless, degrading jobs. Many never work at all.
Contrary to the conventional wisdom, studies indicate
that the vast majority of young people from all social
1
2strata want to work and would get jobs if they knew how.
Former Vice President Walter Mondale's 1979 Task Force on
Youth Employment found that young people seeking jobs,
especially disadvantaged youth, need reliable job
information, support and assistance during the transition
from school to work, and proficiency in job acquisition
skills including resume writing and interviewing
techniques. In the same vein, Saul Levine, a prominent
psychiatrist, adds that high schools "must play a vital
role in preparing young people for the realities and
exigencies of the world outside of the educational
system. This means teaching and exposing students to the
'real world,' teaching about the meaning of work and
4developing job skills".
Statement of the Problem
Although numerous studies emphasize that Hispanic
youth need opportunities to learn job acquisition skills
in order to compete successfully in the labor market, a
preliminary review of the literature indicated that high
schools have failed to provide adequate vocational
guidance for this population. Nor do we find texts
written in Spanish for teaching these important skills.
The researcher's own book, Como conseguir el empleo gue
3usted desea ( How To Find The Job You Want ), appears to be
the only one of its kind. 5 (See Appendix G.)
The educational and occupational deficiencies of
Spanish-speaking youngsters call for programmatic
interventions at all levels of the educational process,
but secondary school educators face an especially urgent
mandate. The Report of the Conference of the National
Center for Research in Vocational Education (1966), for
example, notes that high school guidance programs must
develop strategies for assisting minority students in
their transition from school to work, as high school
remains their principal pathway to work. Among several
skill categories identified as fundamental for students'
career development, this Report mentions job acquisition
and adjustment skills, personal decision-making skills,
and education and training exploration skills.
Counseling Hispanic students at Boston English High
Schoool (1974-1977), the researcher discovered that most
know very little about the world of work, particularly in
relation to the area of knowledge and skills which pertain
to getting a job. Their parents and the other adults in
the Spanish community generally are unable to teach them
these skills. The writer consequently proposes to develop
and study one career guidance program for Spanish-dominant
high school students which, hopefully, represents a
feasible model for other such programs.
4
Background of the Problem
The present study emerges out of the many problems
which contribute to the occupational underachievement of
Hispanic American youth. Not surprisingly, all the
predictable indicators of poverty appear
disproportionately in this population. First of all, we
find the largest concentration of Spanish Americans in the
low income areas of our cities. In 1979, about
eighty-five percent lived in urban areas compared to
7
sixty-five percent of the total white population.
Median income in 1978 averaged $5900 for Hispanics and
$6900 for non-Spanish persons. Only twenty-one percent of
Hispanic males fourteen years old and over had an income
of $14,000 or more in 1978, while the corresponding
proportion for non-Spanish males was thirty-six percent.
Over forty percent of all Hispanic youths drop out of
school. Only six percent of Hispanic high school
graduates finish college, and fewer than eight percent
enter professional or technical fields. The U.S. Civil
Rights Commission has reported that only one out of every
four Chicano college students actually graduates whereas
5one of every two Anglo students graduates. Finally,
family size exceeds the national average (3.85 persons
compared to 3.28), and a greater number are headed by
women. In the case of Puerto Rican families, for example,
about forty percent are maintained by women; fifteen
percent of Mexican families are headed by women.
In terms of educational achievement and
employability, Hispanics fall significantly below the
general population. Among adult Puerto Ricans, fifty-six
percent have at most only a grade school education —
twice the proportion for the population at large. Two out
of every five Hispanic nineteen year-olds lack a high
school diploma. In Hartford, Connecticut, where a 1976
study was conducted to assess the career aspirations of
Puerto Rican youth (Project Case), they were found to
comprise thirty percent of the total public school
population, yet only fifteen percent graduate from high
school. Only four percent of the vocational-technical
school population of Connecticut is Hispanic. Although
most of the students speak conversational English and have
lived on mainland United States for several years, they
drop out of school in greater numbers than any other
ethnic group in that state. Consequently, their
unemployment figures in Hartford range up to thirty-two
6percent. Many of those who quit school do so at sixteen
with no potential of obtaining even a menial job. Because
of their higher drop-out rate, many more young Spanish (1
1/2 times) work than do their white counterparts, but they
hold the poorest paid jobs.
In New York City, the proportion of Hispanic students
has continually increased resulting in a dramatic change
in the composition of the schools. Whereas in 1960 white
non-Puerto Rican students constituted the majority
(sixty-three percent), by 1970 blacks and Puerto Ricans
predominated (fifty-seven percent). While the largest
percentage gain for Puerto Ricans in New York City has
been at the high school level, they continue to start
school later and drop out in greater numbers than any
other group (eighty percent). Few Hispanic young people
find their way to job training programs. In 1970, only
six percent over the age of sixteen had completed any job
training. In sum, lack of education, lack of job
training, and lack of English proficiency heighten their
labor market handicap.
Analyzing the demographic data further, we find that
accurate data on the number of Hispanics are controversial
7and difficult to obtain.* Demographers estimate that one
of every twenty persons (5%) in the United States is an
Hispanic American. The number of persons of Spanish
origin in the United States totaled about 12.1 million
persons in 1979, the majority of whom lived in the five
Southwestern States of Arizona, California, Colorado, New
Mexico and Texas. Outside these states, the next largest
concentration can be found in Florida and New York. It is
a population that is younger and increasing more rapidly
in number than any other ethnic group. For example, the
median age of Puerto Ricans, 19.9, contrasts sharply with
the 29.8 for the United States population as a whole.
Three major factors account for these characteristics: a
The data collected by the decennial censuses have
been based on changing definitions of Americans of
Spanish origin. The earliest published statistics
from decennial censuses were derived from questions
on country of birth (1850) and later, on parents'
birthplace (1890). In 1930 Mexican Americans were
identified as a racial group. The definition was
expanded by including questions on Spanish mother
tongue (1940) and Spanish surname (1950). The four
identifying characteristics used in the 1970 census
were: origin or descent, mother tongue, surname, and
place of birth or parent's birth. Population
estimates have been based on self-identification
according to seven Spanish categories of origin or
descent: Mexican American, Chicano, Mexican
(Mexicano), Puerto Rican, Cuban, Central or South
American, and "other Spanish". Estimates have
therefore varied widely. Persons classified of
Spanish origin also are counted as white or black.
According to the 1970 census, approximately 98% is
white.
3
birth rate 75 percent higher than the rest of the
population, immigration of youth, and higher average
mortality rate.
The population figures reveal that Mexican Americans
represent the largest number of Hispanics in the United
States, followed by Puerto Ricans who, as mentioned
before, are increasing rapidly in number. While Cubans,
the third largest group, live primarily in Florida, they
also can be found in many of the Spanish population
centers of the Northeast. Table 1 below summarizes the
Spanish-origin population (1979) by type of origin.
TABLE 1
SPANISH ORIGIN POPULATION (1979) BY TYPE OF ORIGIN
Type of Spanish Origin
Approximate
Number Percent
Total 12.1 Million 100.0
Mexican 7.3 million 60.6
Puerto Rican 1.7 million 14.5
Cuban 800,000 6.6
Central or South American 850,000 7.0
Other Spanish Origin 1.4 million 11.4
With unemployment in Mexico at forty percent and
approaching fifty percent, poor Mexicans continue to cross
the fifteen hundred miles of the Rio Grande and enter the
9United States illegally. They find work in the fields and
urban areas of Texas and California. Slightly more than
eighty-five percent of Mexican Americans live in Arizona,
California, Colorado, New Mexico and Texas. More than
eighty percent live in urban areas and are overrepresented
in the lower income groups. The 1979 figures reported
that 18.6 percent were living in poverty. Even among
adults aged 25 to 29, the proportion of Mexican Americans
who have completed four years of high school or more is
only 50.3 percent, compared to 87.3 percent for all
persons of non-Spanish origin in that age range.
Because of their longer history in the United States,
Mexicans have received wider attention in the literature
than other Hispanic groups. Recently, however, Puerto
Ricans have captured some of this attention. The two
groups share much in common, both manifesting a strong
loyalty to their culture and language. But there are also
significant differences. For one thing, Puerto Ricans and
others from the Carribean (i.e., Cubans and Dominicans)
are a more racially and culturally mixed group. Race has
been a significant and often debilitating issue for Puerto
Ricans.^ Joseph Bram comments on the issue of race:
Puerto Rico is a land of racially mixed marriages
(particularly in the lower social strata), and
children in many homes run the whole gamut of
10
pigmentation from the very dark to the Mediterranean
light. In the North American social environment
lighter complexioned youngsters have a better chance
of social and occupational acceptance than their
darker siblings. Brothers and sisters are thus
separated by differential opportunities, and envy and
resentment enter their life.J-0
The colonial relationship of Puerto Rico and the
United States since 1898 has also affected labor
conditions in Puerto Rico and the experience of Puerto
Ricans living on the mainland.
In the Northeast (New York City area and the large
cities of Pennsylvania and New Jersey) where this
researcher has worked, Puerto Ricans represent the largest
group of Hispanics. Statistics from 1976 indicated that
77.4 percent of Puerto Ricans were living in the central
cities of metropolitan areas compared to 43.9 percent of
Mexican Americans and 25.5 percent of non-Spanish
whites. 11 In 1970, of the one million Puerto Ricans
living in the United States, 750,000 were living in New
York City. Today, about two million Puerto Ricans live in
the United States compared with fewer than sixty thousand
in 1935. Nearly forty percent now live outside of New
York State.
Several studies (Burnett, Christensen) divide
mainland Puerto Ricans into two groups based on length of
residence in the United States: Long-term families (five
11
years or more in the United States) and short-term (less
than five years)
. Thus the problem of understanding the
Puerto Rican community is complicated by the fact that
there are really two groups of Puerto Ricans. The
Neo-Ricans" (Riquenos* or Niuyorriquenos" ) , raised on
the mainland, are usually English-dominant and have
adopted mores which distinguish them from Puerto Ricans in
Puerto Rico. They nevertheless retain a strong
identification with the Latin American culture of the
newer immigrants. Research seems to indicate that at
least ten percent of recent arrivals return to Puerto
Rico. This pattern, known as refluence
,
poses special
problems for job counselors and educators who must
remember that many Puerto Ricans consider Puerto Rico home.
Economic conditions in both Puerto Rico and the
United States bear on the pattern of migration. The
literature shows evidence that migration rates of Puerto
Ricans have been closely tied to favorable employment
conditions in Puerto Rico. High unemployment and low
wages in Puerto Rico have driven thousands of Puerto
Ricans from their country to the urban centers of the
United States in search of economic opportunities. Large
scale migration, now encouraged by daily air service and
inexpensive fares between San Juan and New York City,
commenced at the end of World War II and continued after
12
the war ended. The largest number of Puerto Ricans
arrived during the economic boom in the 1950's. With the
economic downturn of the 1970's the number of immigrants
decreased and recently has even been slightly less than
the number returning to the Island. Although many Puerto
Ricans come from poor rural areas, many others were
formerly town dwellers. A large majority plan to return
to Puerto Rico once the family's economic situation has
improved.
Migration back and forth takes its toll on emotional
and physical health, on family structure, and on
educational success.^- 2 Latin males, for instance, are
expected to work. Their self-respect and dignity are
based on their ability to support their families and to
progress economically. When they fail to do so because of
limited employment opportunities and lack of training,
they escape the shame of unemployment by leaving home or
by suffering from an acceptable disability such as ill
health. Consequently, we find a high incidence of
tuberculosis and admission to mental hospitals among
13Puerto Rican males.
Often, Puerto Rican women have less difficulty
finding work in our urban economy, displacing their
husbands as principal breadwinnners and creating a
redefinition of the male role. This undermines the
13
traditional family hierarchy. The unemployed man's
children often lose their respect for him, and the wife
may acquire an economic independence not common among
women in Puerto Rico. Puerto Rican children, raised to be
more submissive than Anglo children, break loose from the
control of their parents and often end up involved in
delinquent behavior. 14 Ruiz and Padilla summarize:
Latinos are victims of the 'poverty cycle':
depressed personal and family incomes, fewer
years of education, overrepresentation in menial
occupations, and elevated rates of
unemployment. This cycle is self-perpetuating
because the victims are less able to subsidize
their own education, those of their children, or
to qualify for better, high paying employment.
Furthermore, in comparison with other ethnic
groups. Latino students possess fewer 'role
models' to imitate who have achieved success
through continued education or training. Other
stressful consequences of poverty include
decreased social status, inadequate health care
and nutrition, a generally reduced quality of
life. 15
Surveys indicate that because Hispanic men still have
a preference for the non-working wife, Hispanic women
continue to suffer from the socialization of sex roles.
This explains why they feel guilty if they fulfill their
potential and are more successful than their mates. 16
Young Hispanic women have the poorest graduation rate of
any group among the nation's youth.
17 Girls are
14
especially disadvantaged by cultural differences in sex
role codes. Although recent research emphasizes that the
status of Hispanic women is changing due to increasing
freedom, the family's reputation continues to depend on
the daughter's virginity into marriage. 18
Over 43.6 percent of Spanish women now work (1975
Labor Statistics). This is slightly lower than that of
black women. Ninety-two percent of non-working Spanish
women cite household responsibilities as their reason for
not working. The 1980 census data, however, show that the
more highly educated Cuban, Central and South American
women participate in the labor force in rates similar to
those of white women. In 1979, the median educational
attainment of Puerto Rican and Mexican-origin women 25
years and over was 9.9 years and 8.8 respectively;
whereas, for other women of Spanish origin it was 12.2
years. Many female Puerto Rican heads of household must
rely on public assistance or on their own low earnings.
Their median annual earnings in 1979 were $4050.
Notwithstanding the profile of Hispanic Americans
presented in the foregoing discussion, it must be
emphasized that Hispanics living in this country are not a
monolithic group in terms of their backgrounds and
aspirations. For example, the stereotype of Chicanos as
largely migratory rural labor persists although in fact
15
less than a tenth of employed Mexican-American men are
farm workers* and migratory farmworkers are even fewer in
number. The problems of assimilation that the
Mexicans of the Southwest confront differ from those faced
by the Puerto Ricans in the North and the Cubans in
Florida. Also, there is significant variation in the
incomes of the various groups of Spanish Americans.
However, the income of none of the major ethnic groups
(Mexican, Puerto Rican, Cuban and other Spanish American)
equals the median income for all white families. Puerto
Rican family income is lower than that of Blacks. The
median income in 1970 ranged from eighty-nine percent of
that of all whites for Cubans, to seventy percent for
Mexican-Amer icans, and fifty-eight percent for Puerto
Ricans. Common problems shared by Latins in the United
States are "limited labor market information, a lack of
strong pressure groups in the urban areas, and an explicit
language barrier". 2 ^
Clearly, the low income levels and high rate of
unemployment among Hispanics are not due to any lack of
desire to work. Even in the low income Chicago area of a
study by Burnett (1974) a substantial number of families
were found to be achievement oriented and upwardly
mobile. O'Neill and O'Neill in a 1964 study of physically
handicapped Puerto Ricans found that the Puerto Rican
16
population was in general characterized by a strong work
maxim. Although they lacked sophistication about job
training programs, they expressed great concern about
obtaining jobs. Even the gang members in Burnett's study
often mentioned the desire to go to college. A study of
Mexican-Americans indicates that they maintain generally
high aspirations and expectations for status
22
achievement. In a study of Hispanics on New York's
Lower Ea3t Side, Scharff discovered that the people,
though poor, are hardworking and "quickly develop
requisite skills when reasonable work is available." 23
In 1979, the Spanish-or igin labor force sixteen years and
over averaged 4.4 million persons: 2.7 million men and
1.7 million women. Despite their desire to work at
professional and skilled jobs, only 14.2 percent of the
males and 11.2 percent of the females held professional,
technical, or managerial level positions. Almost nine
percent were unemployed, contrasted with six percent of
the rest of the population. The labor market today
appears increasingly incapable of absorbing all the people
who want and need to work. Hardest hit are .young women,
high school drop-outs, minorities and youth from
economically disadvantaged families. In 1979, the Vice
President's Task Force on Youth Employment reported that a
youth's chances in ten of being unemployed were 13.9
17
percent. However
,
when other variables such as sex
,
ethnic group membership and socioeconomic status of
parents are taken into consideration, a youth's chances of
being unemployed rise significantly as Table 2 below
demonstrates
,
24
TABLE 2
A YOUTH'S CHANCE IN TEN OF BEING UNEMPLOYED
Group Chances in 10 of Being Unemployed
All Youth 13.9%
Female 14.4%
Poor 19.3%
Hispanic 16.4%
Hispanic Drop-Outs 18.1%
Hispanic Poor 37.0%
As Figure 1 from the United States Bureau of Labor
Statistics shows (see Chart), both Hispanic and Black
youth are substantially more likely than whites to be
unemployed or to work in less desirable, unskilled
jobs, 2 ^ Puerto Ricans between the ages of 16 and 19
have had a chronic unemployment rate of fifty percent or
_
.
26
more for the past five years.
Data from the Bureau of the Census (1979) which
breaks down the Spanish-or igin population by occupational
distribution reveals that while job distribution is
18
FIGURE I
:gr***r% **»£[^
19
similar for Hispanics and Blacks, the differences between
the Spanish and non-Spanish populations are striking.
^
(See Table 3.) These statistics take on even greater
urgency because the 1980's will witness a continued
shortfall in the number of jobs for young people. The
types of job3 will also continue to change with
increasingly greater emphasis on service and white collar
jobs. Demand for blue collar laborers, a large percentage
of whom are Hispanics, will steadily decline.
Purpose of the Study
The purposes of this study are to develop a career
guidance program for Hispanic high school students based
upon a review of relevant vocational literature and upon
the researcher's own professional experience; to analyze
its effects on knowledge of job acquisition skills, career
expectations, and post-high school plans; and to
demonstrate the merits of broadscale implementation of
career guidance programs for this special needs population.
Significance of the Study
Vocational psychologists tell us that the frustation
and alienation of disadvantaged young people often stem
20
TABLE 3
Employment Status and Major Occupation Group of the Total and Spenlsh-Origln
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from the lack of an occupational identity. One of the
principal developmental tasks of adolescence, according to
vocational theorists, is the exploration and trial of a
variety of occupational roles through school,
extracurricular activities, and part-time jobs. Yet many
disadvantaged youth have no picture of themselves some
five or ten years in the future. With no articulated
career aspirations, at best they will drift from one
dead-end job to the next.
The present career guidance program holds that
acquiring job-seeking skills is at least as important as
possessing technical job skills in establishing a
successful work history; that all students must receive
exposure to career-relevant information, including
opportunities for further training; and that schools, in
cooperation with industry and community-based groups, have
an obligation to provide adequate career guidance for all
students, especially those who are most disadvantaged. As
such, the overriding significance of this study rests in
its success in providing additional information about
Spanish-speaking youth to a critical range of decision
makers who will determine policy in the area of career
guidance for this segment of society. In addition, the
career guidance text upon which the study is based is a
means of extending the impact of the document beyond the
22
academic setting. The nucleus of the study, it has
enormous potential as a learning tool for Hispanic youth.
We know from previous studies that young people with
greater world of work information more often use formal
techniques of job finding. In searching the literature,
the writer found no career guidance programs at the
secondary level for students of limited English-speaking
ability. More information is needed, therefore, to
determine how best to transmit job information to these
young people. This study proposes that Spanish-dominant
adolescents can acquire this knowledge through classroom
instruction in their own language using the text written
by the researcher. It further proposes that such
knowledge affects the career expectations of adolescents.
Most studies have examined career aspirations only.
In addition, this study will determine whether as a
result of participation in such programs students
reconsider their post-high school plans. While the vast
majority of jobs require less than a college education,
the desireable jobs certainly demand skills which involve
training beyond the high school level. Students therefore
need an awareness of the realities of training for jobs in
the 80 ’ s and beyond.
Finally, few studies have traced the vocational
development of Spanish adolescents along sex lines despite
23
the fact that the occupational problems of Hispanic
females are greater than those of any other group. This
study will examine whether the effects of the program
differ for male and female participants.
Definition of Terms
Career Guidance Program
A career guidance program for an experimental group
of Spanish-dominant high school students conducted
primarily in Spanish and taught by a bilingual teacher
trained by the researcher. Course text is Ccftno conseguir
el empleo que usted desea / written by the researcher.
Job Acquisition Skills
Skills in interviewing for a job, in reading and
answering classified employement ads, in writing resumes,
and in completing job applications.
Career Expectations
Career goals that the experimental and control group
members actually intend to achieve as ascertained by their
responses on a career expectation measure, a simple
f ree—response question as used by Cosby and Picou (1971).
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Level of Career Expectations
The level of responsibility, skill, and education
required by the careers the students in the two groups say
they expect to pursue most of their lives as determined by
classifying their career expectations according to Roe's
1956 system. There are six levels in this system, ranging
from professional and managerial occupations at Level 1 to
unskilled occupations at Level 6.
Post-High School Plans
Students' stated career-related plans for the year
following high school graduation as ascertained by their
responses to a questionnaire of yes/no forced choice items
designed by the researcher.
Further Education
Job training including part-time study programs,
government employment and training programs,
correspondence courses, vocational schools, apprenticeship
programs, and community colleges.
Spanish-Speaking Students
Students whose language of preference is Spanish and
who speak primarily Spanish at home; relatively recent
arrivals from Spanish-speaking countries.
25
Scope and Limitations
In designing the career guidance program for Hispanic
adolescents, the researcher reviewed numerous other career
guidance programs and job-finding manuals. The research
provided a conceptual framework and useful examples for
designing such programs. The studies describing career
guidance programs for the Hispanic population, however,
are very few in number. The researcher therefore examined
the reports of programs and texts in use with the general
English-speaking high school population, specifically
those found successful with economically and educationally
disadvantaged students. The concepts and features of
those programs were adapted and adjusted to meet the needs
of Spanish-speaking teenagers. The researcher was also
able to base the program on the results of a semester-long
career exploration course she designed and taught at
Boston English High School in 1976, selecting the most
successful features of that course and incorporating them
into the present model.
There are limitations in the design of the study.
First, plans for a rigorous experimental design with
randomized control and experimental groups had to be
modified for reasons beyond the control of the researcher.
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particularly because of the bureaucracy often found in the
schools attended by most Hispanic students and because of
the high attrition rate typical of the type of population
in the study. Further, the design did not provide for
later, follow-up testing of the sample on the three
measures
.
Other limitations were the small sample base utilized
and the range of ability represented in the sample. These
variations, however, existed in both the experimental and
control groups in much the same proportions. Moreover,
the teacher of the course modeled all the important skills
to be mastered. In order to further assure the uniformity
of the experimental procedures, all coursework took place
during class sessions; students did not have access to the
course text except during class time. The study was also
limited by other uncontrollable variables within the
sample. The experiment could not control the students'
educational and vocational experiences prior to
participation in the program nor could it control the
social and economic factors characteristic of the sample.
The skill competencies evaluated are limited to
interviewing skill, reading and answering employment
advertisements, preparing resumes, and completing job
applications. Although other skills may be helpful for
the job seeker, the particular skills taught in the course
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represent those considered most important for securing an
entry level job. Moreover, the area of vocational
development measured is limited to career expectations.
Career aspirations and vocational maturity are not
directly studied.
Hypotheses
The following hypotheses are examined in this study:
(1) The students who are exposed to the career guidance
program will demonstrate greater knowledge of job
acquisition skills than the students not exposed to the
program, as measured by an achievement test.
The specific skills are interviewing techniques,
reading and answering classified employment
advertisements, resume writing, and completion of job
applications
.
(2) The students who are exposed to the career guidance
program will more often state an intention to pursue
further education than the students in the control group,
as ascertained by their responses to a measure of
post-high school plans.
(3) Students exposed to the career guidance program will
demonstrate significantly higher levels of career
28
expectations than students not exposed to the program, as
measured by their responses to a measure of career
expectations
.
(4) Girls who participate in the career guidance program
will exhibit greater increases in their level of career
expectations and in their intentions to pursue further
education than the boys who participate in the program, as
measured by their responses to the measures of post-high
school plans and career expectations.
Organization of the Study
The study, consisting of five chapters, presents a
career guidance model for Hispanic adolescents and
analyzes its effects on participants' knowledge of
job-finding skills, career expectations, and post-high
school plans. Chapter I is an introduction to the study,
including a statement of the problem, the background of
the problem, the purpose and significance of the study,
delimitations, definitions of terms, and the hypotheses to
be studied. Chapter II, an examination of relevant
literature in the areas of career guidance for Hispanic
youth and vocational development theory, provides a
context for the study of the effects of the career
guidance program on an experimental group of
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Spanish-speaking high school students, it also provides a
set of principles which govern the design of the program.
Chapter III describes the design of the study, the
development of the career guidance program, the selection
and development of the measures, and the methodology
involved in the collection and analysis of the data.
Chapter IV consists of an analysis of the data and review
of each hypothesis. Chapter V summarizes the findings of
the study and suggests areas for further investigation.
30
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CHAPTER II
REVIEW OP THE LITERATURE
Overview
The examination of the literature provides a context
for the study of the effects of the career guidance
program on a selected group of Spanish-dominant
adolescents. A wide variety of relevant studies and
research in two major areas is reviewed. These are the
following: (1) occupational guidance for Hispanic youth,
and (2) vocational development. The research relating to
vocational development concentrates on theoretical
concepts, on vocational development along sex lines, and
on career expectations.
Career Guidance For Hispanic American Youth
Clearly, the urgent educational and occupational
needs of Hispanic youth demand our attention. There have
been a small number of career guidance programs for this
population some of which have been documented in the
literature. The present review upon which in part the
33
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researcher based an experimental career guidance project
for Spanish-dominant adolescents examines relevant
discussions of the Hispanic community as a whole, defines
the specific occupational needs of Hispanic adolescents,
and summarizes the findings of documented bilingual career
education programs.
Occupational Underachievement Among Hispanic Americans
Spanish workers for one reason or another have failed
to attain occupational parity with other white workers.*
In this vein, a 1968 study by Kantrowitz analyzed the
social mobility of Puerto Ricans. Kantrowitz's study
yielded discouraging results: among second generation
Puerto Rican children of migrants 25 years or older who
were better off than their parents by virtue of the
Lyle explains that occupational parity for
Spanish-surnamed workers will exist "when they are
distributed among occupations in very much the same
proportions as other whites. It should not be
confused with alternative measures such as
occupational equality and income equality. With
occupational equality
,
the average earnings capacity
(capacity of Chicano, Cuban, and Puerto Rican
employees) would be equal to that of Anglos, because
the occupational distributions would be identical.
Income equality requires that the actual earnings of
Spanish-surnamed workers within each occupation be
equivalent to the actual average earnings of other
white workers in that occupation" .
1
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attainment of some high school education, mobility into
white-collar occupations was mainly into lower-level
clerical and sales positions. While these second
generation Puerto Ricans presumably speak English fluently
and have taken advantage of educational opportunities,
their mobility has not been as great as might be
2expected. Consequently, the gap between the incomes of
Hispanic and other white families remains wide with lower
than average earnings per Spanish worker and particularly
for primary family workers.
The reasons why Hispanic Americans lag far behind
other whites in vocational achievement are many and
complex. The first is direct discrimination, in violation
of Title VII of the Civil Rights Act of 1964.
Discrimination against Latins, however, involves a number
of considerations. The courts have allowed a broad
interpretation of the definition of discrimination against
Hispanics because of the question of language. For
instance, the law does not prohibit employers from
imposing any job requirement which meets what is known as
the "business necessity doctrine". The courts have said
this doctrine must be applied in separating culture-free
hiring practices from those that are culturally biased.
If, for example, English facility can be shown to meet a
real business requirement and if the employer does not
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normally provide courses in English, the fact that an
otherwise qualified Spanish-surnamed applicant is not
hired does not constitute a violation of the law. We
know, however, that even when a job does not require
complete proficiency in English, an applicant may be
rejected because of a heavy Spanish accent. Government
policies which discourage such discriminatory behavior of
employers and create opportunities for minority workers
are obviously needed. Where they exist already, they must
be enforced more rigorously. A second factor is the
totally inadequate provisions that government and the
schools have developed for responding to the rising
joblessness among the young. Hispanic youths are
especially vulnerable to rises in unemployment. J.C.
Dancy writes that unemployment is here to stay and will
continue to hit those aged sixteen through twenty hardest
— particularly the unqualified and minorities. He
concludes that education has to confront the task of
helping the fourteen through twenty year olds cope with
unemployment: "For an adolescent, to fail to find work is
— or has been in our society — on a par with a failure
to develop sexual maturity ". 3 At present, placement
services for in-school and graduating students are
virtually non-existent. Moreover, although employee
hiring and training practices vary from community to
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community and change over time, decisions about
school-based skill training programs fail to keep pace
with labor market changes. This exacerbates the
unemployment problems of the young. As one possible
solution, Wirtz suggests the formation of community
education-work councils comprised of representatives of
those groups responsible for the transition of youth from
school to work — teachers, administrators, employers,
unions, manpower agencies, parents, students, and civic
leaders. He believes that schools are inadequately
prepared to shoulder the full responsibility for this
transition. Accordingly, such councils might assume the
primary responsibility for coordinating the socialization
of youth to work. Excessive youth unemployment might be
countered somewhat if such councils could provide
effective job listing and placement services . 4
Variations in occupational achievement between
Spanish workers and other white workers are also related
to the low socioeconomic status of the majority of
Hispanics in this country. Ansell and Hansen found that
career readiness of adolescents seems to be related more
to socioeconomic status than to ethnic group
membership . 5 The cycle of poverty theory mentioned
earlier (Ruiz & Padilla) supports Ansell and Hansen's
findings. In a study of Puerto Rican, Black, and Anglo
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adolescents' career aspirations, Dillard and Perrin drew a
similar conclusion: lower socioeconomic status youngsters
choose lower level careers more frequently than do middle
income youngsters. 6 The Puerto Rican Community
Development Project of New York concluded:
While family income and father's occupation are
by no means perfect predictors of the
educational and occupational future of children,
they are significant predictors. That is, low
occupational status and inadequate family income
can constitute powerful deterrents to the
subsequent achievements of children growing up
in deprived circumstances. The adverse
consequences for children and youth, moreover,
are augmented when poverty and its associated
conditions, such as poor health, housing, and
delinquency, are rigidly concentrated in urban
ghettos. For then they grow up in the shadows
of failure and despair, isolated from the
expectation of success generally characteristic
of other parts of the American society.
7
Furthermore, Hispanic youngsters tend to make career
decisions and commitments at extremely early ages. This
decreases the probability of later job advancement, of a
decent standard of living, and of opportunities for
acculturation. Burnett found that the key task for the
Puerto Rican teenagers in the Chicago barrio of her study
was to enter an occupation providing "subsistence
resources". Unfortunately, when circumstances such as the
departure of the male head of household force these young
Spanish Americans to make premature job decisions, they
retain little hope of further upward mobility. Burnett
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infers that the "one consistently available, easily
recognized means to occupational mobility for this
population is continued access to school. Yet educational
problems that lead to absenteeism, and then truancy, have
the effect of closing off that route". 8
Another school of thought suggests that the cultural
traits of Hispanics impede occupational success and upward
mobility. Traits commonly mentioned are: machismo
,
fatalism, loyalty to the needs of the extended family
before individual needs, personalismo (preference for
personal contact and individualized attention and distrust
of institutions), and respeto
. "Respect" signifies
attention to social ceremony and ritual and recognition of
those of superior rank.
Kuvlesky and Patella in their study of Mexican
American high school students hypothesized that the
"degree of identification with the Mexican American
subculture is inversely related to desire for upward
generational mobility".^ The research, however, did not
support their hypothesis. Although Mexican Americans have
a tendency to maintain their cultural patterns, they
demonstrate generally high career aspirations and
expectations. Kuvlesky and Patella based their research
on Talcott Parson's assertion (1967) that the Spanish
subculture is characterized by the "particularism-
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ascription" value pattern; that is, emphasis on family
life, reliance on tradition, need for immediate
gratification. The majority American population is
supposedly characterized by the "universalism-achievement"
pattern. Approximately three-fourths of the sample, both
male and female, indicated a desire for upward
generational mobility. However, since they only used
language as an indicator of ethnicity, Kuvlesky and
Patella concluded that other definitions of ethnicity such
as involvement with religion and participation in
celebration of ceremonies should be studied before ruling
out entirely the possibility of a link between Latin
cultural traits and failure in the labor force.
In another study of Mexican-American value patterns,
Chandler found that there are significant differences
between Anglos and Mexican-Americans with the former
scoring substantially higher on dimensions of
modernity. These include active mastery of the
world, high achievement, future time orientation, trust in
strangers, weak family ties. Chandler concluded, however,
that traits commonly associated with Latins have little
relationship to occupational mobility. In fact,
Mexican-Americans in his sample ranked economic
achievement over other values such as leisure time and
enjoyable work. These studies challenge the widely held
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belief that adherence to traditional value patterns make
it difficult for Latins to adapt to the demands of modern
society. The weight of the evidence indicates that other
factors already mentioned (the economy, discrimination,
and lack of opportunities) appear more directly related to
the occupational problems of Spanish workers.
Burnett also found that their cultural differences in
and of themselves are not what put Puerto Rican students
at a disadvantage. Schools, however, routinely channel
linguistically and culturally different students into low
opportunity tracks. They thereby transform differences
into disadvantages. A 1971 study conducted by the
Waterbury (Connecticut) Board of Education summarizes the
above findings: "The life style of the student with a
Spanish background need not be changed, but the tools for
adequate success in life's competition should be
provided". 11
In part, this means teaching Spanish youngsters the
rules of the new culture. Anthropologist Edward Hall
explains that "an important part of understanding a
different culture is learning how things are organized and
1
2
how one goes about learning them in that culture".
Teachers can make the adjustment for Latin students easier
by remembering that these youngsters are caught between
two cultures, that of the family and that which they
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encounter everyday in the school. Teachers should
understand that school culture may sometimes conflict with
family culture. In the area of sex roles, for example,
different norms exist:
The little girl who has been compliant is now
expected to be active and responsive, to take
the initiative, to face new people and
situations on her own. In the schoolroom she is
expected to talk and play with boys and to
socialize more freely with her peers. There are
rewards in our culture for this, but when she
goes home she is forbidden to go out and play on
the street. 13
While teachers may want to encourage independence and
initiative, they must remember that in doing so they may
be calling in question the accepted norms of the girl's
own culture.
There is also the difficulty of not speaking the
language and not understanding the nonverbal cues of
American culture. These handicaps make the youngster feel
inadequate. Out of this feeling of inadequacy comes a
belief that it makes no sense to try to succeed. The
typical responses of these youngsters range from
indifference and apathy to antisocial forms of behavior.
Hall makes the point here:
13 there anything more frustrating than being
unable to make things work? Equally
frustrating. ..[ is] failure to progress in school
or on the job or to control the social system of
which one is a part. In these circumstances,
life turns from an ego-expanding, joyous process
to a shriveled, shadow world hardly worth the
effort
.
14
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All too often Hispanic youngsters fail academically
because they lack a belief in their ability to achieve.
Gordon and Wilkerson emphasize that self-concept and
expectation are closely related to educational and
occupational achievement. 15 Yet in preparing the
culturally different youngster to enter the labor force,
schools neglect entirely the whole area of self image. In
fact, Hispanic students continue to fall below their grade
levels because schools reinforce their already low
expectations. Shiraishi found that the identity problems
of Puerto Rican youth involve not only the typical
problems of adolescence but also those which issue from
their dual cultural and linguistic orientations. As they
try to adapt to the values and behavior of the majority,
they develop a shallow and diffuse sense of identity that
is not conducive to optimal self-realization". 16
In sum, the problems of Hispanic youth are both
psychological and social in origin. Not surprisingly,
minority students from the lower socioeconomic groups
reveal a poor sense of control over their environments.
Feelings of shame and inferiority surface frequently.
Typical statements of these students are: "Good luck is
more important than hard work" and "Every time I try to
get ahead, somebody stops me". 17 Culture Change, Mental
Health and Poverty , a collection of essays by prominent
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psychiatrists, psychologists, anthropologists and
economists, describes malfunctioning societies as those
which are characterized by a high degree of delinquency,
poverty, culture conflict, and a generalized
disintegration of civilization.^ Since such problems
are not generally self-correcting, they demand attention
at both the individual and societal levels. Of note is
the differentiation made between "poverty" and the
culture of poverty". The culture of poverty develops
when its members lose their feeling of belonging. George
de Vos, one of the essayists, calls this a "loss of
role". When the traditional assignment of roles begins to
disappear, the individuals within the culture feel
useless, bitter and resentful. Widespread mental illness
results. We therefore need to examine how the schools can
help disadvantaged Hispanic youth develop feelings of
self-worth, for this problem is obviously as critical as
the vagaries of the economy — if not more so.
Review of career guidance programs for Hispanic youth
The extremely small number of career guidance
programs for Hispanic youth documented in the literature
underscores Burnett's findings that virtually nothing has
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been done in the schools to help young Latins develop
vocationally and find good jobs.
Published career guidance manuals in Spanish like the
one developed by this researcher are virtually
19nonexistent. This researcher's survey of the
li^erature turned up one manual written by Ismael Vidales
Delgado called Nuevas pr^cticas de orientacion vocacional
(New Practices of Vocational Orientation ). Published in
Mexico (1975), it has limited applicability for Latins
living in the United States and does not include any
information in the area of job-finding skills. Vidales
Delgado has also written an interest and aptitude
inventory that is useful for career guidance
20programs. The Florida Division of Vocational
Education has translated an Employability Skills Series
into Spanish which contains information for Spanish
adolescents and young adults. The government has
translated many of its pamphlets, those on social security
and on the Civil Service
,
but these publications of
course only represent a small fraction of world of work
information.
Advocates of bilingual education believe the "people
are likely to learn anything, including English, if they
21
understand what they are being taught". Yet there
continues to be little money available for research and
development of bilingual programs. The same holds true
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for funds for research in the area of bilingual career
guidance. Josue M. Gonzalez notes that bilingual programs
are often funded through "soft money" grants and
consequently many have little if any long-range effects on
the schools which host them. According to Gonzalez, "this
dichotomy between the bilingual program and the 'regular
curriculum' further exacerbates the former's transitional
nature and retards a more comprehensive restructuring of
the school as a social institution. The net effect is
that little systemic change occurs ". 22 Often grant
writers do all the preliminary work, but the programs
never get off the ground because of lack of funding. One
such pilot program, for instance, was designed to
motivate disadvantaged youth through the use of new
television techniques. Students themselves were
therefore to have been involved in the programming —
generating content ideas, serving on a criticism
committee, working on the production end of the programs.
Reflecting on the problems of another career program, one
designed for minority ninth graders, Janet Lieberman also
echoes Gonzalez's comments: "The history of innovative
projects suggests certain conditions which are evident in
this project. In many cases, the failure to meet
objectives is often not a failing of the project but of
24
the conditions surrounding educational innovation".
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These conditions include, in addition to lack of funding
continuity, no provisions for summer planning and the
problems inherent in trying to work with a population that
is very difficult to teach. In some cases, these problems
are obviously beyond the capacity of a project's teaching
and counseling resources.
There have been a wide array of programs for the
disadvantaged designed to combat the excessive drop-out
rate, but the total effect has been neither clear nor
impressive. Gordon and Wilkerson suggest that this is
because the programs are based on sentimentality rather
than on reality. Concluding that programs at the junior
high school level offer the best hope of reducing school
dropout rates, they advise teachers to recognize that
these students, although chronologically young adults, are
nonetheless developmentally handicapped. Because of such
findings, several programs have been aimed at reaching
youth at the junior high school level before they are
tempted to leave school precipitously. Burnett, for
example, conducted her study with a group of students in
their second semester of the seventh grade. She had
discovered in the preliminary stages of her investigation
that critical decisions regarding life and career for
Puerto Rican students take place during grades seven and
eight because they tend to be overage for their grade
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level by about two years (fourteen and one half rather
than twelve years seven months). Burnett wanted to
determine how educational failures contributed to
occupational disability among young Puerto Ricans in a
poor Chicago neighborhood. She and her team interviewed
an original sample of thirty students, ranging in age from
thirteen to sixteen. Using anthropological field research
techniques, they operated out of a storefront building
across from the local elementary school. Students and
their parents were asked to answer questions like: "What
are the best jobs and occupations?", "What are the
consequences of dropping out of school?", "Does finishing
high school help one get a better job?", and "What can
schools do to prepare students for jobs?". The conclusion
reached was that students, parents, and teachers of the
disadvantaged lack critical job information and
occupational sophistication. According to Burnett,
disadvantaged youth would more often achieve their
occupational goals if they had a greater knowledge of all
various possible means of attaining their goals. They
lack the back-up solutions to problems that more
advantaged people typically resort to when their first
efforts to reach some goal fail. For example, a middle
class student whose parents are unable or unwilling to
finance the youngster's college education usually knows
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about the availability of bank loans and other sources of
financing an education. Disadvantaged youth are often
unaware of such options and consequently retreat in the
face of the first obstacle they encounter. Burnett's
study also revealed that the parents in her sample,
although they often indoctrinated their children on the
correlation between schooling and good jobs, were limited
in the kinds of jobs they knew about. The conclusion was
that schools should fill this gap .
Likewise, the Waterbury Connecticut Board of
Education developed a pilot school-based program in 1971
to broaden the occupational aspirations of two hundred and
thirty-eight disadvantaged seventh and eighth graders of
Puerto Rican background through classroom activities and
on-site visitations. Like Burnett's sample, the Waterbury
population was chosen because of its relatively high
drop-out rate, the overage of elementary grade students,
and their limited vocational knowledge and aspirations.
The program made the regular curriculum more meaningful by
having it relate to careers. The objectives were to help
students develop self awareness and direction and to
expose them to the many types of careers available.
Students were guaranteed the opportunity to acquire an
entry level skill before leaving high school. Reducing
the high drop-out rate was to be accomplished by
50
demonstrating the connection between school and work and
by making the students aware that working is not simply
getting a job.
Another Connecticut program for seventh and eighth
graders, Project CASE, assessed the career aspirations and
self
-congruence of Puerto Rican youth and developed a
pilot curriculum designed to increase the participants'
awareness of the world of work
.
25 The students, members
of the Bilingual Cluster at Quirk Middle School in
Hartford, Connecticut, had not previously participated in
any kind of career awareness program. Using a pre-post
control group design, the experimental group was exposed
to three career-related and career-infused lessons per day
for a six week period. Teachers administered the
Piers-Harris Test, a children's self-concept scale
entitled "The Way I Feel About Myself". They also used
the Comprehensive Career Assessment Scale with both the
experimental and control group. A related t-test was
performed on the mean scores of the students on the
pre-and posttests and a multi-variate analysis (multiple
regression) was also performed for further comparison of
student scores in the areas of self-congruence, career
interests and career familiarity, all with respect to age
and sex. Mean scores were higher for the experimental
group but not significantly so. Had the program lasted a
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full year, increases may have been more significant.
Moreover, although the results on the dimensions tested
were not significant, one encouraging by-product of the
program was that the academic skills of the experimental
group improved.
Demonstrating the relationship between school and
future employment and thereby reducing the drop-out rate
are two of the major goals shared by all the programs
reviewed. For example, Lieberman's 1979 career education
program for Black and Hispanic ninth graders in a
community college setting showed that "small classes,
career education, individual attention and caring teachers
can result in higher attendance rates and motivation to
continue in school".^ Designed as an alternative
program to reduce absenteeism in four Bronx high schools,
this career education and academic upgrading experiment
placed sixty ninth graders in a special area of Bronx
Community College where they attended half-day, taking
classes in remedial math and reading, oral communications
skills, and career exploration. Objectives included
increasing oral communication capability of students
vis-ci-vis job-seeking, job-getting, and job-holding. The
program encouraged students to identify a career or career
cluster of interest to them and then make at least one job
contact in the identified career area in order to gain
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further information about the career. The program,
designed for broad application and replication, included
daily group guidance sessions with a counselor emphasizing
career development and career requirements. Special
activities were trips to various industrial and other
kinds of work sites with before and after discussions.
Since a major interest of these students is future
employment, the program was used as a means to stimulate
school motivation. Evaluation was conducted on both a
formative and summative level.
By the time they reach high school, the ranks of
Hispanic students have thinned. The programs reviewed
above thus attempted to combat this problem by reaching
students before high school. However, a 1977 ESEA Title
VII program in Milwaukee included, in addition to a
program for elementary school students, a small career
education component for Hispanic students at the secondary
27
school level. The curriculum, presented in both
English and Spanish, enabled students to explore career
options related to their interests and bilingual
abilities. It also acquainted them with the post-high
school educational requirements of entry level jobs
related to their career goals. Classes met two or three
times a week. At least once a week guest speakers visited
the class to inform the students of job opportunities,
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college entrance requirements, and financial aid sources.
The group also participated in a four day job seminar on
conducting interviews and writing resumes. Students'
knowledge of career objectives and job-finding skills
increased, but the small enrollment and a high pupil
attrition rate were problems.
Working while attending school seems to increase the
likelihood of high school graduation and successful
employment for disadvantaged students. For example, the
VEPS Program, a training and vocational exploration
program for "at risk" in-school sixteen year old
Neighborhood Youth Corps enrollees, placed them at private
sector work stations. They were also given intensive
counseling. Ninety percent of the enrollees remained in
school or graduated, and significant improvements were
also seen in their grades and attendance. 2 ®
In another study, a Neighborhood Youth Corps group
participated in a summer career guidance program which
assessed the effects of the program on the occupational
29
aspirations of the participants. The project
consisted of six sessions for a group of Puerto Rican
adolescents and involved visits by Hispanic career
models. The researcher, Shiraishi (1975), contended that
these students need opportunities to interact with
emulative role models. The research indicates that
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individuals have a tendency to copy the actions,
attitudes, and responses exhibited by models through the
processes of identification and imitation. As a result of
participation in the program, the experimental group
increased significantly in the level of occupational
aspiration from pre- to posttest. There was no
significant difference in level of occupational choices in
either group after completion of the program. The results
of the study also showed that length of time on the
mainland may have an effect on level of career
aspiration. Students who had lived on the mainland longer
had a proportionately higher level of occupational
aspiration.
In sum, Spanish youth continue to experience great
difficulty in entering and advancing in the labor market.
Despite the tangible successes of programs like the ones
described in the foregoing discussion, many sociologists
still contend that career planning may be worthless when
society is the ill. Edward Hall, for example, questions
the guiding principle of the American system of education
which, he says, assumes that the American way is the best
in the world and should therefore be imposed on all groups
without regard to their culture or talents:
Implicit in the United States educational
pattern are large rewards to the highly
articulate and to those who can work with
figures — little else pays off. Consequently,
students are often left stranded, overworked, or
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eliminated by the system not because they don't
have brains or talent, but because their
particular skills do not fit the system. 30
Hall concludes that "The system badly needs
updating". This means finding ways for Hispanic
students to break out of the cycle of poverty and enter
the more highly paid professions and trades. It also
means providing and funding adequately school programs
which encourage Latin youth to overcome their language
barrier — programs which dissuade them from dropping out
of school, which provide much needed job information, and
which challenge them to develop their unique talents and
interests. First of all, advancing educationally and in
the workplace requires improvement in the use of the
English language. Among young Hispanics the inability to
read and write English is declining. The Bureau of Census
in 1971 reported that nine out of ten young Latins age ten
to twenty-four stated that they could read and write
English compared with only three out of four adults age
twenty-five or over. But substantial deficiencies still
exist. The economic status of Hispanics will continue to
lag behind that of other workers until these deficiencies
are overcome. At the same time, teachers are to be
cautioned that the Spanish language (that is, true
bilingualism) is a significant asset as well as the medium
of Spanish culture. Proficiency in English need not come
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at the expense of Spanish or with the implication that
knowledge of Spanish is a useless skill in the United
States
.
Secondly, the alarmingly high drop-out rate of
Hispanic students must abate. Although Spanish youth are
better educated than their elders, only half of those age
eighteen to twenty-four have completed high school. The
National Assessment for Educational Progress collected
data on Hispanic student achievement between the fall of
1971 and the spring of 1975 and found that it is
consistently below that of white students. 32 It
concluded that Hispanic students do have different needs
and that these needs have not been addressed.
Disadvantaged Spanish youth drop out of school, as
anthropologists and sociologists like Hall reveal, because
the physical and emotional poverty of the slum robs them
of motivation. Dropping out means job incompetence,
unemployability and the advent of another generation
wasted
.
Research shows that schools share part of the blame.
They have made inadequate provisions for this special
needs population. Burnett discovered that the Puerto
Rican youth in her Chicago ghetto sample were "seriously
restricted because of the simple lack of
bilingual-bicultural facilities in the institutions in
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which they work and/or learn *. 33 Burnett found that
neither students nor their parents were given any
occupational orientation because teachers had such a
limited vision of the occupational futures of these
students. Parents in the sample were uninformed of job
entry requirements. The students seldom received any
exposure to positive career models although both they and
their parents had high occupational aspirations. Teachers
in the study mainly blamed the parents for not stressing
the relationship between education and future job access,
but Burnett concluded that the teachers' views of parental
occupational ideas were inaccurate and vague. Schools and
social agencies need to identify potential drop-outs
earlier. They must also more effectively coordinate
services for those youth who have already left school
without graduating. Recognizing that institutional
dysfunctions along with discrimination limit the
vocational options of disadvantaged youth, Eli Ginzberg,
like Wirtz, has suggested that the best answer to
improving the occupational status of the poor is the
linkage of all the various institutions of society —
including the schools, the home, colleges, vocational
programs, military, hospitals, prisons and the labor
34
market
.
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Above all, young people need labor market information
and job-finding skills, especially knowledge about
alternative careers and employers. An analysis of the
data from the National Longitudinal Survey of young men
showed that knowledge of the world of work had the largest
direct effect in reducing dropping out for
non-whites. Students from low income families have a
very limited knowledge of job resources and therefore
experience the longest delays in finding work. Lack of
information about vocational service agencies and about
all aspects of occupations "is evidenced by the inability
of such people to state a job preference, extremely
limited knowledge of range of occupations available,
inability to specify the educational strategies necessary
to attain an occupational goal, and vague knowledge about
wages, working conditions, steadiness of employment, and
3 6
chances of advancement".
As a solution, Covello suggested that the school
curriculum should encompass pre-vocational training for
all fifteen to sixteen year old Spanish-speaking
37
students. He further stated that if students arrive
in the United States without a marketable skill, they
should have an opportunity to learn a trade or vocation.
Part of the program would be an orientation to the
problems of urban living including consumer issues and
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available social service resources. Covello would also
provide free vocational training beyond the age of
seventeen and would open vocational schools at night for
the training of young adults in trades for which there is
high demand.
Disadvantaged youth have stated a desire for school
programs that will provide the occupational information
they need. Data from the National Longitudinal Study of
1972 indicates that over seventy-five percent of the
students in the sample agreed that schools should help
students find jobs when they leave school. In another
study, Martin found noncollege youth more often concerned
about not knowing how to find a job and not doing well in
•5 0
an interview than college bound youth. Students were
asked what they would like to know most about different
jobs. The majority wanted to know the skills needed to
get jobs and their chances of advancing. Martin deduced
that a "completely new technology of motivating the
disadvantaged must be developed". The students m
Burnett's 1974 study indicated a realization that good
jobs require at least a high school diploma and probably
some college. English was viewed as important, and they
were motivated to learn it. The longer they had lived in
the United States, the more they expressed the preference
for selecting professional jobs. When asked what they
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wanted most in terms of help with obtaining their desired
jobs, they mentioned help with more education most often.
The results of the study indicated that high schools in
that Chicago area seem to be offering non-Spanish students
occupational help but are doing less for long-term Puerto
Ricans (five or more years in United States schools) and
little or nothing for the most recent arrivals.
In the Haryou Project Report of 1964, "Youth in the
Ghetto
,
Dr. Kenneth Clark stated that "the concept of the
culturally deprived child is a new stereotype, a new
excuse, a new rationalization for inadequate education of
minority group children. Instead of those responsible for
their education being made to teach them, all sorts of
alibis are provided. The only thing that will really
matter is the total reorganization of the educational
system in these communities". 40 Dr. Clark concluded
that the "major reason why an increasing number of Central
Harlem pupils fall below their grade level is that
substandard performance is expected of them". 41 High
levels of unemployment and direct discrimination, the twin
handicaps which plague lower-income Hispanic youth, are
greatly exacerbated by feelings of uselessness, by
language skills below average level of development, and by
an absence of skill training.
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The career guidance program designed by the
researcher represents one attempt to prepare
Spanish-dominant youngsters for the world of work in the
eighties and beyond.
Vocational Development
Adolescence is seen as a period in which young
people explore the world in which they live, the
subculture of which they are about to become a
part, the roles they may be expected to play,
and the opportunities to play roles which suit
their personalities, interests and aptitudes.
It is at the same time a period in which the
adolescent through experience and
self-examination clarifies his self concept and
begins to put it into words, finds out what
outlets exist in society for one who seeks to
play a given role, and modifies his self concept
to bring it in line with reality. 42
Theoretical concepts
Theories of vocational or career development and
choice provide the primary rationale for career
guidance programs. As conceptual frames of
reference, they encompass two interacting processes:
(1) the process by which an individual evolves a
personal identity including career identity; and (2)
the process of decision-making as the means by which
the individual expresses the personal identity in a
choice 43
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Vocational development, as the term will be used
here, refers to the body of psychological research which
deals with vocationally relevant behavior and with the
importance of work in the human experience. It assumes
that work represents a basic goal commonly shared as well
as an expectation of our society; that work has the
potential of meeting not only economic needs but also
social and psychological needs; and that work is
fundamental to how one feels about one's self. Finally,
career development theory rests upon the premise that
individuals may be guided to make better occupational
choices through opportunities to gain vocational
information and to process knowledge, skills, and values.
A corollary premise maintains that a large number of
people's social and psychological needs have not been met
by their work. Vocational psychologists cite the
alientation which typifies many workers of every age group
as evidence that many people have not been helped to
develop an identity at work in accord with their personal
identity and as a vehicle for self-fulfillment. Current
theories of vocational development assume that "all men
want to work, that the idea of a vocation has a positive
valence as a goal, or that the effect attached to career
behavior is positive".^ Little attention is given to
the possibility that work may not be central to the life
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styles or aspirations of all people. Nor has career
development theory adequately addressed the experiences of
women and the disadvantaged segments of American society.
Nevertheless, our present knowledge of vocational behavior
provides a beginning basis, albeit incomplete, for the
development of career guidance objectives and programs.
Vocational development comes under the rubric of the
broader concept of personality development . Development
encompasses all aspects of an individual's physical and
psychological maturation. Thus vocational development is
but one aspect of the process of ego identity formation.
Like all human behavior, vocational development is a
complex process. Crites and Semler state that "the
concept of development is a multi-dimensional one which
encompasses all aspects of an organism's physical growth
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and psychological maturation".
Havighurst defines the developmental tasks of life as
those the individual must accomplish in order to achieve
what our culture defines as healthy and satisfactory
growth . 46 He adds that the developmental tasks emerge
"at or about a certain period in the life of the indi-
vidual, successful achievement of which leads to happiness
and success with later tasks, while failure leads to
unhappiness in the individual, disapproval by the society,
and difficulty with later tasks '.
47 Different needs and
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varying degrees of autonomy or dependence characterize
each stage of development. Increasing independence and
self-reliance and understanding of socially acceptable
behavior signal growth and maturity in the child as do
exploration of one's world and the seeking of praise as
evidence of success and accomplishment. Finally, during
adolescence, the youngster attempts to establish
meaningful relationships and to ally with the peer group
culture living within its norms and standards. To
progress beyond this stage, the adolescent needs to
establish relationships, feel accepted, and have the
opportunity to begin to explore outside the immediate peer
group. By the end of high school, the adolescent
typically demonstrates readiness for serious vocational
exploration and readiness to learn about the world of work
by working. Tuckerman calls this stage of development
"autonomy". It represents the last opportunity that the
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schools have to foster vocational development.
Extrapolating from Havighurst's definition,
vocational development includes accomplishment of the
tasks of self-awareness , career awareness , and caree r
decision-making . 49 Self-awareness ('finding out who you
are") implies an examination of one's interests,
aptitudes, values, and needs. Career awareness entails
becoming knowledgeable about the requirements of
specific
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careers including educational requirements and
expectations and the nature of the work. Finally, career
decision-making results from the successful integration of
career and self-awareness; that is, the narrowing of
career choices to job categories and clusters and
ultimately the making of a career decision.
Most theories of vocational development deal with one
aspect of the socialization process, that which has also
50been called vocationalization
.
This process,
continuing throughout the individual's life, encompasses
developmental experiences of childhood and adolescence,
personal history, and the psychosocial environment of the
individual. Vocationalization "has to do with those
processes and factors which aid or impede one's
acquisition of the values, knowledge/ and skills leading
to effective career behavior ". 51 Vocational theorists
contend that vocationalization can be understood by the
individual through career guidance. Further, this career
development model "is one in which the individual is
conceived of moving along one of a number of possible
pathways through the educational system and on into and
through the work system ".
52 This model implies that
career guidance should undertake to provide for long range
career planning instead of emphasizing immediate, short
range occupational choices.
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While the major theorists now agree that vocational
development and the making of vocational choices is a
continuing process across the life span of the individual,
they also contend that there are certain critical choice
points, adolescence being one of them. Erikson has
emphasized the importance of adolescence in what he calls
"the search for identity ". 53 Like Havighurst, Erikson
contends that the child moves through developmental stages
and faces developmental issues or crises at each stage,
"re-emerging from each crisis with an increased sense of
unity, with an increase of good judgment, and an increase
in the capacity 'to do well'". The "stage of
adolescing", as Erikson calls adolescence, has become in
the era of industrial democracy an increasingly more
marked period because children remain in school longer and
delay entrance into the adult work world. During
adolescence, according to Erikson, youngsters turn to the
choice of an occupation, and those unable to decide on one
experience a crisis of identity. Two critical choice
points during adolescence are the ninth and twelth grades,
the first because it usually corresponds with the decision
of the type of high school curriculum the youth will
pursue. Then, in the twelth grade, the student faces the
alternatives of military service, employment, or further
education.
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Bobrow suggests that for many adolescence is
incompatible with developing a work orientation. 55
Adolescents often have their attention elsewhere.
According to Bobrow, the work-related developmental tasks
of youth are the following: (1) development of a sense of
environmental mastery and competence (ages seven to
eleven); (2) psychological accomodation of physiological
changes, exploration and tentative choices of mate,
education, and occupation (ages twelve to eighteen); and
(3) further exploration and formation of an autonomous
identity (ages nineteen to twenty-four). The tasks of
transition away from parents and into adult roles
including work roles are compatible with career guidance
objectives. However, two important developmental tasks of
adolescence divert attention from work orientation.
Bobrow says these are: (1) learning about and accepting
heterosexual love; and (2) forming a self-identity
distinct enough from the parents' to provide the youth
with the expected adult autonomy. The peer group assumes
a position of importance in the working out of both
tasks. Behaviors associated with these tasks include
flightiness, rebelliousness and emotional extremes. These
behaviors, although they irritate adults, must be
satisfactorily resolved so that they do not reappear in
inappropriate forms at a later stage. Bobrow concludes
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that these behaviors may limit the youth's ability to pay
attention to career education programs. On the other
hand, employers should understand that youthful acting out
is not a given. Although adolescents are often at odds
with their parents and teachers and reluctant to accept
help from adults, normal adolescents are positively
oriented toward adults and adulthood.
Several major approaches have been used to classify
vocational development: decision theory,
trait-and-factor
,
situational, psychological, and
developmental approaches. These approaches, not mutually
exclusive, study the same phenomena but emphasize
different aspects of vocational behavior. Ginzberg
(1951), Holland (1959), Super (1957), and Roe (1957) did
the pioneer work in the field of vocational development.
More recent research has challenged some of their
theories, and they themselves have also continued to
contribute to the literature, restating and revising their
early work. The latest developments, corresponding to the
decade of the seventies, introduced the career education
movement which analyzed the problems of contemporary youth
and has attempted to help them in their transition to
adulthood. Sidney Marland is credited with introducing
the concept of career education as a way of unifying all
educational activities. 56 At a meeting of secondary
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school principals in 1971, he proposed that every student
completing twelfth grade be prepared to go on to further
education or to enter the job market. Career education,
based on theories of career development, recognizes that
career development is a lifelong process in which
educational and vocational decisions interact. According
to Marland, career education should infuse the entire
school curriculum and should provide students with
information and experiences in the world of work. The
American Personnel and Guidance Association in 1974 listed
the following outcome goals for those who complete a
career education program:
1. Competent in the basic academic skills required
for adaptability in our rapidly changing society.
2. Equipped with good work habits.
3. Capable of choosing and who have chosen a
personally meaningful set of work values that
lead them to possess a desire to work.
4. Equipped with career decision making skills, job
hunting skills, and job getting skills.
5. Equipped with vocational skills at a level that
will allow them to gain entry into and attain a
degree of success in the occupational society.
6. Equipped with career decisions that they have
made based on the widest possible set of data
concerning themselves and their
educational -vocational opportunities
.
7. Aware of the means available to them for
continuing and recurrent education once they
have left the formal system of schooling.
70
8. Successful in being placed in a paid occupation,
in further education, or in a vocation that is
consistent with their current career decisions.
9. Successful in incorporating work values into
their total personal value structure in such a
way that they are able to choose what, for them,
is a desirable lifestyle. 57
Marland endorses "action-learning" which enables
adolescents to experiment with adult roles by working in
real-life situations. Jobs and non-paid career
internships give students an opportunity to confirm or
reject tentative career choices. Students receive school
credit for participation in action-learning though they
are supervised on-the-job. Action-learning in one ninth
grade career education program in Oregon involved students
spending a day observing one of their parents at work,
videotaping of actual job interviews, and participation in
workshops in resume writing and completing job
applications
.
The first of the approaches used to classify
vocational development is the psychological, most often
associated with John Holland and Anne Roe. John Holland
is known for the concept of occupational typologies , a
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concept he first introduced in 1959. Holland has
since used his theory to explain how people with different
personalities and talents choose particular occupations.
Holland's premise suggests that individuals with a given
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personality 'type* (for example, the "artistic type") will
tend toward occupations calling for consonant interests
and preferred modes of dealing with the world. When
personality and the performance requirements of a job
mesh, the individual's job satisfaction and stability are
enhanced
.
Holland has criticized other theories of vocational
choice as either too general (Ginzberg and Super) or too
limited (Roe and Bordin). His original theory, which has
remained essentially unchanged, supports the notion that
congruent employees are characterized by greater job
satisfaction: "the person making a vocational choice in a
sense searches for situations which satisfy his hierarchy
of adjustive orientations ". 60 His theory continues to
stimulate a considerable amount of discussion in the
literature
.
Holland has postulated six occupational environments
and six corresponding personality orientations . The
orientations are the following: the motoric orientation
(persons who enjoy activities requiring physical strength
and motor coordination); the intellectual orientation
(preference for teaching or therapeutic roles and a high
degree of interpersonal interaction); the conforming
orientation (persons who tend toward subordinate roles and
the avoidance of conflict through well-structured verbal
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and numerical tasks); the persuasive orientation (peopie
who enjoy using their verbal talents to dominate, sell, or
lead); and the esthetic orientation (preference for
dealing with the world through artistic expression rather
than through direct relationships with others). Interest
or personality inventories such as the Kuder, the
Strong-Campbell, or Holland's own Vocational Preference
Inventory, can be used to define the individual's
hierarchy of life-style orientations and vocational
options. Holland further states that there are various
levels of status and responsibility within each of the six
occupational areas. The level chosen depends on the
individual's intelligence and self-evaluation. The
ultimate vocational choice may be the life-style
orientation that heads the hierachy for that person, or it
may be a second or third orientation. This will depend,
according to Holland, on the person's developmental
history; that is, whether personal or economic factors
have contributed to blocking the emergence of the dominant
hierarchical choice. Holland agrees with others like
Ginzberg and Roe that certain external influences like
parental attitude and childhood experiences might affect
the development of occupational choices. The individual's
degree of self-knowledge (that is, the individual's
ability to make differentiations between potential
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occupational environments in terms of his or her own
personality attributes), however, will affect the accuracy
of the vocational choice. The more occupational knowledge
that a person possesses, the better able he or she is to
make adequate choices. Again, it becomes evident that
students need greater career awareness in order to make
informed vocational choices.
Although Holland's formulations fit neatly into
personality and interest inventories, a number of
vocational psychologists challenge them as overly
simplistic and not sufficiently substantiated. Becker,
for example, cites a study of young British workers which
demonstrates that an individual's ambitions adjust to
occupational changes, as opposed to changes being planned
in order to realize previously developed ambitions . 61
Becker adds that most young people have only a limited
view of opportunities and must become aware of job
routines and qualifications before developing firm career
goals. He says that people make "incremental occupational
decisions" as their experiences accumulate. Becker
concludes that "career plans made years earlier may or may
6 2
not be largely irrelevant to these decisions".
Becker's theory, supported by a number of other
vocational psychologists, suggests that structural factors
such as information, opportunities, social networks, and
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prior work-related experiences have a significant impact
on job research and selection. For instance, personal
contacts play a major role in the job-finding process for
youth, yet it is likely that these jobs will have nothing
to do with preconceived career ambitions. The job-finding
process, rather than being one of choosing a job within a
previously selected occupational field as Holland
proposes, becomes one of drifting into a job. This
scenario applies particularly to poor and working class
youth who rarely use the formal techniques of job-finding
that characterize the search process of more educated
people. Dwight administered Holland's Vocational
Preference Inventory to 317 employed blue-collar workers
to determine whether their occupations matched their
6 3
vocational interests. Following Holland's typology, a
large number of the workers fell into his "Realistic"
category. However, when their interests on the VPI were
tabulated, seventy-two percent indicated vocational
interests other than those characteristic of the Realistic
type. Despite their desires to work elsewhere, those
blue-collar workers remained in jobs in the Realistic
category. Dwight postulates that the relatively high pay
and benefits of this type of work immobilize people in
blue-collar jobs even though their interests would suggest
they should seek other types of work. Dwight's findings
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fly in the face of Holland's basic assumption that each
"type" seeks his/her congruent work environment. Dwight
summarizes: "people as a whole are willing to tolerate
large doses of boredom if they are paid enough ". 64
Dwight's experiment suggests the need to look to
factors other than Holland's personality theory to explain
vocational choice. Two other possible classifications of
vocational development are trait-and-factor and
situational. Trait-and-factor approaches to vocational
development suggest that certain internal traits of the
individual (abilities, expectations, personality factors
like risk taking) as well as other external factors
(family, significant others, and residence) have a direct
effect on vocational choice. The situational approach
emphasizes socioeconomic status, school attended, home
influences, community, and role perception. The latter,
including sex role socialization, will be analyzed in
greater depth later in this review.
Trait-and-factor approaches refer to predicting an
individual's potential for success in an occupation on the
basis of various traits and trait patterns — such as
interests, aptitudes, achievements, and personality
characteristics — through the use of objective means,
usually psychological tests or inventories. The
inventories then match the individual's traits with those
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possessed by representative successful persons in the
various occupations as a way of appraising the person's
occupational possibilities. This model has been
criticized as too narrow since it primarily involves the
immediate choice of a specific occupation rather than the
long range aspects of career development, in addition,
the evidence indicates that predictions based on these
measurements have been discouragingly imprecise.
Nevertheless, the trait-and-factor approaches promise to
be with us for some time to come since "persons at any
stage are chiefly concerned with the immediate decisions
to be made, and only remotely concerned with prediction of
career development".^ It remains for the proponents of
career guidance to demonstrate to the coming generations
of workers that career planning should be more than
finding a job.
The situational approach to career development
attempts to offer additional reasons why some members of
society find it more difficult than others to make and
implement vocational decisions. For example, the research
provides abundant evidence that the socioeconomic status
of the individual's family and parental expectations are
among the strongest predictors of interests and career
choice. In one study, for example, a girl's decision to
pursue a college program in the sciences or in teaching as
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opposed to becoming a housewife or doing office work was
shown to be directly related to the higher socioeconomic
status of her family
.
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Tiedeman and O'Hara note that
the environment may place a limit on the range of the
person's freedom to choose an occupation. 6 ^
Stump considers the importance of the cultural
variable (ethnicity) in vocational decision-making,
assuming that the way in which an individual attains his
identity differs from one culture to another . 68 Stump
further proposes that vocational development is "largely a
result of the reciprocal interaction between the human
organism and its environment". Thus, not only one's
innate potential or psychological needs but also external,
environmental forces including ethnic group and cultural
heritage presumably influence occupational choice.
According to Stump, more modern cultures assign more
complex divisions of labor in relation to age, sex, birth,
and marriage. When assisting a young person in reaching a
vocational decision, Stump cautions the counselor to
consider the fact that each person seeking counseling
comes from a particular cultural point of reference.
Even the characteristics of the person's high school
seem to play an important role in the shaping of careers.
In one study, the larger schools and those with students
who score higher on reading comprehension were shown to
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influence male students toward careers in teaching and
engineering. Girls at large high schools tend to be
more likely to choose careers in the professions and the
sciences; in contrast/ those from smaller schools appear
more likely to aspire to teaching or office work. 71
Moreover, the guidance services and instructional content
of the curriculum contribute to career choice. The
educational and vocational decisions that students make
are directly influenced by school cultural factors,
examples of which are the philosophy of the school, the
relevance of the curricular offerings, the psychological
climate of the school, teachers' feelings of status and
their attitudes toward their students, students' feelings
of self-worth, and the community's financial commitment to
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education. Educators consequently need to be aware of
the powerful effects of the educational system on
restricting the mobility of students.
While both the trait-and-factor and situational
approaches have many adherents, the psychological approach
continues to capture the interest of others such as Roe.
Anne Roe was probably the earliest proponent of a theory
linking parental characteristics to vocational development
and choice. 73 Like Holland, Roe emphasizes the
psychological dimensions of vocational development. Her
1956 theory and classification of occupations continues to
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be studied including her ideas on parental attitudes and
vocational choice as well as her six level system of
occupational classifications, ranging from professional
and managerial occupations at Level 1 to unskilled
occupations at Level 6, Moser, Lubin and Shelsky (1956)
have shown that independent judges can classify
occupations in Roe's system with a high degree of
74agreement. Inventories based on Roe's system include
the Vocational Interest Inventory (VII) and the California
Occupational Preference System Interest Inventory.
Bordin calls Roe the clearest example of a
7 5
need-centered" theorist. Occupational choice in
Roe's theory satisfies basic as well as higher-order
needs. According to Roe, variations in the early
experiences of children with their parents contribute to
vocational choice. How the basic needs of childhood are
met or unmet (that is, the early satisfactions and
frustrations) determine the directions which one's
abilities and interests take. Roe's needs theory follows
Maslow's classification of needs from lower
(physiological) to higher (self-actualization) ones. The
needs in ascending order are:
1. Physiological needs
2. Safety needs
3. Needs for belongingness and love
4. Needs for importance, self-esteem, respect, and
independence
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5. Need for information
6. Need for understanding
7 . Need for beauty
8. Need for self-actualization
If lower level needs are unmet, higher level ones will not
emerge or will become expunged, when need satisfaction is
delayed but eventually achieved, the needs will become
unconscious motivators. These needs in adult life may not
take the same form as the earlier basic needs since
psychological mechanisms like projection and displacement
may be in operation. According to Roe, "more than any
other aspect of life, the occupation usually reflects most
clearly the coalescence of the genetic and experiential
var iable3 .
"
7(
* She adds that "need intensity may affect,
within limits due chiefly to socioeconomic background and
intelligence, the level at which the mature occupation is
set". 77
In Roe's work, parents' attitudes toward their
children range from accepting
, to avoiding , to
concentrating . Accepting parents make their children
full-fledged members of the family. Their acceptance
ranges from casual to loving acceptance. Persons brought
up in accepting homes develop occupational interests in
both people-centered and non-people-centered careers.
Children whose parents Roe characterized as avoiding
(either rejecting or neglecting their children —
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rejection consisting of withholding love and esteem
intentionally) develop interests centered around
non-person oriented occupations such as engineering, when
parents are characterized as concentrating, the child
becomes the center of attention. Concentration ranges
from overprotection to overdemanding with normal levels of
anxiety typical of first time parents in the middle.
Persons entering service occupations, it is assumed by
Roe, probably come from loving, overprotective homes. The
level attained within the occupation, however, depends on
genetic factors and environment. Persons from
child-centered families, according to Roe, select
occupations where the major orientation is person-centered.
An application of classic psychoanalytic concepts to
career development has been made by Bordin, Nachman, and
Segal . 0 They attempt to identify which psychological
needs various occupations gratify. Asserting that the
individual's basic needs or driving forces are largely set
in the first six years of life, they conclude that adults
choose their activities including occupation in an attempt
to satisfy those early needs. They admit, however, that
their theory does not deal directly with those people for
whom freedom of occupational choice is constrained by
external forces including a lack of occupational
knowledge. Nor does it take into account people who have
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a limited capacity to derive primary gratification from
their work.
Bordin, Nachman, and Segal's psychodynamic view
designates the following needs or dimensions: nurturant
(feeding, fostering); manipulative (physical,
interpersonal); sensual (sight, sound, touch); anal
(acquiring, time-ordering, hoarding, smearing); genital
(erection, penetration, impregnation, producing);
exploratory (sight, touch, sound); flowing-quenching;
exhibiting; and rhythmic movement. Instead of interests
and abilities, they substitute these modes of impulse
gratification, the status of one's psychosexual
development, and levels of anxiety. Every occupation,
they say, can be explained by a combination of the above
dimensions with one or two of primary importance to the
person and others of secondary importance. The means by
which occupations fulfill these early needs are through
their instrumental modes (i.e., needs of clients). As an
example of their theory, Bordin, Nachman, and Segal
mention social workers whom they say have strong nurturant
needs stemming from infantile experiences of being fed.
They gratify these needs by protecting and encouraging
their clients' growth and health. "Special delight, pain,
or anxiety about the taking in of nourishment develop into
83
concerns that food be plentiful, that others not want and,
more remotely, to interest in words ". 79
Recently, decision models of career development have
also begun to appear in the professional literature. "A
fundamental assumption in many of these approaches, based
on Keynesian economic theory, is that one chooses a career
or an occupational goal that will maximize the gain and
minimize the loss. The gain or loss is, of course, not
necessarily money but anything of value to the particular
80individual". The College Entrance Examination Board,
for example, has published several decision-making guides
for adolescents and young adults. The assumption of such
guides is that people need practice in making decisions in
order to reduce the uncertainties they have about choosing
a career. When faced with having to make decisions about
values, objectives, education, and career, students have a
choice of several possible alternatives. Decision models
teach the student to select the alternative which most
closely corresponds to the individual's value system. The
individual first learns to identify his or her values,
then acquires information about alternative choices, and
finally predicts which actions will most likely fit into
the preferred value system.
Hershenson and Roth conceive of vocational
development as a decision making process involving the
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following two trends: (1) narrowing the range of
possibilities; and (2) strengthening the possibilities
which remain until a final choice is made.^l The first
trend, that of narrowing possibilities by making
vocationally-relevant decisions, may be initiated by the
individual or by others. For instance, an eighth grade
child's parents and counselor may decide against including
a foreign language in the ninth grade program thus
possibly limiting future potential career decisions for
the child. Socioeconomic circumstances and family
educational and occupational history, according to
Hershenson and Roth, may also narrow career
possibilities. They add that it becomes more and more
difficult to change course once initial decisions have
been made. The student who has been in a vocational
automotive course for three years, for example, has made a
decision which will make shifting into a liberal arts
college program very difficult. An experience which seems
to disconfirm a choice must be strong enough to force a
change. For instance, a student expecting to major in
mathematics finds she cannot pass calculus. Hershenson
and Roth further add that different individuals begin the
careeer decision-making process at various ages and move
through it at varying rates.
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According to Hershenson and Roth, further research
needs to be undertaken to determine what factors impede
vocational decision-making. Lack of information or
misinformation frequently are offered as possibilities;
consequently, career educators advocate career guidance
and counseling programs. Galinsky and Past, offering
another view, say that choosing a vocation is tantamount
to a public declaration that "this is what I am ". 82
According to Galinsky and Fast, some people lack the
internal ability to make career decisions even when both
the internal and external (societal) demands that they do
so are great. Inability to make career decisions creates
a great deal of psychological pain. Without a clear sense
of personal identity, the individual will encounter
difficulty when faced with the imperative of a career
choice. Experiencing a crisis of vocational indecision,
such an individual requires more than an interest test
designed to "find" an externally generated vocational
goal. Stated another way, difficulties in forming an
identity may be expressed in vocational indecision;
therefore, the identity difficulties must be dealt with
first so that the individual will understand the
inconsistencies and ambivalences blocking vocational
decision-making. People with problems of vocational
indecision generally feel "they are not quite competent to
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do anything or as though there is nothing really good
inside them".®'*
Using decision theory, Martin developed a project
based on the "principle of a hierarchy of learning,
leading from the rudimentary behavior of experiencing to
the more complex behavior of rational planning "
.
84 The
project consisted of a multimedia approach used with
noncollege youth. Martin learned that noncollege
subpopulations differ in the extent to which they believe
in their own effectiveness and in their awareness of the
kinds of jobs accessible to them. The project assumed
that students need knowledge about self, about the role of
education and training, and about the world of work.
Martin concluded that the design of occupational
information techniques should recognize that students must
first understand their affective responses before making
vocational choices and decisions.
While the decisional emphasis offers a practical,
hands-on approach to career development, the developmental
emphasis seeks to place career development within the
broader perspective of ego formation. Eli Ginzberg,
Donald Super, and David Tiedeman have been the leading
advocates of this approach.
In his original work, Eli Ginzberg described the
process of occupational choice as one which ends when the
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individual begins to work around the age of twenty. 85
The child, according to this theory, moves from fantasy to
realistic choices with maturation coming during the
adolescent years when occupational choices become
increasingly more specific. Several key elements
dominated his 1951 work. The first, that occupational
choice is a process extending from pre-puberty to the
early 20 s, assumed that the individual makes a definitive
occupational commitment preceded by several other
irreversible exploratory and educational decisions. Those
irreversible decisions might include pursuing a particular
curriculum such as pre-law. Once having made such a
decision, an individual presumably could not suddenly
shift gears and seek admission to medical school.
Finally, Ginzberg concluded that the decision-making
process always ended in a compromise with the individual
attempting to find the best fit between his or her
interests, abilities, values, and the world of work.
Ginzberg has recently revised his original theory.
Considering psychosocial formulations, he now views the
choice process as "coextensive with a person's working
life". 86 The choice process is an issue which the
individual may reopen at any time even after retirement
when the individual might conceivably embark upon an
entirely new career venture. Ginzberg says this pattern
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holds true for both men and women. The latter often shift
between home and work and have frequently modified their
early career objectives for the sake of their husband's
careers
.
Several factors account for the evolutionary nature
of the career process. For one, the satisfactions that
the individual associated with a particular career may not
be forthcoming. The individual might become aware of new
possibilities or might be able to make a career shift
because of changes in the family composition such as the
children becoming self-supporting. Today, opportunities
for early retirement lead to new job possibilities, and
labor market circumstances force other individuals out of
work
.
Ginzberg admits that little remains of his original
emphasis on irreversibility. He now states that the
principal challenge that young people face during their
teens is to "develop a strategy that will keep their
options open, at least to the extent of assuring their
admission to college or getting a job with a preferred
o 7
employer". Ginzberg has also revised his theory of
compromise with a new formulation which he calls
optimization . Throughout their lives people try to find
the best fit between their changing circumstances and
their changing deires thereby "optimizing their
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satisfactions within the limitations of the opportunities
presented and the constraints of the world of work.
In this early work Ginzberg concentrated his studies
on talented men, later adding educated women and people
who shift their careers after age thirty-five. More
recently, in studying the experiences of disadvantaged
groups, he has realized that institutional dysfunctions,
socioeconomic status, parental education, inequalities and
discrimination reduce the options that such people have in
making their occupational choices. Even children of
blue-collar parents have limited access to a range of
vocational models. Although their parents often earn
well, they may fail to stress the value of education
beyond the high school years. Schools continue to
perpetuate inequality by encouraging minority groups and
poor students to pursue programs that reduce their
opportunities in the marketplace. Noting that guidance
counseling began as "career guidance" but switched to an
emphasis on psychological counseling in the 1950's,
Ginzberg recommends that we return to the careers
emphasis, particularly when counseling disadvantaged
students who need specific job information and supportive
help in a variety of career areas including skill
training, community college and vocational programs, and
job development. Ginzberg also notes guidance gaps in the
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teaching of necessary job-finding skills which he calls
•unexciting but relevant considerations in career
decision-making". Youth from higher income families
can often afford the luxury of trying out different
vocational choices and putting off a vocational decision.
Ginzberg says that economically disadvantaged students, on
the other hand, have to hurry through the exploratory
period and find a way early to support themselves and
their families. Ginzberg speaks of the educational
"pathways" a youth may travel in preparation for work.
Although college remains one of the most popular, the
number actually graduating within five years after high
school is substantially lower than those who enroll
initially. Other pathways, including private and public
vocational schools, are little known to disadvantaged
youth who would be most likely to benefit from the
programs offered.
Like Ginzberg, Donald Super and David Tiedeman
emphasize the developmental components of career
development. Super has labeled his approach
differential-developmental-social-phenomenological
psychology . 89 This term "indicates the confluence of
knowledge bases to explain career development which this
9 0
approach has attempted to synthesize and order".
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Super s theory of vocational development views the
individual as moving through a series of stages, each
characterized by a vocational developmental task. The
individual's final choice, how well the individual adjusts
to that choice (job-adjustment behavior), and the degree
of vocational development (vocational maturity) reflect
the thoroughness with which the self-concept has been
implemented into the world of work. Following the lead of
earlier vocational psychologists. Super's major theme
suggests that occupational choice is a means of
implementing the self concept, the latter being a function
of the individual's developmental history . 91 Stated
another way, establishment in an occupation is a means of
self-actualization or "a means of perpetuating the
Q 2
self". Super writes that "a self concept is the
individual's picture of himself, the perceived self with
accrued meanings. Since the person cannot ascribe
meanings to himself in a vacuum, the concept of self is
generally a picture of the self in some role, some
situation, in a position performing some set of functions,
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or in some web of relationships". He concludes that
"the term vocational self concept denotes the
constellation of self attributes which the individual
94
considers vocationally relevant".
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Super sees the task of the vocational counselor as
that of helping the client understand what kind of person
he or she is and what kind of occupational activities will
provide an outlet for the person's abilities, interests,
and values. By clarifying and implementing the self
concept in choosing an appropriate occupation, the
individual becomes "integrated, vocationally adjusted, and
personally adjusted".^ 5 According to Super, during
adolescence the individual begins to clarify and confirm
the concept of self "which has already begun to emerge and
9 6
crystallize". There is evidence, in fact, that self
concept is translated into vocational terms during
adolescence even before the individual has had significant
work experience in the field of interest. Super cites a
1961 study which suggests that persistence in pursuit of
an occupational objective despite obstacles provides an
indication of the degree of crystallization of the
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vocational self concept. He recommends that
vocational counseling to provide factual information and
personal counseling to clarify feelings about self should
therefore take place simultaneously.
According to Super, the formation of a concept of
self begins during infancy when the individual starts to
develop a sense of identity as a person which is distinct
from yet resembling that of others. This process of self
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differentiation continues throughout the life of the
individual. For example, a teenager may be aware of the
fact that she manifests greater interest in mathematics
than most of her friends. Later, working at her first job
out of college, she notes further job-related differences
between herself and her new colleagues. Other processes
occur more or less simultaneously with the process of self
differentiation. These are identification, role playing
and reality testing. The young boy identifies with his
father and with the variety of male occupational roles
which he observes everyday. He learns that "maleness and
occupation are more or less synonymous ".^ 8 While this
has been less true of girls, the assumption is that they
will identify more forcefully with occupational roles as
the number of women in the work force and the variety of
occupational roles they fill increases. Role playing,
which accompanies or follows identification, may be
imaginative (children's play) or participatory
(extracurricular high school activities, part-time jobs).
In either case, it gives the child an opportunity to try
out a variety of roles and offers opportunities for
reality testing and for confirming or disconf irming a
tentative occupational self concept. Finally, the
individual translates self concept into occupational terms
(i.e., the successful mathematics student believes that
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engineering is an appropriate career) and then achieves
self actualization by completing professional training and
obtaining the first job as an engineer.
Super and Ginzberg were colleagues at Columbia
University, and Super's "Theory of Vocational Development"
(1953) followed shortly after Ginzberg's original
propositions. Super agreed with much of Ginzberg's theory
but believed it was limited in several respects. First,
Super felt Ginzberg had not adequately defined choice and
had erred in making a sharp distinction between choice and
adjustment; Super believes that the two are blended in
adolescence and virtually the same in adulthood.
Secondly, Ginzberg had not elaborated upon the process of
compromise. Super therefore developed his own theory
comprised of the following ten major propositions:
1. Individual differences in terms of
personalities, interests and abilities exist.
2. Each individual has the qualifications for
several occupations; this is known as
multipotentiality.
3. Occupations require a characteristic pattern of
abilities, interests, and personality traits
that is wide enough to allow both some variety
of occupations for each individual and some
variety of individuals in each occupation.
4. People and their circumstances change, and
therefore choice and adjustment are a continous
process
.
5. The process of choice and adjustment evolves
through a series of life stages: growth.
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exploration (including fantasy
, tentative and
£ealist ic phases), establishment (including
trial, and stable phases), maintenance, and
6. The career pattern (defined by Super as "level
attained and the sequence, frequency, andduration of the trial and stable jobs") isdetermined by several factors: socioeconomiclevel of parents, IQ, personality traits,
opportunities.
guided
development across the life span can be
The process of vocational development is
essentially that of developing and implementing
a self-concept: it is a compromise process in
which the self-concept is a product of the
interaction of inherited aptitudes, neural and
endocrine make-up, opportunity to play various
roles and evaluations of the extent to which the
results of role playing meet the approval of
superiors and fellows."
9. The process of compromise involves the
opportunity to play out various roles either
through fantasy, in counseling, or through real
life experiences such as career internships.
10. Satisfaction with work and life depends upon
"the extent to which the individual finds
adequate outlets for his abilities, interests,
personality traits, and values [and whether] he
can play the kind of role which his growth and
exploratory experiences have led him to consider
congenial and appropriate. "99
These ten propositions were each testable and
provided the foundation for Super's Career Pattern Study,
a twenty-five year longitudinal research study which has
followed the lives of more than one hundred men from ninth
grade until adulthood (thirty-five and beyond). In
conjunction with this study Super hypothesized the concept
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of vocational maturity, synthesizing much of the work of
Ginzberg and others (Buehler, Hoppock). He developed the
Career Development Inventory (CDI), an objective,
multi-factor, self-administering, paper and pencil
inventory, to measure the vocational maturity of
adolescent boys and girls. The 1976 form of the CDI (Form
III) yields six scores designed to measure several aspects
of vocational maturity. Super has suggested that
vocational maturity can be judged "by the nature of the
vocational developmental tasks with which a person is
attempting to cope... and, more precisely, by the
vocational behaviors manifested by the person coping with
these developmental tasks". 100 The scales are the
following: (1) Extent of Planning (i.e., how much time
has the student spent thinking about and planning various
career-relevant activities such as selecting junior and
senior high school courses and extracurricular activities;
(2) Use and Evaluation of Resources in Exploration; (3)
Career Decision-Making (measures knowledge and application
of career decision-making principles); (4) Career
Development Information (Career awareness); and (5)
Information about the Preferred Occupation (knowledge of
the occupational cluster of greatest interest to the
student). The CDI has been used in evaluating career
education programs. The data obtained from such studies
97
have revealed that vocational maturity is developmental in
nature; that is, the older the students, the higher the
scores on the CDI. Super has not been able to make a
definitive statement concerning sex differences on the CDI
scales, but educational expectations are reflected in the
scores. Super concludes that "the CDI has generally shown
expected increases in scores on most, but not all, scales
after participation in career education*. 101 Where
increases have not been found, it has been because the
career program was not designed to impact on those
measures
.
Super's research has focused on two of the
developmental stages, the exploratory and establishment
stages. These are further divided into substages. The
exploratory stage (ages 14-24 or adolescence) breaks down
into the tentative, transition, and trial with little
commitments periods; the establishment stage (ages 24 to
44), into the trial with more commitment, stabilization,
and advancement periods. 102
During the exploratory phase, the youngster tries out
a variety of roles and examines occupations through
school, leisure activities and part-time employment.
Super's associate, Jean Pierre Jordaan, notes that
"adolescence, whether it is viewed sociologically or
psychologically, is a stage in which the individual has to
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become oriented to, and make a place for himself in,
relatively unfamiliar and certainly imperfectly
comprehended adult terrain". 103
Ginzberg and his associates (1951) had earlier
assigned exploratory behavior an important role in the
choice process. They had divided the choice process into
the stages of fantasy choices, tentative choices, and
realistic choices. In Ginzberg's terminology, exploration
constitutes the first of three substages of realistic
choices, the other two being crystallization and
specification.
Super and Jordaan extend the exploratory stage to
include trial jobs. They add that Exploratory behaviors
include experimentation (trying out a new activity),
investigation of job possibilities and outlets for one's
interests, trial (testing out an activity to see if one
likes it) and hypothesis -testing . Hypothesis-testing
means checking out the validity of some belief such as
verifying that pre-medicine programs foster a high degree
of competition between students by enrolling in such a
program. Exploratory behavior is seen as purposeful
whether or not the individual is aware of its purpose.
According to Jordaan, exploratory behavior is undertaken
with the "hope of eliciting information about oneself or
one's environment, or of verifying, or arriving at a basis
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for a decision, conclusion, solution, or hypothesis, or of
being entertained, challenged, or stimulated ". 104
Thus, for behavior to be termed vocationally
exploratory it must be undertaken for a purpose related to
choosing and testing out interest and ability in an
occupation. An activity which was undertaken without the
purpose of exploration may nevertheless fortuitously lead
to exploration. A college student completing a liberal
arts distribution requirement in art history may discover
such a keen interest in it that he wants to explore all
the dimensions of the discipline as a way of considering
it as a potential career.
Exploration may also be "haphazard and unsystematic"
as opposed to "systematic and planful ". 105 Many young
people explore the world of work in a disorganized, random
fashion that is characterized by much floundering rather
than by a well-formulated strategy. Exploration may be
self or other-initiated or some point in between.
Returning to the college student filling distribution
requirements, he is compelled to take a science course but
may be free to choose between biology and physics.
Some individuals will profit from their exploration
whereas others will explore without ever succeeding in
establishing themselves in an occupation. Instead, for
any number of reasons they will drift from one unrelated
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job to another. They may be unable to tolerate the
uncertainty and frustration that accompany the exploratory
phase. Perhaps their interpretations of their experiences
are distorted by needs, feelings of inadequacy, and
fears. Others must cut short the exploratory phase and
choose any job that will pay the bills.
Jordaan and Super conclude that two other factors may
influence career exploration: parents and socioeconomic
status. Parents play a role in inhibiting exploration
particularly if they are overly protective or dominating
and if they fail to support and encourage
experimentation. Finally, Jordaan and Super agree that
socioeconomic status can limit access to opportunities to
explore certain roles:
Different social classes encourage different
expectations, values, and aspirations. Thus the
boy from a working class family may not only be
disinclined to try out the role of scholar, but
may find it difficult to sustain if he did.
Working class families do not typically buy
their children encyclopedias and chemistry sets
and send them to camp. The reason for this is
not only financial, but also cultural; their
values and expectations, and hence the interests
and activities which they regard as appropriate
for their children, are different .106
For those for whom the exploratory stage has been
successful, Super suggests that they will have implemented
a vocational preference by locating a first job and by
trying it out as a possible life work. By the early
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twenties, corresponding to the beginning of the
establishment stage, the individual has found an
appropriate field and begins to establish a permanent
place in it. Super calls this stabilization in a
vocation. Subsequent changes are of position or of job,
not of occupation, in the second substage, known as
consolidation of status and advancement in a vocation, the
young man or woman begins at about age thirty to get
firmly established in the occupation. Super says that by
the age of thirty-five most people have established a
career pattern, characterized either by stability or by a
multiple-trial career pattern without stabilization in any
one occupation.
Building on Super's ideas, D'Costa and Winefordner
have defined the domain of vocational interests as the
world of work. 107 They state that the classification
schemes of Holland and Super do not allow for any
inter-relationships in the categories defined for fields.
D'Costa and Winefordner propose a cubistic model (three
dimensions rather than an exact cube) which they base on
the United States Department of Labor's statement that the
basic elements in any job are data, people, and things.
These basic elements along with other specific elements
allow a mathematical (cubistic) representation of the
world of work. Using their cubistic model, D'Costa and
4
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Winefordner obtained twenty-four career clusters, each
cluster being defined in terms of unique worker-trait
groups described in detail in The Dictionary of
Occupational Titles
. The Ohio Vocational Interest Survey
is built on this model.
Tiedeman alone and with O'Hara, taking a
developmental approach similar to Super's, define career
development as "those aspects of the continuous unbroken
flow of a person's experience that are of relevance to his
fashioning of an identity at work". 108 This development
of an orientation toward work evolves within the
psychosocial process of forming an ego identity through
the continuing process of differentiation and
integration. Tiedeman defines ego identity as the
meanings a person ascribes to self-in-society; that is,
the person's fundamental premises about himself in
relation to his existential situation including his values
and attitudes. Thus several important elements frame the
process of career development: the biological
psychological make-up of the person as well as the society
or subculture with which the person identifies.
Tiedeman' s theory fuses "the unique world of the
109individual and the unique world of work".
The concepts of ego differentiation and integration
form the basis of Tiedeman's theory of career
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development. He uses these terms as they commonly appear
m the language of developmental psychology in order to
emphasize the interdependence of personality and career.
How a person's identity at work develops depends upon the
experiences of early childhood within the family unit and
later within the school structure, upon the psychological
crises associated with the various developmental stages,
and upon the degree of consistency in the way the
individual and society make meaning of the individual's
experiences. Tiedeman suggests that his developmental
approach which emphasizes the person's way of life may
explain why the lower-class student drops out of high
school
:
His subculture gives no meaning to the
frustration involved in further education. For
the middle-class or upper-class boy, however, at
this choice point, more education is given
meaning by his cultural group. The decision to
go to college is effortless, part of the
accepted pattern, supported and reinforced by
home, school, and adult environment in
general .HO
We know that the process of ego differentiation
begins during the first months of life as the infant
differentiates between self and mother. In vocational
psychology, differentiation originates as the individual
begins to rationally consider the problem of his
vocational situation. The individual realizes that this
problem does or eventually will exist and that a decision
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must be made in order to satisfactorily resolve the
problem of a career. In the early stages of the
development of career goals, the child tends to look to
parents or other family members as the primary source of
elementary vocational goals. Middle-class students in the
junior and senior years of high school begin to seriously
confront the problem of career as graduation nears and the
question of what to take up in college presents itself.
Often they select vocationally relevant courses in high
school in order to clarify early vocational inclinations.
For the budding engineer, the first step of induction in
the career may be high school physics and calculus.
According to Tiedeman, success in these courses leads to
possible confirmation of the vocational choice? failure
may lead to a reassessment of the problem of a vocational
decision. College will be the next step in the
clarification of the problem. The ultimate decision of a
career will incorporate personal needs, aptitudes,
interests, physical characteristics and temperament along
with societal expectations. Personal fulfillment results
from school and home reinforcing one another and from the
child's being given living space in which to discover
talents and goals.
Tiedeman uses the vocational development terminology
introduced earlier by Ginzberg and Super: exploration.
105
crystallization, choice, clarification, and
implementation. During crystallization, a preference for
one career alternative emerges after the assessment of the
advantages and disadvantages of several possible choices.
Crystallization is not irreversible; instead, Tiedeman
believes that tentative crystallizations are followed by
new explorations and subsequent recrystallizations, in
this vein, choices may be made with varying degrees of
certainty. Decisions are reached at each stage of the
process
.
Accordingly, Tiedeman's decisional paradigm consists
of the individual's formulation of a choice (what he calls
the period of anticipation or preoccupation) and the
implementation of that choice. Tiedeman suggests that
vocational counseling should help the individual make and
act upon successive decisions and goals. As mentioned
before, the process of differentiation in regards to
career development begins when the individual realizes
that the decision of a career must be made. The
decisional process begins with the exploration of one's
aspirations, interests, and capabilities within the
framework of the requirements of possible career choices.
During the phase of implementation and adjustment, the
individual is inducted into the chosen field; let us say,
medical school or a carpentry apprenticeship as examples.
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If the group which the person has joined acknowledges that
the new member is successful and accepted, the new member
enters a stage of integration with the group. Tiedeman
suggests that to some extent individual personality is
further shaped by conformance to the norms and
expectations of those older members who were already
established within the occupational setting.
Summary
Vocational development theories emphasize several
i
overlapping approaches, each of which offers insights for
the development of career guidance programs. They all
share the view that work is central to healthy functioning
and an expectation of American society. Further, they
portray adolescence as the stage probably most critical to
the establishment of a career choice thus lending further
support to the need to create comprehensive career
guidance programs in the high schools. Such programs
should combine career information with self awareness
activities since career decision-making depends on the
successful integration of career knowledge and self
knowledge. Finally, since disadvantaged adolescents, more
than any other group, lack vocational knowledge and
adequate self concept, they must have opportunities to
gain informtion and understand the process of career
development
.
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Vocational development along sex lines
During the decade of the seventies vocational
psychologists began to question the assumption that the
kind of educational and vocational counseling which
suffices for men is of value to women. This inquiry stems
from a heightened appreciation of the role of women in the
world of work and from persistent evidence that the life
patterns of women differ fundamentally from those of
men.^1 This section of the literature review considers
some of the current thinking on the differential
vocational development of males and females.*
The number of women in the paid labor force has
increased steadily during the course of this century.
Women, however, still tend to be concentrated in
relatively few occupations and industries. Despite recent
changes in the labor force structure, historical patterns
concerning "women's jobs" still persist. Vocational
planning still has little impact on girls most of whom
leave school at any level without realistic career plans.
That women earn less then men is common knowledge. In
* One of the goals of the bilingual career guidance
study will be to determine if the program affects
male and female participants differently. This
section of the review therefore provides the context
for that objective.
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1974
,
for example, women who worked at year-round
full-time jobs earned only fifty-seven cents for every
dollar earned by men. Women had to work nearly nine days
to gross the same earnings men grossed in five days. 1 * 2
Efforts at changing the position of women in the labor
force have concentrated on removing remaining
discrimination barriers and on raising the career
expectations and aspirations of women.
Weitz suggests that the appropriate way to begin
characterizing the sex-linked nature of career development
and choice is to examine the meaning of choice itself for
women
:
For women, choice of any particular career is
confounded with the choice of having a career at
all. Thus, as Lotte Bailyn states, in making
decisions about a style of life, a woman must
choose in ways that men do not choose... For
most men there is no basic choice as to whether
or not to work... But for a woman, society
creates not a decision but the necessity for a
choice. She must decide whether to include work
in her plans and if so how much of her life she
should devote to it.H3
In sum, before settling on a particular career, the young
woman first must decide whether she intends to pursue a
career at all. Any number of sociological and
psychological variables come into play in this decision.
What needs to be emphasized, however, is the fact that
women may choose not to pursue a career. For males, in
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contrast, the decision is not whether to choose a career,
but which career to choose.
Several causes of the career indecisiveness and
career undershooting" among women have been suggested in
the literature, but none have been advocated more
forcefully than sex-role socialization including early
childhood conditioning. As a result of sex-role
socialization, women in general learn to be more
family-oriented and men more work-oriented. Women are
taught that it is the choice of a husband, not a career,
that most strongly determines their future. Tiedeman
notes that the wife is usually expected to subordinate her
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career to that of her husband. The married woman
ordinarily considers herself a secondary breadwinner. The
husband, on the other hand, learns to subordinate the life
of his family to the requirements of his career so long as
these demands do not exceed wide boundaries of personal
satisfaction
.
Before the child enters school, and even once she is
in school, the primary influence in value and attitude
formation and in subsequent career decisions remains the
parents. Parental attitudes (both verbalized and
implicit), family structure (Who wields the power? Who
makes the decisions? Who has primary child care
responsibility?), family crises like divorce, and the
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cultural and religious orientation of the parents all have
a direct bearing on the girl's self-image, expectations,
and achievement level. The girl's parents in turn are
products of their own early socialization. Freud
contended that the choices of career and life plan relate
only marginally to the surrounding social reality of the
individual, but more contemporary psychoanalysts like
Karen Horney emphasize the pre-eminence of other than
instinctual forces. Horney wrote in The Neurotic
Personality of Our Time that "the cultural conditions not
only lend weight and color to the individual experiences
but in the last analysis determine their particular form.
It is an individual fate, for example, to have a
domineering or a self-sacrificing mother, but it is only
under definite cultural conditions that we find
domineering or self-sacrificing mothers ".* 15 Even
Helene Deutsch, who elaborated on Freud's views, recently
supported career interests for women and a more active
model of femininity . 116
Much of the socialization in the family centers on
preparation for adult family roles. For the most part,
men are defined occupationally and women in terms of their
roles as wife and mother. From birth, the female child is
dealt with differently than the male child by the parents
and other adults. The research shows that "definite
Ill
sex-typed expectations do exist and are transmitted in
direct and subtle ways ". 117 Parents generally have
highly codified views of the behaviors expected of each
sex. Girls' career choices during adolescence and young
adulthood are shaped by early socialization for the
maternal and domestic role, and for a large proportion of
women these priorities overshadow all others including the
choice of a career. Wirtz contends that ability is a
secondary factor in career choice; "most of the variance
in career choice can be accounted for by motivational
factors stemming out of differential childhood
socialization and the nature of the family achievement
system"
.
11 ®
Maccoby and Jacklin report few or not consistent
sex-typed childhood differences in emotionality, social
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responsiveness, and dependency. Yet by adulthood,
females operate more often in the interpersonal domain and
males in the object-oriented domain. Fasteau comments
that the male is "functional, designed mainly for work.
He is programmed to tackle jobs, override obstacles,
attack problems, overcome difficulties, and always seize
the offense... His circuits are never scrambled or over-
run by irrelevant personal signals". 1^ During adoles-
cence and early adulthood, young men and women face the
same developmental tasks, but the pressure for occupational
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choice is greater for men. Most young women, in contrast,
maintain a tentativeness in their quest for personal
identity as well as in their choices. Their sense of self
is less clearly defined as they wait until marriage
provides a defining context for their lives". 121
In addition to the primacy of sex-role socialization,
research has focused on the fear of success and on
achievement motivation as causes for differential
vocational development along sex lines. Women learn to
avoid high prestige occupations either because of fear of
success or fear of failure. 122 Horner conceptualized
the Motive to Avoid Success (M_s) in an attempt to explain
sex differences in achievement motivation. 123 She
administered a Thematic Apperceptive Test (TAT) item to
female undergraduates at the University of Michigan that
said: "After first-term finals, Anne finds herself at the
top of her medical-school class." The same item for a
male control group used the masculine name John. Horner
found that sixty-five percent of the women and only ten
percent of the men demonstrated a "motive to avoid
success". Horner concluded that "when success is likely
or possible, threatened by the negative consequences they
expect to follow success, young women become anxious and
their positive achivement stirrings become
thwarted". 124 According to Horner, young women fear
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social rejection and are concerned about their normality
or femininity.
Even highly capable girls from achievement-oriented
families demonstrate this avoidance of success. In a
study of sex differences in adolescent vocational
preferences, Olive found that girls actually chose
significantly higher social class status occupations than
did the comparable group of males; however, their
aspirations tended to cluster around occupations just
below the most prestigious ones like physician, dentist,
college president, and administrator. They still chose
the more typically "feminine" occupations; teaching,
. 1 2S
social work, secretarial. Freeman has observed that
the girl who does chose a nontraditional career has a
price to pay in terms of anxiety level: "even when a
woman is suitably endowed intellectually and develops the
right temperament and habits of thought to make use of her
endowment, she must be fleet of foot indeed to scale the
hurdles society has erected for her and to remain a whole
and happy person while continuing to follow her
intellectual bent."^-^
Anxiety is particularly manifest in college women as
are lower self-esteem and lower aspirations than men. A
1978 study at six of the country's most prestigious
colleges indicated that women still seem to be
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underestimating themselves and to be much less likely to
think they are well prepared for graduate or professional
school. Project coordinator, Lois Montero, noted that
even women who take a difficult physical science major in
college are much less likely to say they will go on to
medical school. "These women are the cream of the crop,"
Montero said, "if they don't have high aspirations, it's
very likely that others feel the same way" ( New York
Times
, 12/10/78).
David McClelland developed the concept of achievement
motivation in the early 1950 's. This concept refers to a
person's need to compete against a standard of
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excellence. Men consistently outscore women on tests
scored for achievement imagery. It is not that women do
not have achievement motivation but rather this motivation
is directed differently from that of men. Men aspire to
educational and occupational achievement, women to
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achievement through marriage. Many counselors still
are unaware of the changes in society and don't adequately
prepare girls to face the career world. Also, by the time
girls reach high school where most vocational counseling
begins, they have already been socialized not to think in
terms of careers. Patterson notes that home and school
have conditioned them to accept a role definition that is
no longer valid. He adds that counselors need to
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understand the typical girl's priorities (sex-role fantasy
and marriage planning) and how these are often
contradictory to the vocational and economic patterns of
society today. Other research points to the need for
caution in the use of vocational inventories since
interpretation of these may close options to women and
reinforce sex-role stereotypes. 130
While there is presently no clear theory relating to
the career development of women, several consistent themes
emerge from a review of the literature. Herr comments
that "perhaps what is needed is a theory of career
development and career choice that is applicable to both
sexes, but which might weigh various factors according to
gender and weigh other factors according to such variables
as age, race, socioeconomic class, and so on." 131
Patterson adds that although it is currently popular to
assume that we need a separate theory of vocational
development for girls, much of the work that has been done
132by the major theorists is applicable. Tiedeman, in
contrast, believes that the differential career patterns
of women indicate a need for a separate theory of career
development for men and women. He adds that the kind of
resolution a woman achieves in her sex role is of major
133influence in her career.
Like men, women who are career-oriented or are
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planning nontraditional careers come from more advantaged
homes, in fact, higher socioeconomic status appears to be
the variable most significant in accounting for career
orientation in women. The level of education to which a
child aspires is intimately linked to the socioeconomic
status of her family. The National Longitudinal Study of
the High School Class of 1972, for example, showed that
social class was more important than either sex or race in
the college attendance process. 134 In another study,
Astin showed that higher socioeconomic status is
predictive of whether a girl plans a college career in the
sciences or teaching as opposed to becoming a housewife or
doing clerical work. 135
In addition, career-oriented girls tend to be those
who earn higher grades in high school and who delay the
decision of a career choice. Studying a group of high
school students, Tiedeman found a strong relationship
between vocational aspirations and the number of hours of
study per week. He concluded that students who do not
study much in high school do not expect to work at high
13 6
responsibility level occupations. Lewis writes that
women whose primary focus is work established what she
calls a "deviant" pattern early in their lives. That is,
their relatively low involvement in social activities
allowed them greater opportunities to develop
117
• 13 7intellectually. Similarly, later career decisions
characterize career-oriented women. In a study of 5200
students in grades six through twelve, Hollender found
that significantly more female (sixty-nine percent) than
male (fifty-nine percent) students reported a definite
vocational choice. Hollender concluded that "this should
not be surprising as girls have fewer identifiably
different patterns of vocational interest than do men.
Homemaking constitutes a major vocational interest pattern
for many girls*. ° On the other hand, those girls who
delay the career choice more often discover nontraditional
careers
.
These girls also demonstrate a higher degree of early
independence and a positive self-concept. Putnam and
Hansen have reported that a girl's self-concept is a good
138predictor of vocational maturity. Their findings
lend further support to Super's theory of vocational
development. Their study also indicates that girls with a
liberal view of their feminine role tend to have higher
levels of vocational maturity. They define this liberal
view in terms of greater self-or ientation as opposed to
other orientation. They conclude that the more the girl
believes in the achievement orientation of the American
culture and strives to fulfill herself through
school-related accomplishments, the more able she is to
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cope with the vocational developmental tasks of exploring
and choosing an appropriate occupation. In addition,
early independence training seems to correlate with high
achievement motivation in girls. 140 Austin's findings,
for example, "suggest that a strong career orientation in
9i^ls in the twelfth grade may be in part a manifestation
of needs for independence and a relative lack of
submissiveness"
,
141
Other research emphasizes exposure to female career
models in motivating girls to be more career achievement
oriented. In particular, girls who are exposed to a
maternal model of work competence have a greater chance of
being career-oriented themselves. 142 The
mother/daughter relationship determines to a great extent
the girl's psychological development. The mother's
emotional health, her educational background, her
relationship with her own parents, and whether or not she
works influence directly the daughter's aspirations and
achievements. Children tend to identify with the same-sex
parent; the girl whose mother works will model herself
accordingly because of the "desire to command the
attractive goals possessed by the model". Carol
Lopate notes that among women who dropped out of medical
school, two-thirds had mothers who had not worked. Of
those who continued their education, only half had
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nonworking mothers. 144 McLure and Piel studied talented
female high school students' attitudes towards careers in
science and technology and found that few chose such
careers in part because they had seen few examples of the
role women can play in the sciences. 145
Summary
The literature appears to support the view that the
vocational development process is different for women and
men. Ginzberg in his study of mature educated women
concludes
:
One of the striking differences we found between
our parallel investigations of the career
development of men and women was that men
followed a relatively simple and straightforward
pattern compared with the much more complex
career and life patterns characteristic of the
majority of our women.
I
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Nevertheless, over half of today's high school girls will
work full time for up to thirty years, and ninety percent
of these girls will be employed for other significant
periods of time. The aim, therefore, of vocational
guidance must be to improve the self-concept of girls and
to provide career information and appropriate female
career models. In particular, girls from low
socioeconomic backgrounds including the majority of
Hispanic girls have been shown to lack certainty about
their potential. The need that emerged as a priority
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issue in the Employment and Economic Issues of Low-Income
Women Project was lack of information:
Women all over the country felt they needed more
information about jobs, training, counseling
services, health and social services, welfare,
child care, housing, legal rights and even about
each other and their common problems, it was
also suggested that counseling on proper attire
for interviews and working, assertiveness
training, and interviewing and resume writing
skills be provided to women job seekers.
Another complaint was that women are directed,
and sometimes even forced, into training for low
paying, dead-end jobs in traditional women's
occupations in clerical and service fields.
Some women said they wanted access to
nontraditional skilled jobs that would not only
pay better wages, but would offer some
opportunity for advancement. 147
Clearly, young girls state the same basic occupational
preferences as boys, but they rarely expect to accomplish
these preferences. It is hoped that career guidance
programs such as the one in the present study will have
the effect of not only raising girls' career expectations
but also of motivating them to achieve their full
potential
.
Career expectations
Several factors influence vocational choice and
attainment. Three of these are the following interrelated
aspects of vocational development: career expectations,
career aspirations, and career maturity. The first
121
variable, career expectations, has not received as much
attention in the literature as the second two, but
research indicates that career expectations affect
subsequent adult status attainments. 148 The bilingual
career guidance study hypothesizes that students who
participate in the program will demonstrate significantly
higher levels of occupational expectations than the
students in the control group.
Career expectations refer to realistic career goals
which the person actually intends to achieve. Career
aspirations, on the other hand, refer to idealistic career
goals which the person would most like to achieve. Work
expectations also refer to what the individual expects to
gain from his or her work in terms of its potential for
meeting individual needs such as security, challenge, and
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recognition. The basic assumption of vocational
development theory is that vocationally relevant behaviors
.
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move toward more realism with increasing age.
Dillard noted that "as adolescents moved up the grade
ladder their career choice attitudes developmentally
changed and approached crystallization". Ginzberg
also asserted that adolescent's career choices become more
realistic and focused as they move from stage to
stage. 152 Super calls vocational maturity "the place
reached on the continuum of vocational development from
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exploration to decline". Whether one's expectations
are similar to one's aspirations appears to depend on past
success-failure experiences, education, and vocational
maturity.
Some researchers consider occupational expectations
and occupational aspirations as separate concepts; others
combine them into a single concept. For example, Rehberg
identifies aspirations and expectations as separate
phenomena on the basis of the ideal and the realistic
distinctions. Kuvlesky and Patella also break the
155two into separate concepts. J Miller and Haller, on
the other hand, combine them into a single concept, level
of occupational aspiration.
Dillard underscores the importance of considering
ethnic and cultural variations when doing career
counseling since "ethnic and cultural factors may have
different effects on each adolescent's career aspirations,
expectations, and maturity. These variables may further
be affected by female and male variation across ethnic
cultural groups". There are, however, differences of
opinion regarding whether ethnic membership affects career
expectations and aspirations. Cosby and Picou found no
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such effect on Black and Anglo adolescents. Ansell
and Hansen found that career readiness seems to be related
more to socioeconomic status than to ethnic group
123
membership. 159 When intelligence was controlled,
Maynard and Hansen discovered only negligible differences
in career maturity in Black and Anglo male students. 160
Dillard conducted his study of Black, Anglo, and
Puerto Rican students to determine to what extent
socioeconomic status, grade level, family intactness, and
ethnic group membership account for the variation in
aspirations, expectations and maturity. The aspirations
and expectations were rated from one to seven according to
the Occupational Scale of the Two Factor Index of Social
Position (Hollingshead, 1957). He used Crites' Attitude
Scale of Career Maturity to measure maturity. There were
no significant differences in ethnic group, sex, or ethnic
group by sex interaction observed for the career
expectation variable. Socioeconomic status was shown to
affect career expectations as well as career aspirations
and career maturity. Dillard concluded that after
controlling for ethnic group membership and sex, factors
associated with socioeconomic background remain the best
predictor of adolescents' expected career choices.
Other variables which might influence adolescents'
career expectations are personal and environmental
characteristics, sex, size of school, and community.
Using the project TALENT Data Bank, Astin conducted a
study to assess the career expectations of male high
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school seniors on the basis of their personal
characteristics when they were ninth graders and of
selected environmental characteristics of the schools
attended. she found that the students' interest and
initial career choice at the ninth grade level were the
best predictors of the twelfth grade career choice. She
also learned that the characteristics of the high school
seem to play an important role in the shaping of careers.
Cosby and Picou note that during adolescence the
individual becomes increasingly concerned with the
prerequisites of specific occupations. They call this
16 2phenomenon "means-centering". The adolescent also
begins to be concerned about the obstacles and blocks to
future occupational success. Depending on the
individual's background (race, class, place of residence),
he or she may perceive these blocks as more or less
formidable. Cosby and Picou discovered a strong tendency
for all respondents in their study regardless of race,
class, and residence to have high-level expectations.
Class and size of community (ranging from urban to rural)
were found to be related to vocational expectations
whereas race was not significantly correlated. Rural
residence and lower class status were found to discourage
the development of high level vocational expectations.
The researchers note that the generally high expectations
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of all respondents (particularly those from disadvantaged
backgrounds) may be somewhat unrealistic but probably
reflect the internalization of American success goals.
They conclude that failure to attain career expectation
may result in frustration and resentment.
The question of the relationship of sex membership
and vocational maturity was studied by Smith and
163Herr • They found that females in both grades eight
and ten possessed more maturity in terms of their
attitudes toward work and career planning than did males
in the same grades. Smith and Herr note that other
researchers such as Crites disagree with their finding of
sex differences in vocational maturity, but they contend
that the weight of the evidence supporting their position
is growing. Hollender also found a connection between sex
and career maturity. Neice and Bradley found no such
relationship when they examined sex differences in career
1 C C
decidedness
.
Summary
Apparently, the majority of adolescents are able to
formulate vocational plans and verbalize their
expectations sometime during the late high school years.
The concept of career expectations warrants further study
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particularly in order to determine how it and career
maturity might be affected by age, sex, socioeconomic
status, ethnic group membership, and other environmental
and individual considerations. The study of the career
guidance program for Spanish-dominant adolescents will
examine the career expectations of male and female
participants both before and after the program to
determine whether exposure to such programs increases
career expectations and whether these effects differ along
sex lines.
Summary of the Literature: Context of the Career Guidance
Program for Hispanic High School Students
Underlying the career guidance program is the
assumption, supported by the literature, that
career-related skills can be acquired through
instruction. Moreover, the current vocational guidance
literature provides the rationale for the selection of
three principal skill areas for the program:
self-awareness, job acquisition, and career awareness
skills
.
All vocational theorists, regardless of their
orientation, emphasize that self-awareness and vocational
development ideally complement each other. If vocational
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development depends in part on self-understanding,
students in a career guidance course first must assess
their interests and abilities and then learn how to apply
this self-knowledge to the task of making career choices.
Consequently, the initial two sessions of the career
guidance program are devoted to several exercises designed
to prompt students to identify their interests, skills,
values and goals and to establish the relationship between
these and the choice of a career.
The literature also concludes that acquiring a job
now depends as much on mastery of job-seeking skills as it
does on mastery of specific job related skills. In order
to build a credible resume, youth (particularly
disadvantaged youth) must develop skills necessary to
acquire entry-level jobs. The second unit of the Program
therefore focuses on the teaching of job-finding skills.
Finally, career awareness (that is, knowledge about
career opportunities and educational training for jobs)
represents the third essential component of career
guidance. Students in the career guidance program will
acquire a familiarity with the various occupational and
educational pathways and the requirements and availability
of a variety of careers. Given this information, students
will be encouraged to begin exploring several vocational
directions and to develop a plan for carrying out their
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career goals. The program concludes with a session on
work effectiveness skills since the literature suggests
that students commonly lack work habits and attitudes
essential for successful employment.
In sum, both the career guidance program and the
course text follow the trend of most recent developmental
guidance programs and at the same time place special
emphasis on those job acquisition skills deemed essential
for young people entering the labor market for the first
time.
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CHAPTER III
DESIGN OF THE STUDY
Overview
Chapter III presents the design of the study.
Elements of the design include the development and
description of the career guidance program for Hispanic
high school students, the selection of the population and
acquisition of the sample, the process of instrument
development, and the methodology for gathering, analyzing,
and reporting the data. The study develops one model of
career guidance for Spanish-dominant adolescents and
analyzes the effects of the model on participants' mastery
of job finding skills, career expectations, and post-high
school plans. The study uses a quasi-exper imental design,
specifically a pretest, postte3t control group design.
Development of the Career Guidance Program
The career guidance program was intended as an easily
replicated instructional model for use by bilingual
teachers and counselors in helping Spanish-dominant
students gain competence in several essential job-related
140
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skill areas. The program and all the materials were based
on the assumption that teaching skills needed for getting
and keeping a job in the United States should be an
integral part of all bilingual programs at the high school
level and that counselors with bilingual expertise should
be in the vanguard in writing and implementing pilot
programs. As has been noted, a basic premise of
vocational guidance is that career development can be
promoted by fostering specific skills and exposing the
individual to career-relevant information. Career skills
can be taught in a classroom situation, and students can
be tested for mastery of these skills.
One of the major objectives of the project was to
demonstrate that a job skills manual written in simple
Spanish could serve as the basis for a program designed to
teach students how to read and answer classified
employment advertisements, write job resumes, complete job
applications, and present themselves to the best advantage
in job interviews. The text used for the study was Como
conseguir el empleo que Ud. desea (How To Find The Job You
Want
)
,
written by the researcher. In further preparation
for the study, the researcher wrote a Teacher's Guide
(Appendix E) containing outlines for each of the ten
classes of the course and compiled a workbook of practice
exercises for students (Appendix F).
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The course text, developed after an extensive review
of career guidance books written for the English-speaking
market, consists of nine chapters, each with lively
illustrations and examples designed to appeal to young
adults and to portray men and women in various roles
including nontraditional ones.* in addition to discussing
the skills one needs to obtain employment in the United
States, the book draws the reader's attention to several
key points:
1. there is a job available for everyone who
wants to work
2. finding a job is a full-time job, requiring
planning, persistence, and follow-up
3. learning English is an absolute
prerequisite for employment success in the
United States
4. most jobs in the United States are
accessible to both men and women
5. a high school education is the minimum
requirement for all skilled jobs
6. the acquisition of skills involving
increasing levels of responsibility through
job training is the best way to advance.
Some of the career texts reviewed include the
following: What Color Is Your Parachute? (Bolles),
the Hello, World! series, Find The Career That's
Right For You! (Vogelsang), Getting A Better Job
(Gootnick), The Guide To Career Education (Lederer),
Job Resumes (Biegelsen), Jobs In Your Future (Lee),
and the Deciding series ( CEEB )
•
143
Rationale for the course content
The aforementioned premises provided the basis for
the selection of the content areas of the guidance program
as did the investigation of numerous vocational guidance
programs, many of which are described in Chapter II. The
identified content areas were judged to be primary
elements in existing career guidance curricula; some of
the instructional materials were also based on examples
from other programs. Surveying the literature, the
researcher discovered that vocational specialists
generally believe that the majority of young people
including those from the most disadvantaged segments of
society want to work but lack the requisite skills for
finding entry-level jobs. Nor are most young people aware
that they need to think in terms of a career , not just of
a job, and that career decisions presuppose long-term
planning, delayed gratification, and usually advanced
training
.
The study thus evolved out of the belief that pupils
in the career guidance program would be in a better
position to find employment and to make more mature and
realistic vocational choices if they were exposed to three
fundamental skill areas of vocational development:
self-awareness, career-awareness, and job-acquisition
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skills. These three areas consequently provided the
general framework for the entire course, it was decided
to devote the greatest amount of time to job acquisition
skills# as these could be taught in a program of short
duration; students were expected to show the most
significant gains in these measurable skills. Both
self-awareness and career-awareness, on the other hand,
are only acquired over years and through a wide variety of
experiences. However, since accurate self-evaluation
results in attainment of a greater degree of control over
one's life, it was felt that failure to at least introduce
such concepts would constitute a major shortcoming of the
program and a missed opportunity. Self-awareness
exercises, discussion of career information, and exposure
to opportunities for further education were included in
the program in order to raise student's career aspirations
and to emphasize the relationship between vocational
education/ job training and future success in the labor
force. It was hoped that students in the program would
learn the importance of completing their high school
education and might be motivated to take advantage of
opportunities for further career training.
To summarize, it was decided that students in the
career guidance program should acquire the following
knowledge and skills:
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1. The ability to assess their interests, skills,
aptitudes, values and goals — i.e.,
self-knowledge
2. The ability to see the connection between
self-knowledge and choice of a career
3. The ability to find and use sources of job
information, to read and answer classified
advertisements, to write a job resume, to
complete job applications, and to perform
satisfactorily in a job interview — i.e.,
job-acquisition skills
4. The ability to engage in the process of making
career choices based on greater knowledge of the
variety of career possibilities and
opportunities for job training — i.e., career
awareness
5. The ability to recognize and maintain accepted
standards of conduct at work — i.e., job
survival skills.
The activities of the program were selected because of
their potential for teaching and/or reinforcing these
competencies
.
Rationale for the model
Since bilingual programs rarely provide for
vocational counseling in the regular school schedule, the
researcher recognized that a career guidance unit would
have to be incorporated during time normally given over to
one of the traditional academic disciplines. Moreover,
few schools have bilingual counselors; therefore, the
skills needed for teaching the program would have to be
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ones common to all bilingual teachers, including those
without specialized training in counseling. The career
guidance program serves as a curriculum unit which any
teacher can successfully implement by merely observing the
directions detailed in the Teacher's Guide. The only
materials needed are the text and workbook. Given the
time and budgetary constraints of most school programs,
this curricular approach offers the greatest chance of
success and potential for future, wider replication.
It was further assumed that even students who
generally appear to lack academic motivation would
participate in a program which emphasizes functional
skills for getting a job, especially if instruction were
in the language they know best. Hence, all materials were
written in Spanish since it is the dominant and preferred
language of most students in bilingual transitional
programs. All instruction was to be in Spanish with the
teacher having flexibility to use English whenever
appropriate. At the same time, the very nature of the
job-finding skills exercises would underscore the
importance of mastering the English language.
Finally, the decision to have students actively
involved in performing skills rather than only reading
about them or learning about them through lectures was
based on the premise that students learn best by doing.
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Students feel a sense of satisfaction when they can
demonstrate knowledge of specific skills; a program most
likely to generate enthusiasm would consequently have to
be primarily organized around activities demanding
performance of newly introduced skills. The teacher's
role in this model is to serve as a resource person and
discussion leader.
Selection and training of the teacher
An English-dominant teacher who had been in bilingual
education for eight years, most of that time spent
teaching social studies in Spanish within the transitional
program, was selected to pilot the career guidance
program. While he was a veteran teacher and sensitive to
bilingual and bicultural issues, he had had no previous
counseling training and had never taught a course of this
nature. His educational background included a B . A. in
sociology and history with a minor in psychology and an
M.Ed. in Educational Administration. Since one of the
objectives of the study was to design a program that can
be effectively taught by any enthusiastic teacher albeit
without specialized training, this teacher was preferred
over one with a counseling background.
Several preliminary discussions were held with the
teacher, and he was given a copy of the Teacher's Guide
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along with the proposal for the study. All of the
materials for the course (the text, the workbook, and the
instruments) were reviewed with the teacher prior to the
course to train him in the use of the text and in the
administration of the instruments. Consultations were
also held periodically during the course.
Selection of the Population
Spanish-dominant high school students living in the
United States were selected as the population for the
study because of the researcher's previous work with this
group in the New York City and Boston areas and because of
her knowledge of their special problems in the labor
force. More specifically, the researcher wanted to develop
a vocational guidance model for students in transitional
bilingual programs utilizing Spanish as the language of
instruction.
A review of existing programs had revealed that no
work of any consequence had been done in this area. As
has been previously noted, Hispanic students represent a
growing proportion of the high school aged population.
Many of them are relatively recent arrivals (five years or
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less) from economically impoverished families with
absentee or unemployed fathers and with mothers who
subsist on public assistance. They not only lack English
language skills but also have little understanding of how
one enters the job market in the United States. While
excellent materials exist for students who have mastered
English, Spanish-speaking students are not being reached
through the traditional channels. Consequently, the
development of a guidance program for a population that is
both economically and linguistically disadvantaged seemed
of great urgency.
Age was the second consideration in the selection of
the population. Since the high school years represent the
period when most young people become acutely aware of the
impending task of career decision-making, this age group
seemed most appropriate for the study. While several
programs for Hispanic students at the junior high school
level have been documented, the researcher found little
evidence of programs designed with the high school age
group in mind. Furthermore, the researcher's own
professional experience has been with grades 9-12; an
understanding of the development tasks of this age group
led to the choice of a high school population. In
general, Spanish-speaking adolescents enter the labor
force during or immediately upon high school graduation.
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Unlike middle class youth who often have the luxury of
postponing the choice of a career until they are well into
their college years, the youngsters of this population
very definitely need good career counseling during high
school
.
A final consideration was the question of whether to
include both girls and boys in the study. The researcher
had a special concern for the occupational problems of
young Hispanic women and wanted to develop a program
responsive to their needs. However, it was also deemed
important to examine the interactive effects between
gender and level of career expectations by comparing the
results of the program along sex lines. Nor was it felt
that the pressing occupational problems of Hispanic girls
need overshadow those of the boys. It was hoped that both
groups would experience gains as a result of participation
in the program, but it was expected that the girls would
demonstrate greater change than the boys in the areas of
career expectation and post-high school plans.
Acquisition of the Sample
It had been hoped that the study could be undertaken
in the New York area because of its accessibility to the
researcher and because of its large Spanish population
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base. The course text had been very favorably reviewed by
the New York City Public School System's Bilingual
Coordinator.* Despite this review, it became apparent
that a suitable New York high school could not be found in
time to accomodate the researcher's schedule. Plans are
underway to adopt the book on a wider basis in New York
during the 1982-83 school year; it is hoped that this
career guidance program will become a model for programs
in the New York area and in other cities with bilingual
programs
.
After next considering submitting the proposal to
social agencies in the New York area, the researcher
ultimately turned to Boston English High School, as this
specific intervention model was designed with the schools
in mind. It was felt that a school would provide the most
practical context for implementation of the progam because
of the availability of trained bilingual teachers and a
Ms. Mandlawitz has written a concise, easy to
read, well illustrated employment guide geared
toward the Spanish dominant bilingual students.
The book is filled with pertinent data which
covers a wide variety of topics starting with a
person's expressed interests and ending with how
a person can insure continuous employment
through proper behavior. The readings and
exercises were both enjoyable and realistic.
Spanish-dominant high school juniors and seniors
will have little difficulty relating to the
information. I recommend it enthusiastically.
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stable student population. Youngsters in
tei: -school community agency programs were considered
less dependable as subjects for the study.
The reseacher had previously served as the bilingual
counselor at English High School under an ESAA grant and
had maintained contact with several staff members. The
reseacher had envisioned a population such as the one at
English High School for the study. Because
Spanish-dominant students at English take all or most of
their classes in the transitional bilingual program, an
adequate sample was assured. The teacher selected to
pilot the program was able to devote the necessary class
time to the program and to schedule the testing before and
after the course.
Profile of English High School
Founded in 1821, English High School is the oldest
public high school in the United States. In 1975, as part
of the court order to promote the desegregation of the
Boston Public Schools, English was designated as one of
the system's citywide Magnet Schools. The idea was to
organize schools around themes in order to attract
students from all areas of the city. While English was
initially designated as the Magnet School for the Theater
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Arts, it chose instead to develop several unique program
options while also retaining its tradition as a
comprehensive high school. The Bilingual Program was one
of several offerings.
With Boston a city of tight, turf-conscious
neighborhoods, English High School's location is something
of an anomaly. Unlike the ethnic and cultural pockets
which so typically divide Boston, the immediate area
around English is not really any one group's turf.
Instead, it is an area of famous medical centers,
universities, and other schools. English High's neighbors
on Avenue Louis Pasteur include Simmons College, Harvard
Medical School, and Boston Latin Academy. As a citywide
school, however, English draws its population from among
the many ethnic groups of Boston. Total enrollment in
1981-82 was 2150 with approximately 1850 attending on a
regular basis. The racial breakdown is fifty percent
Black (including Haitian), twenty-five percent White, and
twenty-five percent other minority (mostly Hispanic).
Academic ability of English High students covers all
levels from low to high. During the year of the study
several students had been accepted on an Early Decision
basis to some of the most competitive colleges in the
Northeast. The community served by the school ranges from
middle class to dependence on public assistance with
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adults employed in the full range of occupations from
unskilled labor to the professions.
The present facility, now nine years old, was an
attractive, well-equipped ten-story building when it
opened in 1973. The enrollment rose from 825 to 2100.
Due to the instability in the Boston schools since
court-ordered busing, however, the population at English
has continued in a state of flux. Economic conditions
have added to the climate of instability, and many members
of the teaching staff fear losing their jobs or being
transferred. The physical plant has been abused, and both
students and staff express concern over the future of the
school and the entire system of public education in
Boston. Still, the school's Guidance Department
calculated that some sixty percent of the 1981 graduating
class are attending a college or technical school. The
students divide evenly between the college program, the
college-business program, and the business program. In
addition, there are one hundred students in the Special
Education Program. Students participate in programs at
the city's Occupational Resource Center and in a variety
of other off-campus programs.
For the last several years, English has had one of
the largest and most popular transitional bilingual
programs in Boston. Such programs use Spanish as a
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vehicle for teaching English Language skills and purport
to mainstream pupils when they can function in a regular
classroom. The bilingual program at English originally
served only the Spanish population but now encompasses two
other linguistic groups: Haitian and Cambodian. Courses
include English as a Second Language, Spanish for native
speakers, social studies, mathematics, and college
preparation, all in Spanish. Students are mainstreamed
for art courses and in other courses when possible.
Theoretically, students remain in bilingual education for
a maximum of three years, but in practice many students
enter from the city's many junior high programs because
parents choose to enroll them in the high school bilingual
program instead of mainstreaming them. Students come from
the poorest sections of Boston where large concentrations
of Hispanics have settled. The Spanish program now shares
resources with the two other language groups, an
arrangement that many faculty members feel has diluted the
success of the program. Teacher lay-offs and job
insecurity have removed many of the younger, better
trained and most enthusiastic teachers. At the time of
the study there were 150 students in the bilingual
(Spanish) program, an additional 50 in a combined
bilingual mainstreamed program, and about 300 other
totally mainstreamed Spanish-surname students, many of
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whom were failing several courses because of
insufficiently developed English language skills.
Profile of the Sample*
The sample consisted of 42 students, 26 girls
(61.90%) and 16 boys (38.10%). Rather than selecting
students on a random basis from among a pool of
volunteers, the researcher designated one bilingual mixed
grade level class of 23 students as the experimental
group; a second group of 19 students, the control group,
did not receive experimental manipulation.
The sample N of 42 was distributed as follows;
Experimental group N = 23
Girls = 12 (52.17%)
Boys = 11 (47.83%)
Control group N = 19
Girls = 14 (73.68%)
Boys = 5 (26.32%)
Ranging in age from 15 to 18, students represented grades
9 through 12. As was expected, students tended to be
During the pretesting period prior to the program,
students in both groups completed an Intake
Questionnaire (Appendix D). The information drawn
from the questionnaire was used to compile this
section on the characteristics of the sample. The
demographic descriptors are summarized in Tables 4
and 5
.
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overage for their grade level by one to three years. Most
were born in Puerto Rico (64.29%) with the next largest
group from the Dominican Republic (30.95%). of the latter
group, the majority had lived in the United States a
maximum of three years; in contrast, the Puerto Rican
group included a large number (62.96%) who stated they had
lived on the mainland over five years. Caution must be
taken, however, in interpreting this figure. Considering
the pattern of migration typical of Puerto Ricans, it is
likely that many of the students had returned to Puerto
Rico at least once during their residence on the
mainland, it is also significant that Spanish was still
the preferred language - of most of the students in the
sample (76.19%). Even those students who had lived in the
United States as many as 8 to 12 years continued to speak
Spanish at home and with their peers. With the exception
of the schools and community agencies, they had limited
contacts with mainstream American institutions. Having
remained in the bilingual curriculum long past the three
years for which it was intended, these students had not
learned sufficient English to comprehend vocational
guidance materials written in English.
Similarly, the students in the sample were further
disadvantaged by labor force and employment status of
family members. Since father's employment status and
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educational attainment have been shown to predict the
youngster's vocational development, students were asked a
series of questions about the work history of significant
family members. The responses to these items revealed
that students in the study had had virtually no exposure
to successful primary work models. The overwhelming
majority of fathers were unemployed or completely
unaccounted for; 54.75% of the students provided no
information whatsoever regarding father's employment,
indicating either that these fathers were unemployed or
living elsewhere. Among the mothers, 71.43% were
homemakers. Of the working parents, most held unskilled
jobs; factory labor, janitorial jobs, elevator operators,
and security guards. One father was said to own a small
neighborhood bodega
,
and another was a minister of a small
Pentecostal congregation. Unemployment also characterized
students' older siblings; 30.95% of the sample responded
that their older siblings were unemployed; an equal number
offered no response to the question. None had siblings
employed in jobs requiring more than the equivalent of a
two-year apprenticeship. On the other hand, more than
half of the students said they themselves had worked
part-time or during the summer. Students' jobs included
camp counselor, waiter, short-order cook, telephone
operator, and janitor.
Comparability of the Groups
Comparability of the groups was assessed on these
variables: age, grade, years of mainland residence, and
sex. T-tests were used to check for significance of
difference between the groups on the interval data: age,
grade, and years on the mainland of the United States. No
significant differences were found between the two groups
on any of these variables, with the exception of grade
level. The T-test revealed a significant difference (t =
8.34, df = 32.23, p -<.01) between the two groups on the
variable of grade level. Specifically, students in the
experimental group had a grade level mean of 9.2, compared
to 10.7 for the control group with standard deviations of
0.38 and 0.81 respectively, indicating a significantly
greater distribution of grade levels in the experimental
group. (See Table 6.) However, the students in these two
groups were not shown to differ significantly on the age
variable; the experimental group age mean was 16.74,
compared with 16.16 for the control group (p>.05). As
has already been noted, bilingual students tend to be
overage by as much as three years for their grade, and
most transitional bilingual programs are characterized by
mixed grade level classes because of difficulty in
obtaining an accurate evaluation of students' prior
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TABLE 4
SAMPLE DISTRIBUTION BY AGE, GRADE, SEX, LENGTH OFRESIDENCE IN THE UNITED STATES, COUNTRY OF ORIGIN
LANGUAGE PREFERENCE, AND HOME LANGUAGE
Item
Age (in years)
Sample N 42
Mean
Median
Standard Deviation
Range
16.5
16.0
1.06
15-18
Grade
9 (16)
10 (14)
11 ( 7 )
12 (5)
38.10
33.33
16.67
11.90
Sex
Male (16) 38.10
Female (26) 61.90
Length of U.S. Residence (in years)
Mean 4.0
Standard Deviation 1.38
Range 1-5
Country of Origin
Puerto Rico (27) 64.29
Dominican Republic (13) 30.95
Other South American (2) 4.76
Language Preference
Spanish (32) 76.19
English (10) 23.81
Language Spoken at home
Spanish (39) 92.86
English (3) 7.14
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TABLE 5
SAMPLE DISTRIBUTION BY EMPLOYMENT STATUS AND EDUCATIONAL
ATTAINMENT OF FAMILY MEMBERS
Sample N = 42
Father's Employment Status
Unemployed (7) 16.67
Small Business (2) 4.76
Skilled ( 3 ) 7.14
Semiskilled (1) 2^38
Unskilled (6) 14*29
No response (23) 54*76
Mother's Employment Status
Deceased (1) 2.38
Homemaker (30) 71.43
Skilled (1) 2.38
Semiskilled (3) 7.14
Unskilled (7) 16.67
Older Siblings' Employment Status
N with unemployed siblings (13) 30.95
N with siblings in skilled jobs (6) 14.29
N with siblings in semiskilled jobs (3) 7.14
N with siblings in unskilled jobs (3) 7.14
N with no older siblings (4) 9.53
No Response (13) 30.95
Older Siblings' Educational Attainment
N with siblings who have completed
High school (19) 45.24
N with siblings who have completed
some college (10) 23.81
N with no older siblings 9.52
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education and because staffing resources are limited.
Consequently
,
it may be argued that age is a more accurate
and important variable in comparing the two groups. Years
of mainland residence also provides useful information.
Students in the experimental group had a mean of 4.2 years
residence with a standard deviation of 1.24. For the
control group, mean was 3.7 with a standard deviation of
1.52. A study by Shiraishi (1975) indicated that
occupational aspiration correlates with length of mainland
residence; students in her study were shown to have
increased aspirations with longer periods of mainland
residence. Since students in both groups of the present
study were found to be comparable on this variable, the
acculturation patterns of the groups were considered
similar despite the grade level differences.
TABLE 6
T-TEST FOR SIGNIFICANCE OF DIFFERENCE BETWEEN THE
EXPERIMENTAL AND CONTROL GROUPS ON GRADE LEVEL
Variable N Mean S.D. T-Value df
Grade
Control 19 9.1579 0.375A -8.34 32.23**
Experimental 23 10.7391 0.810 J
*p < .01
**p <.001 . -
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Chi-square tests of homogeneity were used to
determine whether the two groups differed in their
proportion of males and females. No difference between
the two groups was shown on the variable of sex. Boys
represented 47.8% of the experimental group and 26.3% of
the control group; girls were 52.2% of the experimental
group and 73.3% of the control group.
Description of the Career Guidance Program
Overview
The career guidance program for Hispanic high school
students was a high-activity, somewhat low reading level
(Spanish) course which consisted of ten sessions conducted
primarily in Spanish. While the experimental treatment
was relatively brief, it was felt that student interest
could be more effectively maintained in a program of short
duration, thereby increasing control. The only text (with
workbook) was c6mo conseguir el empleo gue, Ud. desea
,
written by the researcher. Because of the variation in
reading levels, the teacher frequently interpreted the
text and provided clarification of terms in both
languages. The program consisted of three units: the
first dealing with self-awareness skills (sessions 1 and
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2 ), the second with job acquisition skills (sessions 3 -7 ),
and the third with career-awareness skills (sessions 8-10).
The course primarily emphasized instruction in job
acquisition skills: reading and answering classified
employment advertisements, preparing resumes, completing
job applications, and interviewing techniques. The
curriculum also exposed students to the great variety of
career possibilities, introduced the concept of career
planning by emphasizing the importance of matching
interests and talents with career options, and presented
information on educational opportunities for job training.
The ten classes were arranged around specific
behavioral learning objectives; that is, each day's
activities were aimed at helping students master specific
skills which would enhance their ability to find a job and
plan a career. Rather than merely listening to lectures
on the various skills, students actively practiced the
skills with the assistance of the teacher and models from
the text such as sample resumes and job applications.
The sessions were scheduled over a three week period
in March and April 1982, each class lasting approximately
50 minutes. The program was incorporated into the regular
school day when the participants would have normally been
studying social studies.
Session 1.
Objective : To give students an understanding of
their personal attributes, preferences, and interests and
to demonstrate the relationship between such
characteristics and the performance of various work
activities
.
Activities : During this session, the first of two
devoted to introducing the concept of self-awareness
("finding out who you are"), the teacher distributed the
course text and workbook, explaining that the students in
his class had been chosen to pilot a career guidance
program for Spanish-speaking students. They were told
they would learn not only the skills needed for finding a
job but also how one accomplishes the process of choosing
an occupation. By emphasizing the difference between
finding a job and selecting a career, the researcher hoped
to encourage students to look beyond their first job out
of high school. As such, students were asked to consider
questions such as the following: What are your special
abilities? Which school courses have you enjoyed the
most? Would you enjoy work that requires you to be
outdoors much of the time? What skills have you already
acquired?
166
Inasmuch as the process of vocational development
partially consists of assessing one's strongest areas of
interest and choosing occupations consistent with those
interests, the first activity students completed was an
Interest Inventory (Workbook, Exercise 1). The teacher
read the instructions as well as all items aloud and then
helped students interpret their responses, emphasizing
that the inventory measures the individual's interest in
one or more of eight career areas: technical
(science/math), mechanical, clerical, business and
management, social service, artistic, education and
literary, outdoor work.
None of the students had ever seen an Interest
Inventory. They reacted very favorably to the activity,
as they were intrigued that each student's inventory
yielded different results and that interests are an
individual matter.
Session 2.
Objective : To reinforce the concept of
self-evaluation as part of career development; that is,
that one's own activities are useful sources of
information about oneself and have relevance for career
decision-making
.
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Activities : To continue the process of
self-assessment, students completed three additional
exercises. The first asked students to make a list of
courses they had taken in high school and to note how
successful they had been in each course, how difficult
they had found each, which they had liked most/least, and
which career-related skills they had already learned in
school (Workbook, exercise 3). The goals of this exercise
included drawing attention to the importance of school
work and demonstrating the relevance of academic
performance for certain occupational endeavors. The
teacher observed that it was difficult for students to
make the connection between courses, grades and future
jobs. Thi3 was the first time any of the students had
ever examined their school records and been shown the
relationship between various school programs and future
options
.
The second activity (Workbook, exercise 3) instructed
students to examine their leisure activities, as hobbies
and volunteer activities often suggest full-time work.
Leisure activities are another valid basis for appraising
abilities and interests. Students listed their
extracurricular (school) activities, their community
affiliations, and their hobbies; noted whether they had
enjoyed the activities; and listed occupations related to
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their leisure activities. Again, students in the course
revealed very limited interests and experiences that would
put them in contact with the community at large or the
adult world. Responses to this activity revealed that
most of the girls do not go out after school. Some of the
boys work at part-time jobs and a few participate in team
sports and belong to the Bilingual Club.
The third exercise (Workbook, exercise 4) called for
students to compile a list of their skills and talents.
This exercise introduced the concept of skills as building
blocks for future careers, a concept new to all the
students; stressed the importance of learning new skills
and perfecting old ones; and identified several careers
that most effectively utilize the individual's skills.
Most of the skills which students listed were household
skills; however, the teacher also pointed out such skills
as using a microscope, skills learned in the elementary
computer math course, and clerical skills such as typing
and filing. Finally, through a discussion of values,
students were made aware of the role of values and
preferences in career decision-making and the fact that
career decisions may vary because people differ in the
degree of importance they attach to particular values.
The teacher noted that students found the chapter on
values in the textbook one of the most thought-provoking
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and useful, as most had never considered all the decisions
involved in choosing a job (i.e., relocating to another
city and leaving one's family; accepting a job one really
likes rather than a job which offers a better salary).
Session 3
.
Objective : To familiarize students with several
sources of job information and to teach them how to
interpret information from those sources correctly.
Activities : Students learned about the special
skills one needs in order to find a job in the United
States. Known as job acquisition skills, these all
require fluency in English and are in addition to job
skills such as typing or drafting. The first of these
skills is knowing where to get help in finding a job:
classified advertisements, personal contacts, the Yellow
Pages and employment agencies.
Students first engaged in a discussion on the
importance of developing personal contacts as an excellent
source of information about jobs, learned that family and
friends often help young people find the first job, and
made a list beginning with their parents of people who
might be helpful to them (Workbook, page 7). Next, having
learned that people presently employed in jobs which may
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interest the student can also offer help, each student
made a list of such potential contacts (Workbook, page
7). The teacher encouraged them to talk to as many such
people about their work as possible. Mention was also
made of career-related books and journals, the Yellow
Pages, and classified advertisements as other sources of
information when one wants to assemble a list of potential
employers
.
Finally, students learned about various kinds of
employment agencies, including state services, school
placement offices, community agencies, personnel offices,
and private employment agencies. The pros and cons of
consulting private agencies were discussed, and students
then listed these in the (Workbook, page 7). None of the
students had ever sought the services of employment
agencies and were surprised to learn that the Want Ads and
friends are not the only source of job openings.
Session 4.
Objective : To teach students the techniques of
reading and replying to employment advertisements.
Activities : Students learned how to read and answer
classified advertisements including identifying common
English abbreviations. Pointing out typical ads in both
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English and Spanish newspapers, the teacher noted that
jobs are usually organized into job categories. He showed
students how to find information in the advertisements
such as educational requirements, salary, and experience
needed
.
Students completed two activities: (1) using the
list of abbreviations on page 40 of the text, they
attempted to read the four advertisements in the Workbook
(page 8) and to translate each into Spanish; (2) after
learning basic rules for writing a cover letter, students
followed the example in the text and composed a letter in
response to the advertisement on page 9 of the workbook.
Students reportedly found these activities extremely
useful and practical; according to the teacher, less than
half the students could read even parts of the ads
correctly before the course, and none had ever written a
cover letter.
Session 5.
Objective : To teach rules of resume preparation.
Activities : Students learned what a job resume is,
why one needs a resume, and how to prepare a resume for an
entry-level position. The following elements were
described: job objective, education, work experience,
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personal data and references. After receiving instruction
in the rules of resume preparation (including length, size
and color of paper and proper format), students completed
the resume exercise (Workbook, page 10).
Students had never before been exposed to instruction
in resume preparation. in fact, none of the students had
ever seen a resume before the course. They found the idea
of a "job objective" difficult to grasp but related easily
to the other elements of a resume.
Session 6.
Objective : To teach rules for completion of job
applications
.
Activities : Students learned what an employment
application is, the proper way to complete applications,
and what information they should bring with them to an
employment office. Emphasizing that how an applicant
fills out the job application indicates to an employer the
kind of work which can be expected of the person, the
teacher reviewed the rules students should follow when
filling out applications. Using the sample application on
page 52 of the text as a model and with the help of the
teacher, students spent most of the session filling out
the two applications in the Workbook (pages 11-13). The
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teacher observed that students in the group encountered
difficulty in completing some items of the applications
accurately because of their very limited vocabulary
(English and Spanish), but students found the activity
very useful.
Session 7.
Objective : To teach students proper conduct for job
interviews
.
Activities : Students learned what a job interview is
and why one needs to master the techniques of job
interviewing. Students learned that an interviewer often
makes inferences about the applicant based on an
interview; creating the desired impression was
emphasized. The list of suggestions for preparing for an
interview were discussed, and students were given an
opportunity to practice responding to questions frequently
asked during the job interviews (Workbook, page 14).
Students also roleplayed an interview situation from the
text (pages 54-56) and others generated by the teacher.
Students related very readily to this activity and enjoyed
the role-playing situations. They were eager to learn how
to prepare for an interview, including what to bring and
how to answer questions.
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Session 8 .
Objective ; To familiarize students with the range of
job categories in the World of Work, enabling them to
differentiate career opportunities on the basis of the
abilities and values associated with them.
Activities : The final three sessions focused on
aspects of career—awareness and therefore complemented the
first two classes on self-awareness, in this session,
students were exposed to the wide range of career options
available to them, including occupations that may be
entered with little or no prior work experience, part-time
employment, self-employment, blue and white collar jobs,
and so on. Students were divided into small groups, each
having the task of reading several pages in the text and
reporting to the class on one job category. Students also
learned about such books as the Occupational Outlook
Handbook and were told how to locate additional
information in the library. Finally, students were
strongly encouraged to explore many different career
paths, to talk to as many people as possible, and to seek
opportunities through summer and part-time employment to
test out their interests.
Session 9.
Objective : To familiarize students with
postsecondary educational opportunities and with training
requirements of various occupations and the sources of
such training.
Act ivities: As part of the unit on career awareness,
students learned about some of the available educational
opportunities for job training including information on
financing education. Job-training opportunities discussed
included part-time study, government training programs,
vocational training through private junior colleges and
public community colleges, correspondence courses, and
union programs. Vocational training opportunities which
enable a person to acquire job training and earn an income
at the same time were emphasized.
After students reported in groups on each of the
above educational programs, they made a list of careers
one might train for through each type of program. As
students often do not realize how much education various
careers require, this was a good way of emphasizing the
importance of finishing high school and getting additional
training
.
Students stated they were very anxious to learn more
about training programs, particularly for jobs in the
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computer industry, and about scholarship opportunities.
According to the teacher, students were particularly
interested in training programs which offer salaries along
with training. The major factor in their decisions
appeared to be money; students wanted to know which
training programs would provide the surest access to
well-paying jobs. Because of this tendency to think
short-range, four or more years of college often seems an
unrealistic solution to their job/money needs.
Session 10.
Objective : To teach important job survival skills.
Activities : This session covered two topics: (1)
salary negotiations including computing fringe benefits;
(2) job survival skills. Students discussed and compared
their own job experiences, especially problems they had
confronted at work. They learned ten rules of job conduct
and generated a list of behaviors employers would expect
of them. They discussed how they would respond in each of
ten "job survival" situations (Workbook, page 15).
Students knew generally about such terms as gross and net
but did not know about the various forms of taxation or
about fringe benefits. In general, the concept of
"advancing and progressing from job to job" was difficult
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for students to conceptualize, primarily because they have
been exposed to so few successful worker role models.
The session concluded with a brief review of the
topics that had been covered during the ten sessions. The
teacher again emphasized the major points: know yourself,
including your interests, skills, and values; seek
opportunities to explore various career paths and job
training programs; master the essential job acquisition
skills; and follow rules of proper conduct for work.
Instrumentation
The researcher's intent was twofold: (1) to evaluate
the effects of the career guidance program on
participants' knowledge of several job-finding skills,
their career expectations, and post-high school plans
based on valid and interpretable data; and (2) to compare
pupil performance by sex on the affective measures to
determine whether girls in the program would demonstrate a
greater degree of change than boys in career expectations
and post-high school plans. To secure data for this
analysis, the following three formal measures were
developed: (1) an achievement test of job acquisition
skills (Appendix A); (2) a career expectation measure
(Appendix B); and (3) a measure of post-high school plans
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(Appendix C). To insure maximum uniformity, all measures
are in the Spanish language. The development of the
instrumentation is described in the section which follows.
Achievement test
Demonstrating improvement in pupil performance of
job-seeking skills was one of the goals of the study, in
practical terms, this objective responded to the demands
one would expect from potential public and private spon-
sors of similar programs. The test was constructed to
measure students' ability to read and answer classified
employment advertisements, to prepare a resume for an
entry-level job, to recognize appropriate behavior and
dress for job interviews, and to complete correctly a
simple job application. Although this instrument was
designed for the present study, it also serves as an
end-of-program evaluation tool for use by other teachers
who might later implement this career guidance unit. It
might also serve the assessment needs of teachers who want
to identify a priori students' strengths and weaknesses in
career skills as a useful starting point against which
future acquisition of skills can be measured. Performance
on this test suggests which skill-building activities to
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emphasize in career counseling and in curriculum
development
.
The achievement test is a two-part pencil and paper
instrument with all items drawn directly from information
contained in the course text and covered during the course
of the program. The first section consists of fifteen
three option (or four, in two items), multiple-choice
items with options lettered a to c (or d ) . Each item has
only one correct response. There are four questions on
reading and answering advertisements, two on resume
preparation, two on job applications, four on interview
skills
,
and three on knowledge of other career-relevant
information. The second part of the achievement test
consists of a resume exercise and a job application
exercise. The resume exercise contains an introductory
paragraph giving information about a typical young job
candidate, Carlos Rodriguez; the exercise calls for
students to fill in blanks with specific information from
the opening paragraph (i.e., Carlos' job objective). The
maximum score on the resume exercise is 18. On the job
application exercise, which also begins with an opening
paragraph and calls for specific answers based on the
information contained in the paragraph, the maximum score
is 27.
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The researcher assessed the reliability of the
measures by examining its internal consistency, using a
Cronbach's Alpha. This procedure yielded a coefficient
alpha of
.86, thus supporting evidence of reliability.
It was considered important to keep the length of the
test such that it could be administered in one class
period so that students would not lose interest in the
activity and mark answers randomly, care was also taken
to minimize the difficulty level of the vocabulary and to
concentrate on using career-related vocabulary introduced
in the text and in the course. Sentence length of the
items was kept brief to facilitate readability.
With its multiple-choice and short answer format, the
achievement test was thus constructed with ease of
administration, scoring, and interpretation of results in
mind, it was constructed with attention to clarity,
simplicity, and style. During the construction of the
test, items considered to be too ambiguous were
eliminated; also eliminated were a group of true/false
items, as it was felt that students would be more inclined
to guess on such items. The items ultimately selected for
the test represent an adequate sample of the much wider
range of possible items. For example, it was decided to
have students demonstrate their knowledge of appropriate
interview behavior with four representative multi-choice
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questions. Having students actually participate in a
simulated interview (that is, a performance test) would
have required scoring by a panel of judges and thus was
considered an impractical measure for this study, a
decision was also made to include questions measuring
acquisition of knowledge of several skill areas, as a
result, the number of questions for any one skill is
limited. Additional items could have been added to give
more complete information about the student’s knowledge of
the various skills. However, as was already noted,
additional items would have increased to unacceptable
levels both the length of the test and the time required
to complete it.
Career expectation measure
The study proposed to examine whether students' level
of career expectations would increase after participation
in the program and whether girls' expectations would
increase more than boys'. In order to obtain information
regarding students' career expectations, each student was
asked to indicate a career choice on a f ree-response
question. A simple paper and pencil instrument, this
measure utilized the following open-ended question: "What
career do you expect to pursue for most of you life?"
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(<SQu4 carreca piensa seguic la mayoria de su vida?). This
method of obtaining information was considered more
valuable than simply providing students with a list of
careers from which to choose a preferred career. This
measure gave the student the opportunity to state
precisely the occupation he or she expected to pursue —
with no clues from the instrument. Cosby and Picou (1971)
used a similar measure in studying the vocational
expectations of adolescents in four southern states.^-
To measure the career expectations of the control and
experimental group members, the stated career choices were
subjected to Roe's two-dimensional (horizontal and
vertical) classification of occupations .
^ (See Table
7). Roe suggested that horizontal groups of occupations
can be made on the basis of the primary focus of
activity
. Activity is classified into two major
categories: person-oriented and non-person-oriented. The
following are the groupings within each of the two major
categories
:
1 . Person-oriented
a. Service
. Occupations primarily concerned with
serving and attending to the needs of other
people. Examples: guidance, social work,
domestic, and protective services.
b. Business Contact
.
Occupations primarily
concerned with personal and persuasive
Croup
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TABLE 7
CLASSIFICATION OF OCCUPATIONS
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(from Anne Roe, The Psychology of Occupations
, p. 151)
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2 .
c.
d.
real~estf?»
e ° f comnlodities, investments,ate, and services. This grouping
excludes routine selling where person-to-personcontact is relatively unimportant.
Manager ial/Qrgani zational
. Managerial and
white-coiiar occupations in business, industry,and government primarily concerned with the
organization and efficient functioning ofcommercial and governmental enterprises.
General Culture. Occupations concerned with thepreservation and transmission of our culturalheritage. Examples: the humanities, education,journalism, correspondence, the ministry, andlinguistics. 1
e * Arts and Entertainment
. Occupations concerned
with the use of special skills in the creative
arts and in the world of entertainment.
Non-Person oriented
a. Technology
. Occupations concerned with the
production, maintenance, and transportation of
commodities and utilities. Example:
engineering, crafts, machine trades,
transportation, communication.
b. The Outdoors
. Occupations concerned with
cultivation, preservation of mineral and forest
products, and other natural resources, and with
animal husbandry. Examples: agriculture,
fishing, forestry, mining.
c. Science
. Occupations concerned primarily with
scientific theory and application, other than
technology
.
Within each occupational grouping are positions
demanding progressively higher levels of functioning.
This is the second, or vertical
,
dimension of Roe's system
of occupational classification. The study will determine
whether students who have participated in the career
185
guidance program increase their level (i.e., the vertical
dimension) of career expectation within a particular
occupational category (the horizontal dimension). The
vertical dimension includes factors such as degree of
responsibility, capacity and skill. Roe established six
levels of function:
1 • Professional and managerial, level I -
Independent responsibility.
This level includes innovators and creators, top
managerial and administrative positions, and
professionals whose work demands independent
responsibility of a high degree. Criteria
include: (1) important, independent, and varied
responsibilities; (2) policy-making; (3)
doctoral level education when high-level
education is relevant.
2 . Professional and managerial, level 2.
The difference between levels one and two is one
of degree. Criteria include: (1) medium-level
responsibilities; (2) policy interpretation; (3)
education at or above the bachelor level but
below the doctoral level.
3 . Semi-professional and small business .
Criteria include: (1) low level of
responsibility for others; (2) application of
policy, or determination for self only (as in
managing a small business); (3) high school plus
technical school or its equivalent.
4 . Skilled .
This level requires apprenticeship or similar
special training or experience.
5 . Semiskilled .
These occupations require some training but much
less than those in level 4. There is also less
autonomy and initiative permitted.
6 . Unskilled .
This level of occupations requires no training
or education and not much more ability than that
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needed to follow simple directions and to engagein simple, repetitive tasks.
Isaacson (1978) state that Roe's two-dimensional
system is "particularly helpful when used to assist
teenagers in grasping both the scope and
interrelationships in the world of work".^ Roe's system
simplifies the task of communicating the vast number of
ways one can earn a livelihood. The horizontal dimension
stresses the broad areas into which occupations can be
divided. The vertical dimension encourages consideration
of several factors including ability, educational
preparation, degree of responsibility, and so forth.
Isaacson notes that this dimension may help show a student
that a particular field, for example engineering, may be
accessible at a lower level even if the student's
possibilities of attaining a college education are
limited. Isaacson concludes that in general Roe's
two-dimensional system has "considerable validity as an
overall representation of the world of work, both
horizontally by area, and vertically by level". 4
A study by Meir attempted to determine the extent to
which Roe's Primary Focus of Activity classifications
.
c
could be confirmed statistically. Meir found that
Roe's contention regarding levels was shown to be
fundamentally correct. Using Roe's system, a student's
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level of occupational expectation can be determined. Meir
altered Roe's arrangement of fields; using her fields, his
research produced two structures, one of which included
Service, Organization, Business, Technology and Outdoor.
The other also included Business and Service as well as
General Culture and Science. Arts and Entertainment did
not fit into either structure, possibly because the
occupations in this category are not homogeneous enough to
form a separate field. Meir suggested either dividing
Arts and Entertainment into two fields or distributing it
over the remaining fields.
Moser, et al (1956) explained that the intervals in
Roe's system are not intended to be equal; rather, they
are assumed to represent a continuum from the professional
levels down through the unskilled levels. 6 After
finding the one—plane classification of the Dictionary of
Occupational Titles unsatisfactory, Moser turned to Roe's
system for his own research project. Modifying Roe's
system slightly, Moser also differentiated between work
that is structured and that which is unstructured.
Structure refers to the limitations imposed upon the
worker by the job. Where severe limitations are imposed,
the job is said to be highly structured — for example, a
semi-skilled assembly worker. On the other hand, few
limitations are placed on the creative artist whose work
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is therefore defined as unstructured, such modifications
clarify and improve upon Roe's work, but there is still
significant evidence that independent judges, using Roe's
system, are able to classify occupations with considerable
accuracy
.
7 Roe's system is now being used in several
computerized systems including one at Willowbrook High
School in the Chicago area; students' interests and
post-high school plans are matched with the computer cell
within the Roe classification that relates to these two
factors.®
Measure of post-high school plans
A further intent of the study was to examine the
effects of the career guidance program on participants'
post-high school plans. Specifically, the research
question was whether students who had been exposed to the
experimental treatment would indicate an increased
intention to pursue further education and whether their
responses would indicate greater specificity in their
plans (i.e., an intention to attend a community college
rather than simply an intention to "continue in school").
To obtain this data, the researcher developed a
structured form which serves as an effective
counter-balance to the f ree-response career expectation
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measure, students were asked to answer the question,
•What do you plan to do after you complete your high
school education?-, by marking a series of options
-yes-
or
-no-. The options were the following: (1) nothing,
(2) continue my studies, (3) attend a vocational school,
(4) attend a community college, (5) attend a business
school, (6) obtain an apprenticeship position, (7) attend
college, (8) work immediately, (9) join one of the
branches of the Armed Forces. While this measure does not
permit the student to indicate more specific alternative
plans, it surveys most of the available educational
options including only ones introduced in the career
guidance program.
H.W. Smith notes that close—ended questions are
appropriate when the object is to categorize the
respondent's attitude or behavior on some clearly
Q
understood dimension. Similarly, Selltiz, et al,
contend that such questions are useful for gathering
factual information where the possible alternative replies
are limited in number and relatively clear-cut. 10
Smith states that in developing structured questions, the
researcher should take into account the respondent's
language (breadth and limitations of vocabulary), the
conceptual level of difficulty of the question, and frame
of reference (whether the researcher's and respondent's
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frame of reference correspond). 11 The design of the
post-high school plans question conforms to Smith's
criteria. Knowing the general reading level of bilingual
students in the study and their understanding of existing
educational options (frame of reference), the researcher
was able to develop a suitable instrument which includes a
series of items with which the students were known to be
familiar
.
Collection of Data
The study utilized a quasi-exper imental design,
specifically a pretest, posttest nonequivalent control
group design. This evaluation design was selected
because it allows for comparisons between groups to be
efficiently made. Weiss notes that the nonequivalent
control design is probably the most commonly used
design. Calling for the conditions of the experiment
to be carefully controlled but eliminating the requirement
of random assignment, this method of evaluation permits
rather specific research conclusions to be drawn from
quantifiable data obtained from two intact groups (two
similar bilingual classrooms). Weiss notes that there may
be criticism of the method of selection of the two groups
in nonequivalent control group design; the major issue is
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how to insure maximum group comparability. However, Weiss
notes
:
Even when randomized assignment is not feasibleit is usually better to have a nonequivalent
comparison group than no controls at all. we
are better off being able to rule out somepossible explanations for observed effects than
not rule out any. Sometimes it is possible tolocate natural groups (students in another
college, employees in a different department) to
use for comparison purposes. The more similar
they are in their recruitment and the more
similar their answers on the pretest, the more
effective they will be as controls. 14
The independent variable in this study, the career
guidance program for Hispanic high school students, was
experienced by the experimental group. The dependent
variables, paper and pencil instruments administered to
both groups, were the following: (1) achievement test of
pupil knowledge of job acquisition skills (interviewing
techniques, reading and answering employment
advertisements, resume preparation, and completion of job
applications); (2) measure of students' career
expectations; and (3) measure of students' post-high
school plans. The dependent variables were expected to
vary in some relationship to the independent variable.
Finally, the sex of the students in the experimental group
was seen as the intervening variable which could influence
the relationship between the independent variable and the
dependent variables.
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Pretesting
Before the first session of the program, each student
in both the experimental and control groups completed an
intake questionnaire under the supervision of the teacher
of the course (Appendix D). The purpose of the
questionnaire was to establish comparability of the two
groups on sex, age, grade and years of mainland residence
and to obtain demographic characteristics of the sample.
On the same day, as a further check of comparability,
the teacher also administered the three measures to each
student in the two groups. Samples of the measures (the
achievement test, the career expectation measure, and the
measure of post-high school plans) can be found in
Appendices A, B and C respectively. As already noted, in
order to keep all procedures as uniform as possible, all
instruments were written in Spanish and the teacher gave
instructions in Spanish with supplementary explanations in
English where needed. The teacher noted that most
students appeared eager to perform well on the measures
and asked for clarification of several terms.
Collection of all of the above was accomplished on
the same day (one day before the course) under group
testing procedures at Boston English High School in the
teacher's regular classroom. The experimental and control
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groups were tested on the same day but under separate
conditions. Testing, including the reading of
instructions, took one and a half class periods (90
minutes). The teacher had informed students that they
could have as much time as needed to complete the measures
since the researcher hoped to avoid random answering of
test items due to lack of time. Because of the
possibility that pupil reading competence might represent
a range of ability, all instructions and test items were
read aloud by the teacher.
The sample size of the pretesting broke down as
follows
:
(1) experimental group N - 23 (N of boys » 11;
N of girls - 12);
(2) control group N * 19 (N of boys - 5; N of girls - 14.
Posttesting
One day following the completion of the career
guidance program, the teacher conducted posttesting with
both groups. The three measures were again administered
under separate conditions at English High School. As
before, the teacher read aloud all instructions and test
items. Testing took approximately the same amount of
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time. The sample size for the posttesting was the same as
at pretest.
Overview of Data Analysis
Before the career guidance program, the researcher
collected demographic data on the members of the two
groups by asking each student to respond to an intake
questionnaire
. This data was used to assure the
comparability of the two groups on demographics and is
displayed in this chapter. The groups are also compared
on pretest performance on the three measures; this
information appears in Chapter IV.
Repeated measures analysis of variance was used to
examine the results of the achievement test and to test
the first hypothesis (Students who are exposed to the
career guidance program will demonstrate greater knowledge
of job acquisition skills than the students not exposed to
the program). The .05 level of significance was used as
the critical level in examining the results of the
cognitive measure (the achievement test).
Chi-square tests of homogeneity were applied to the
data from the measure of post-high school plans to test
the second hypothesis (Students in the program will more
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often state an intention to pursue further education than
the students in the control group).
The Wilcoxon Matched-Pairs Signed-Ranks test was used
to examine the correlation between pre- and posttest
levels of career expectations for each group. The
Mann-Whitney u test was applied to the data from the
measure of career expectations to test the third
hypothesis (Students exposed to the career guidance
program will demonstrate significantly higher levels of
career expectations than students not exposed to the
program). The Mann-Whitney u test was also used to
determine differences between the girls and boys in the
experimental group on their level of career expectations
(Hypothesis IV: Girls in the career guidance program will
exhibit greater increases in their level of career
expectations and in their intentions to pursue further
education than the boys in the program). Chi-square tests
of homogeneity were used to determine whether there was a
significant difference along sex lines in the effects of
the program on post-high school plans (second part of
Hypothesis IV), The .05 level of significance was also
used as the critical level of significance with the
noncognitive measures (the measures of career expectations
and post-high school plans).
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Synopsis of study Design
The following outlines the salient features of the
design of the study including independent, dependent and
intervening variables; description of the sample; and the
design configuration.
Independent Variable : The Career Guidance Program
for Hispanic High School students.
Dependent Variables
: (1) achievement test of job
acquisition skills ( specif ically
, interviewing
skills, reading and answering of classified
employment advertisements, resume preparation, and
completion of job applications); (2) measure of
career expectations; (3) measure of post-high school
plans
.
Sample ; Forty-two students in the bilingual program
of Boston English High School; 23 in the experimental
group and 19 in the comparison group. Students were
Spanish dominant and had lived in the United states
five years or less. Total N of boys was 16 and total
number of girls, 26.
Design Configuration
: £ x 0
0 0
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CHAPTER IV
ANALYSIS OF THE DATA
Overview
Curriculum development in the area of job preparation
by the nation's secondary schools has received widespread
attention and support, both public and private. The
present study, one of very few documented curricular
efforts in vocational guidance for the Spanish-speaking,
sought to examine these interrelated questions: Would
exposure to a career guidance model of ten classroom
sessions promote cognitive development in essential
career-revelent skills? Would participation in the
program result in growth in two affective areas of
vocational development, specifically career expectations
and motivation to pursue higher education?
Chapter IV presents and interprets the findings of
this study. The analysis is based upon information drawn
from the performance of two groups, one which received
experimental manipulation and one which served as a
control group, on the three measures outlined in Chapter
III. The data from these measures were subsequently
199
200
subjected to statistical tests described in this chapter
and then used to examine four hypotheses:
Hypothesis I. The students who were exposed to the
career guidance program will demonstrate greater knowledge
of job acquisition skills than the students not exposed to
the program, as measured by an achievement test. The
specific skills are interviewing techniques, reading and
answering classified employment advertisements, resume
writing, and completion of job applications.
Hypothesis II, The students exposed to the career
guidance program will more often state an intention to
pursue further education than the students in the control
group, as ascertained by their responses to a measure of
post-high school plans.
Hypothesis ill. Students exposed to the career
guidance program will demonstrate significantly higher
levels of career expectations than students not exposed to
the program, as measured by their responses to a measure
of career expectations.
Hypothesis IV, Girls who participated in the career
guidance program will exhibit greater increases in their
level of career expectations and in their intentions to
pursue further education than the boys in the program, as
measured by their responses to the measures of post-high
school plans and career expectations.
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Comparabi lity of the Groups
Comparability of the experimental and control groups
was assessed on the dependent variables: job acquisition
skills, career expectations, and post-high school plans.
T-tests were used to test for significance of
difference between the two groups on performance on the
pretest of job acquisition skills. No significant
differences were found between the two groups. (See
discussion of Hypothesis I.)
Chi-square tests of homogeneity were used to
determine whether the two groups differed in their
post-high school plans on the pre-test. No difference was
found in the proportion of students in each group who
stated they planned to work, to work and study, or to
study only: 7.1% of the total sample planned to work,
57.1% to work and study and 35.7% to study only. Among
the experimental group, 8.7% planned to work, 56.5% to
work and study, and 34.8% to study only. Figures for the
control group were: 5.3% work, 57.9% work and study, and
36.8% study only.
The Mann-Whitney U test was used to determine if the
two groups differed significantly in mean rank order on
the pretest measure of level of career expectations. No
significant difference on the pretest was found. The mean
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rank for the experimental group on this variable was
22.53, compared with 19.68 for the control group.
Hypothesis I
The first hypothesis stated that students in the
career guidance program would demonstrate significantly
greater knowledge of job acquisition skills than the
students who did not participate in the project. The
findings supported the hypothesis that the intervention
would result in significant gains in knowledge for the
experimental group.
The obtained pretest mean for the experimental group
was 70.49, with a standard deviation of 12.90, while the
control group's pretest mean was 68.64, with a standard
deviation of 14.15. The experimental group obtained a
mean of 82.97 on the posttest and a standard deviation of
9.07, compared with the control group's posttest mean of
63.33 and standard deviation of 14.07. Table 8 displays
these data.
The repeated measures analysis of variance was used
to test for significant differences (1) in performance on
the achievement test between the experimental and control
groups and (2) between pre- and posttests, and for
interaction effects. This assessment yielded results which
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indicated a significant difference in knowledge of job
acquisition skills from pre- to posttest (p.<01) between
the two groups. (See Table 9.) m addition, a
significant interaction effect for measures by groups was
noted (p. < 001 ) , as shown in Figure 2. Specifically, the
pattern for the two groups in the way they changed pre- to
posttest was different. The experimental group's mean
scores increased (as was expected), but those of the
control group decreased. A close review of the posttests
of the control group appeared to suggest that students'
responsiveness to the second testing was decreased.
Although students taking a test for the second time often
do better even without instruction, it seemed that
students' interest "the second time around" counteracted
the expected posttest results (pretest mean 68.64 vs.
posttest mean 63.33).
Discussion
Both groups' scores on the pretest as well as the
control groups' performance on the posttest confirmed the
researcher's pre-study assessment of students' need for
instruction in basic job-relevant skills. Based on the
pretest scores, the researcher could infer that very
little is happening at English High to promote job
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TABLE 8
MEANS AND STANDARD DEVIATIONS OF PRE- AND POSTTESTSCORES ON THE ACHIEVEMENT TEST OF JOB ACQUISITIONSKILLS OF THE EXPERIMENTAL AND CONTROL GROUPS
Group N Mean S.D.
Pretest
Experimental 23 70.49
Control 19 68.*64
Posttest
12.90
14.15
Experimental 23 82.97
Control 19 63.33
9.07
14.07
205
TABLE 9
R
Qomr
A
T
TED MEASURES ANALYSIS OF VARIANCE FOR DIFFERENCESBETWEEN CONTROL AND EXPERIMENTAL GROUPS ON PRE- ANDPOSTTEST MEASURES OF JOB ACQUISITION SKILLS
Source of
Variation
Sum of
Squares df
Mean
Square F-r at io
Mean 423876.95000 1 423876.95000 1507.25
Experimental
vs.
Control Group 2404.21240 1 2404.21240 8.55*
Error 11248.99700 40 281.22493
Repeated
Measure 267.14491 1 267.14491 7.64*
Interaction 1645.13280 40 1645.13280 47.02**
Error
^ a i
1399.45710 40 34.98643
**p^ .001
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FIGURE 2
INTERACTION EFFECT OF MEASURE ' (PRE-POST) BY GROUP
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awareness and development of career skills for the
Spanish-speaking students, in fact, the teacher noted that
this course was the only instruction in career guidance
offered at the school for anjr group in 1981-82. As research
has indicated, students from socioeconomically and
linguistically disadvantaged backgrounds seem to fall farther
and farther behind middle class youth on career information
and job-seeking abilities. An encouraging finding of the
study was that a relatively simple intervention can be
successful in teaching some of the necessary work skills.
Students were initially unprepared to seek jobs, as indicated
by their pretest scores, but responded enthusiastically to
instruction according to the teacher, supporting the
hypothesis that Spanish-speaking students can and will
develop basic job—related skills when given the opportunity
through classroom instruction.
As was hoped, this analysis revealed specific gains in
participants' knowledge of job acquisition skills as a result
of the experimental intervention. On this dimension alone
(improvement in pupil achievement), the treatment proved
successful and justified. Since achievement scores are
usually used as the yardstick of program success or failure,
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the achievement test data are politically significant.
Cognitive skill development is perhaps the most consistently
acknowledged role of the public schools. Current thinking is
that basic skills development should appropriately include
the teaching of job-related skills required by and for entry
into American society. Abt and Magidson note:
even though federal educational program goals
are beginning to reflect some commitment to
noncognitive objectives, evaluation research
continues to be preoccupied with cognitive
outcomes. Rarely has it been seriously proposedthat modification of a particular noncognitive
attribute be defined as a federal policy goal
equal in importance to maximization of academic
achievement.!
Students have themselves called for instruction in job
skills. One recent survey of student opinions revealed
that they ranked job preparation as the most important
area for more assistance from the schools (Flaxman,
1978). According to the teacher of the present career
guidance program, the reactions of the students in the
experimental group appeared to further substantiate the
opinion that students want more help with choosing a job.
Hypothesis II
The second hypothesis gave attention to students'
post-high school plans as an important treatment outcome
measure. This hypothesis stated that students who had
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participated in the career guidance program would more
often state an intention to pursue further education after
high school than those in the comparison group. The
results of the analysis revealed that while the groups did
not differ significantly on pretest (p<.05), they did
show a tendency to differ (p<.10> in their posttest plans
to pursue further education.
On the measure of post-high school plans students
were instructed to mark
-yes- to any of the following
options which described what they planned to do after
graduation: nothing, continue studies, attend a vocation-
al school, attend a community college, attend a business
school, obtain an apprenticeship position, attend a
university, work immediately, join one of the branches of
the Armed Forces. Students' plans were then coded by the
researcher into one of three categories: (1) work only;
(2) work in addition to some form of study; (3) study
only. Students who said they planned to continue their
studies selected one or more of these choices: vocational
school, community college, business school, university;
work was not mentioned by this group of students as an
immediate post-high school plan. Students who indicated
plans to work as well as study were placed into the second
category; this included the military and apprenticeship
programs since these provide both training and a job.
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Chi-square tests of homogeneity were used to
determine whether the experimental and control groups
differed on their pre- and posttest educational plans. On
the pretest measure of post-high school plans, 7.1% of the
students planned to work, 57.1% to work and study, and
35.7% to study only. At posttest, no students in either
group planned to work only, 57.1% of the entire sample
planned to work and study, and 42.9% to study only. The
proportion of people in the experimental group who were
going to study only was 56.5% compared to 26.3% in the
control group, in contrast, 73.7% of the control group
responded that they were going to work only; whereas, only
43.5% of the experimental group planned to both work and
study. These data are presented in Table 10.
Discussion
By exposing participants in the career guidance
program to a range of educational options for the future,
the researcher had hoped to help students formulate
reasonable educational plans in conjunction with an
expected increase in career expectations. The researcher
believed this is to be of considerable importance because
of the relationship between educational plans and career
success. Duncan, et al (1972) found that educational
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TABLE 10
CHI-SQUARE TEST OF HOMOGENEITY FOR DIFFERENCE
BETWEEN THE CONTROL AND EXPERIMENTAL GROUPS ON
THE POSTTEST MEASURE OF POST-HIGH SCHOOL PLANS
(N = 42)
Control Experimental Row
Group Group Total
Work and Study 14(73.7) 10(43.5) 23(57.1%)
Study only 5(26.3) 13(56.5) 18(42.9)
Column Total 19(45.2) 23(54.8)
Corrected chi-square = 2.74113*
df = 1
*p <.10
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aspirations play a significant role in status attainment
"either as intervening variables transmitting the effects
of socioeconomic background and intelligence or working
independently thereof, or in both ways *. 2
On the basis of the analysis of the data for
Hypothesis II, it can be concluded that the career
guidance program tended to have the desired effect in
raising students' educational aspirations. These findings
suggest that the formation of educational plans and
aspirations is a complex process, thought to be related to
such variables as parents' level of education, school
achievement, and academic self-esteem.
Several factors related to the nature of the program
and to the development of educational plans for this
population bear further examination:
i • Power of the treatment
. No prior assumptions
were made about how many class sessions should ideally be
devoted to an emphasis on post-high school educational
planning. While one class period was given over entirely
to exposing students to various educational options, the
thought was that the entire program with its emphasis on
career awareness would stimulate motivation to pursue
further education. It appears that more time should have
been spent on this aspect of the course, perhaps with the
addition of visits to neighboring institutions of higher
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education and visits by vocational school and college
representatives and financial aid officers.
2 * Characteristic s of the sample
. Research
indicates that there is a high correlation between the
amount of education one has completed or intends to
complete and the socioeconomic status of the individual
based on the father's occupation. Because of home
environment and unemployment (or total absence of the male
head of household), it was predicted that students in this
population would have extremely limited educational
aspirations, it may be concluded that this population
needs more help in formulating educational strategies and
in drawing connections between school and work than middle
class youngsters. The teacher of the program, for
example, noted that students found it difficult to
conceptualize the relationship between their school record
(grades, courses taken) and occupational plans. The
connection between high school performance, post-high
school plans, and future jobs is a new concept for most of
these students and warrants further attention,
particularly because these students are not likely to have
models at home who can help them internalize these
concepts. Moreover, given the economic poverty
experienced by the overwhelming majority of these
youngsters, their main priority is finding a job.
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3# Nature of Educational Aspirations
. Educational
planning is one aspect of what super refers to as
vocational maturity
, including how much time the
individual has spent considering various career-relevant
activities like choice of high school courses and
selection of an appropriate training program or college.
Adolescence, known as the exploratory stage, has been
thought of as the time when youngsters gain information
about themselves and the world of work upon which to base
judgments about further education and careers, a
complicated process under the most favorable of
circumstances, with this population it appears far more
haphazard than with middle class youngsters.
Hypothesis ill
The third hypothesis stated that students who
participated in the career guidance program would
demonstrate significantly higher levels of career
expectations than those in the control group. This
hypothesis was supported. Students' career expectations
were obtained from the career expectation measure, and
stated choices were then subjected to Roe's classification
of occcupations (1956) to determine levels of career
expectations
.
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The Mann-Whitney u test for differences in mean rank
order of ordinal data was used to determine whether there
was a difference in career expectation levels for the
control and experimental groups on the pre- and posttest.
At pretest, no significant difference was shown in the
level of career expectations betwen the two groups: the
experimental group obtained a mean rank on the
Mann-Whitney U test of 19.68, compared to 22.53 for the
control group. The experimental group was shown to have a
significantly higher level of career expectations than the
control group at posttest (U = 130, p <.05), with a mean
rank for the experimental group of 17.65, compared to
26.16 for the control group. (in this system of
occupational classification, levels ranged from 1 to 6,
with 1 the highest [upper level professional and
managerial positions] and 6 the lowest [unskilled
labor].) These findings support the second hypothesis.
Table 11 presents the relevant data.
The Wilcoxon Matched-Pairs Signed -Ranks test was
used to test for significance of difference between pre-
and posttest levels of career expectations for each
group. As was expected, no difference between pre- and
posttest levels of career expectations was shown for the
control group. In contrast, the experimental group had
significantly higher levels of career expectations at
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posttest than at pretest. These findings are displayed in
Table 12.
Discussion
Based upon the results of this analysis, one may
conclude that the career guidance program, designed
primarily to increase pupil performance of job-finding
skills, also had a positive effect on participants' level
of career expectations despite the fact that there is not
always a direct relationship between the cognitive and
noncognitive aspects of pupil change in such programs.
This desired outcome is noteworthy. While improving pupil
performance in the cognitive domain (job acquisition
skills) is important in maximizing later occupational
success, studies indicate that noncognitive
characteristics such as aspirations and expectations are
at least of equal importance in vocational choice and
attainment (National Longitudinal Survey of 1972 High
School Seniors; Duncan, et al, 1972).
One speculation about these findings is that priority
was also given to the noncognitive outcomes of the
program. The first two sessions dealt with pupil
self-assessment and discussion of personal values,
particularly those related to work. Each student completed
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TABLE 11
MANN-WHITNEY U TEST FOR SIGNIFICANCE OF DIFFERENCEIN MEAN RANK ORDER OF LEVELS OF CAREER EXPECTATIONSFOR CONTROL AND EXPERIMENTAL GROUPS
Group N Mean Rank< a ) U
Control 19 26.16 130*
Experimental 23 17.65
(a) Low score indicates high career expectation level
.
*p <.05
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TABLE 12
MATCHED-PAIRS signed-ranks test for significanceof difference between pre- and posttest levels of careerEXPECTATIONS FOR EXPERIMENTAL GROUP
Cases Ties
8 -ranks^J 1 +ranks
MeanMean z
22 13 5.13 4.00
-2.192
(a) Low score indicates high career expectation level.
*P <.05
219
an interest Inventory and learned about jobs related to
their interests, in addition, one session was devoted to
a presentation of a wide range of career opportunities,
another to the importance of job training, and the final
session to employer expectations and job survival skills.
It appears that these topics motivated students to
reevaluate their career plans, as 36 % of the subjects
stated an intention to enter a higher level career.
The increase in career expectation levels may have
also been related to the age of the participants and the
special characteristics of the population. As was noted
in the discussion of Hypothesis II, adolescence is a time
of exploration of various careers and refinement of the
self differentiation leading to career choice
crystallization. It is to be expected, therefore, that
students at this stage will work through a variety of
career possibilities. For this reason, some of the change
in students in the experimental group may be attributed to
the factor of age. However, it is significant that all of
the change reflected either an upward trend in
expectations or a further solidifying of originally stated
plans. it is extremely important to provide adolescents
with opportunities such as the career guidance program
afforded to confirm or disconfirm plans, to gather more
specific career information, to role play work and
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interview situations, and to identify with successful work
role models.
Further, the characteristics of the population bear
mentioning. The evidence from both pre- and posttest
measures of career expectations is that all students in
the study generally had high-level career goals,
especially given parental occupational levels. Among the
posttest career expectations of the experimental group
were: computer programmer, chemist, doctor, electrician,
registered nurse, elementary school teacher, business
administrator, bilingual secretary. Such career goals
confirm the conclusions of other studies that minority and
economically disadvantaged urban youth are
achievement-oriented and tend to have high expectations
(Burnett, 1974; Cosby and Picou, 1971). While they have
yet to partake of the good life, they certainly aspire to
it. Tragically, other evidence, however, suggests that
unemployment rates among poor Hispanic youth, tracking by
schools, and absence of successful parental role models
mitigate against realization of their aspirations.
Failure to attain career expectations creates frustration
and alienation. Interventions such as the present one
seem to give students a realistic exposure to the world of
work. Although no claims can be made about long-term
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effects, the results of this analysis do provide a glimmer
of hope.
Hypothesis iv
The fourth hypothesis stated that the girls in the
experimental group would exhibit greater increases than
the boys in their level of career expectations and in
their intention to pursue further education. Based on the
findings of the statistical tests, the fourth hypothesis
was rejected.
The Mann—Whitney U test was employed to determine
whether the girls' career expectation levels increased
more than the boys'. No significant difference was shown
betwen the girls and the boys in the experimental group in
their pre- or posttest levels of career expectations.
A chi-square test of homogeneity was performed to
compare the proportion of boys and girls in the
experimental group who raised their level of educational
plans from pre- to posttest. There was no significant
difference between the two sexes: 8 people in each group
maintained the same post-high school plans; 3 boys and 4
girls increased their intention to pursue further
education
.
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Discussion
Contrary to the fourth hypothesis, it must be
concluded that the career guidance program did not have a
greater effect on the girls' plans and expectations than
on the boys'. However, it should be noted that the size
of the sample presented a problem in drawing accurate
conclusions about this hypothesis. The small numbers (12
girls and 11 boys) made statistical comparisons difficult
and constituted a limitation of the study.
While pressure for occupational choice remains
greater for Hispanic boys than for girls, the results of
this analysis seem to indicate that even among Hispanic
American women, a group not traditionally part of the
labor force, roles and expectations are changing rapidly.
One unexpected finding, for example, was that girls'
pretest expectations and plans were higher than the
researcher had assumed they would be. Although they still
indicated a preference for the more typically female
occupations (clerical positions, teaching, nursing), only
two of the 26 girls ip the study (including experimental
and control group) agreed with the intake questionnaire
statement that "a woman should devote herself exclusively
to home and family." Both girls' and boys' responses to
questions regarding their attitudes toward working women
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indicated an awareness of prevailing American norms.
Clearly, students felt that women can and should work in
addition to raising a family, it is now acceptable for
Hispanic females to work after their formal education.
Studies suggest that heretofore school curriculum in the
area of job orientation and skills has been biased in
favor of the males, giving them more opportunity to learn
about the job market, if present trends continue, a clear
majority of the girls in this study will work at least
Par ^~time and therefore needs balanced career information
and guidance of the kind offered by the career guidance
program.
Finally, this study also appears to further
substantiate an earlier study which found no interaction
between the variable of sex and career expectations;
instead, indications were that socioeconomic status
provides the most accurate estimate of expected career
choices. ^ This is an area which requires additional
inquiry.
Summary
The findings of the study were:
1. The repeated measures analysis of variance,
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used to examine the data for Hypothesis I, revealed that
the students in the experimental group increased their
knowledge of job-acquisition skills from pre- to
posttest. Significant differences occurred between the
control and experimental groups after the intervention.
An interaction effect was also noted in the way the two
groups changed.
2. Students in the experimental group showed a
tendency to differ in their post-high school educational
plans from pre- to posttest.
3. The experimental group members had
significantly higher career expectations at the conclusion
of the career guidance program; no such difference was
found in the control group.
4. Although both girls and boys in the
experimental group indicated higher-level expectations and
a greater tendency to pursue further education at
posttest, there were no significant differences in the
effects of the course along sex lines.
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CHAPTER V
SUMMARY AND IMPLICATIONS FOR RESEARCH AND PRACTICES
Chapter V summarizes the design and process of the
study and draws conclusions based upon the data, it
explores implications of the work and suggests directions
for future research, policy, and practices.
Summary and Conclusions
The study focused upon designing an operative career
guidance program for Spanish-dominant high school
students. Drawing upon vocational theory and extensive
research of studies of other programs for similar
populations, the researcher hypothesized that the
ten-session program, each class focusing on a different
aspect of vocational development, would not only result in
significant increases in pupil knowledge of job-finding
skills but would also positively affect level of career
expectations and post-high school plans of participants.
The experimental model, implemented at English High School
in Boston, Massachusetts
,
affirmed the researcher's
conviction that Spanish-speaking youth, among the nation's
226
227
neediest in terms of career information and preparation,
would respond enthusiastically to a program of career
guidance with Spanish as the language of instruction. The
course piloted a text written by the researcher, Como
conseguir el empleo gue Ud. desea (How To Find The Job You
Wanjt ) . Utilizing a quasi-exper imental design
(specifically, a pretest, posttest nonequivalent control
group design), the study attempted to compare differences
in knowledge of job acquisition skills, level of career
expectations, and intentions to pursue further education
of a group of 23 students who received experimental
manipulation and a second group of 19 who did not. The
study further proposed to examine differences between the
boys and girls in the experimental group on the
noncognitive outcomes.
The findings of the study demonstrate the importance
of the career guidance program as a viable model for
providing instruction in job preparation to
Spanish-dominant adolescents:
1. Statistically significant increases in the
posttest scores of the experimental group on the
achievement test measure of job acquisition skills
indicated that the course was successful in reaching its
intermediate short-range objectives, pupil performance on
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the measure reflected a relatively high degree of
attainment in the quantifiable skill areas: resume
preparation, completion of job applications, answering
employment advertisements, and knowledge of interview
techniques
.
2. Instruction in the career guidance program also
effected positive changes in students' post-high school
plans. While the difference in educational plans of the
experimental group members at posttest was not
statistically significant* the analysis did reveal a
tendency on the part of the experimental group members to
differ in intention to continue their studies after high
school graduation. Moreover* posttest responses of the
experimental group students suggested that the course had
made them aware of the distinctions betwen various types
of schooling and training programs.
3. Significant changes in level of career
expectations, thought to be closely associated with
educational and occupational achievement, accompanied
growth in knowledge and changes in educational plans.
Participants' career choices changed appreciably during
the study, resulting in statistically significant
differences between pre- and posttest levels.
4. While it was expected that girls in the program
would demonstrate greater changes in career expectations
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and intentions to pursue higher education than the boys,
no such difference was revealed. Both sexes changed in
approximately the same proportion on both measures,
indicating that the program did not have a differential
effect on the girls and suggesting that other variables,
especially socioeconomic status, are more directly related
to occupational expectations and educational aspirations.
Implications for Research
A small sample of Spanish-dominant bilingual students
enrolled in one high school in a large urban center
provided the data base for this investigation.
Conclusions drawn from analyses of the data are therefore
restricted to the specific setting. However, it is not
unreasonable to assume that this model of career guidance
would have a similarly elevating effect on other groups of
Hispanic youth. To substantiate this assumption,
replication of the program and further disciplined study
should be undertaken.
The following recommendations for further research
are offered to guide subsequent studies:
1 . More empirical evidence is needed to determine
the effects of career guidance programs with a skill
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acquisition emphasis on noncognitive outcomes,,
specifically educational aspirations and occupational
expectations
. Career-relevant skills and affective change
are difficult to assess, requiring further research to
examine how this knowledge correlates with aspects of
vocational maturity and successful career planning.
Opinion remains divided whether cognitive gains
necessarily result in affective gains.
2. Given the concern over pupils' retention of
knowledge and the possible instability of student
responses on the noncognitive measures over time,
longitudinal studies — perhaps using the same or similar
instruments — seem warranted
. Long-range studies would
provide valuable information on the question of whether
students in career guidance programs who demonstrate
knowledge in textbook and simulated situations are
actually able to apply the skills in their own lives.
3 . Further study should be undertaken to determine
which specific skills and experiences (including part-time
jobs and internships) most directly relate to successful
entry into the labor force . Several studies have
suggested that job acquisition skills are at least as
important as specific career skills in obtaining
entry-level jobs and building a credible resume. The
importance of the trial and exploration phases has also
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been emphasized. These aspects of vocational development
require additional investigation.
4 * The occupational experiences of disadvantaged
groups including Hispanic youth are especially neglected
_areas of research which demand more attention from
vocational theorists and educators
. Recent studies have
acknowledged that socioeconomic status and home
environment, particularly parental education, and
discrimination limit the opportunities of minority group
youth. Much more consideration of the best counseling and
guidance practices for this population is desperately
needed. Included in this inquiry should be further
assessment of the variables of age and grade level, as
some research has indicated that programs aimed at the
earlier grades (junior high school) offer the best hope
for reaching these youngsters before they entertain
notions of dropping out of school.
5 • Additional perspectives on vocational
development and career orientation for Hispanic females
are called for
. While the program did not appear to
influence girls' choices and plans more than boys', the
researcher believes this is an important area for further
investigation, as other studies have shown differential
developmental patterns. Little is known about the
relationship between career guidance and occupational
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aspirations, self-concept, and continuing education
choices for Hispanic girls.
Implications for Policy and Practice
Stripped of a vision of the future and lacking an
image of themselves as potentially worthy, productive
members of society, Hispanic youngsters, vulnerable and
unskilled, drop out of school in shocking numbers.
Neither rejection of the American work ethic by Hispanic
Americans nor lack of ideas on the part of educators
adequately explain the appallingly low level of education
and job skills among Hispanic youth, in fact, there is
every reason to believe that we could significantly
improve learning and employment opportunities for these
young people if we had the will to do so. For example,
the evidence clearly demonstrates that career-infused
programs which emphasize the connection between school and
work significantly reduce absenteeism and drop-out rates.
Students do better in school and see the value of studying
when they receive career guidance and exposure to
employment practices and job-seeking methods. This study,
for one, has identified an instructionally effective
program of career guidance for Spanish-dominant
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adolescents and has implications which extend to
educational planning and policy.
While the limitations of the study's design might
suggest the appropriateness of further inquiry and
longitudinal studies and while career educators might
argue over theory and over definitions of vocational
development, the researcher affirms without qualification
the merits of organized group vocational guidance for
Hispanic adolescents. A seemingly simple insight, it
nonetheless defines what the researcher asserts should
guide educational policy at the secondary school level for
Hispanic students of limited English ability. Using
Spanish as the primary language of instruction, guidance
for this population must include instruction in basic job
acquisition skills as well as discussions and experiences
which inform students of the enormous scope of available
occupations and the complex decisions involved in career
selection and preparation for work.
The assumption that all students, regardless of
background, should be educated in the same way was
effectively challenged in the decade of the 1960's. The
traditional curriculum had seriously hampered the
achievement of many culturally and linguisticaly different
children. Early in the history of this country it was
considered a mark of privilege and wealth to be truly
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bilingual, but the xenophobia of the two World wars
stifled experiments in bilingual education, it reemerged
only when those lobbying on behalf of recent waves of
immigrants insisted that children of limited English
ability were not receiving equal access to educational
opportunity. The federal Bilingual Education Act (ESEA
Title VII), enacted in 1968, made it government policy to
provide financial assistance to local school systems
developing programs for non-English speaking students.
Now, however, innovations introduced in the sixties
and seventies face challenges from those who threaten to
draw back the gains of the bilingual and career education
movements, professing the need to economize and casting
doubts on the efficacy of the changes. Yet national
studies have thoroughly documented the fact that an
all-English curriculum does not adequately educate
students of limited English ability and that most young
people, especially disadvantaged youth, graduate from high
school without knowledge of career options. Also at issue
is the notion, espoused by our present leaders, that the
private sector can handle all our manpower needs and
problems, including employment of hard-core jobless
minority youth. The fallacy of this is that minority
youth generally have no direct access through family
connections or experience to the private sector.
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Consequently, they have virtually no way of obtaining
those important first jobs which create one’s early work
history and lead to subsequent advancements.
It is the view of this writer that one of the primary
functions of public education is to integrate all groups
into the fabric of American society, our schools must
encourage young people to explore tentative careers during
the developmental years of adolescence as part of the
general goal of total self
-development ; must urge them to
investigate programs of higher education; and must prepare
them to eventually enter the labor force. This is by no
means to suggest that the only purpose of schooling is job
preparation. But, ultimately, a major goal of the
educational system in this country must be to help all
students find their way to meaningful, personally
rewarding work. Clearly it is better for government to
appropriate monies for the support of career guidance and
training efforts than to pay disadvantaged youngsters some
form of subsistence income, keeping them perpetually on
the margin of society.
The population of students represented in this study
are the victims of an economic and educational system
which excludes those most desperately in need of a
chance. At best, they are trapped in dead-end jobs:
cleaning service workers, freight handlers, food service
236
workers, menial laborers. Compare this reality with the
good jobs youngsters in this study said they want — jobs
which pay well, are prestigious, entail responsibility,
and are not physically demanding. Many students in the
study, for example, noted the opportunities in the
computer field and hoped to get training in computer
repair or programming. This comment was fairly typical of
the hopeful responses given by students to the question of
career expectations: "I am not very sure, but for now I
plan to study Business Administration. I like mathematics
a lot and working with numbers. I would also like to work
in a large corporation. I get along well with others. I
believe that if I study business I will be very successful
in the future." Rarely will such aspirations,
unrealistically high, bear any resemblance to the futures
of Hispanic youth.
Nothing less than radical reform of the educational
system will suffice, with a genuine commitment to embrace
those young people whose lives and futures are presently
being wasted. Moderate changes are not enough. At
present, we are in a bad cycle, in the scramble for
resources, the current leadership has decided to
drastically cut expenditures for education and job
training. While there is a great capacity within our
country to bring these youngsters into the mainstream of
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American life, programs to educate and train them for jobs
are too closely tied to the vagaries of partisan
politics. A look at the testimony of studies of career
and bilingual education programs indicates their potential
for success. Their continued existence must not be
subject to political considerations.
We know what needs to be done. Poor and minority
youngsters need a quality education that will offer them
access to good jobs. The attainment of this goal,
however, rests not solely with educators, but also with
politicians, with those who establish policy and allocate
funds. The writer does not accept the contention that
funds are limited, rather that the public funds are being
misspent. Nor is the problem due to a lack of teachers or
a lack of educational theories. There are many abundantly
qualified and dedicated teachers committed to giving the
children of the poor and culturally different the same
educational foundation that has always been available to
the children of the middle-class and the wealthy. The
sixties witnessed the emergence of an extremely dedicated
and idealistic group of teachers who set out to work
exclusively with disadvantaged youngsters. These young
teachers are fast leaving urban public education because
of intolerable tensions within the schools and from
without. Each year, many such teachers lose their jobs
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due to the economy end declining enrollment, e. those who
can afford to do ao take their children out of the inner
city public achoola
. The lack of continuity in teaching
staff i. another way of depriving poor children of their
right to quality education. Remaining are a core of
teachers, many of whom are no longer effective, and who
often do not identify with the needs of an increasingly
poor and minority school population.
The writer's own experience as a bilingual high
school counselor in Boston pointed to the urgency of those
working with this population to expand the traditional
definitions of counseling. Restricting oneself to
individual counseling, for instance, limits accessibility
and hence effectiveness. Students wore shown to benefit
from group discussions regarding their concerns about
employment within an organized framework under
professional leadership. Helping students complete
applications for college programs, the writer learned that
at best they have only a vague, unrealistic idea of higher
education in this country and of the programs and careers
available to them. Virtually none of the students whom
the writer counseled demonstrated knowledge of how to find
a Job, of what will be required of them in a work
situation, or of what their rights as workers in the
United States are. They are even less prepared to leave
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school than their urban poor, United States-born
counterparts, for they suffer the additional disadvantages
of speaking English as a second language and of being in a
country whose work/school ethos they really do not
comprehend. They have no concept of money: how it is
made and what it can buy in terms other than material.
As a minimum, the approach endorsed here sets forth
the following principles to guide those in a position to
influence the direction of career guidance for Hispanic
youth
:
^ • Schools with Spanish—dominant students should
institute a series of comprehensive career-related courses
with instruction in the students* primary language to
inform them about the types of jobs available in the
United States, about skills needed to acquire jobs, about
opportunities for training, and about the expectations of
employers
. This study provided additional data on the
enormous skill deficits of bilingual youngsters. This
population of students lacks the basic, general knowledge
of work requirements and minimum competencies we expect
adolescents to have acquired by high school. A career
guidance program should supply students with complete and
realistic information about the requirements for
particular jobs and simultaneously motivate them toward
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educational and occupational attainment. Fortunately,
this study has shown that such programs require very small
expenditures feasible in any school budget, and
teacher-generalists can easily be trained to implement
them.
2% Career guidance for this population should
incorporate opportunities to visit work sites and interact:
with worker role models, other studies have demonstrated
the value of using business and community resources in
cooperative endeavors with the schools. As much contact
as possible with the adult world outside the schools is a
critical need of this population especially because they
have such limited opportunities to observe workers in
their actual work settings. A notable need is to bring
students together with successful Hispanic work models and
Hispanic college and vocational school students. Students
will see that Hispanics can succeed in the labor force;
that one must be a good student to find a good job; and
that it is essential to master the English language.
3 . School should actively promote opportunities for
students to work in conjunction with classroom instruction
in career guidance
. Although most urban schools already
offer vocational programs which place students out of the
home school on a half-day basis, this type of program
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should be expanded to include schools becoming involved in
the process of developing job opportunities. The
responses of students in this study to the question of
what else their high school could do to help them
indicated that schools should give serious attention to
the matter of job placement.
4 * An emphasis on affective education including the
development of a vocational self-concept and discussion of
personal values related to work should be considered as an
integral part of career guidance
. Without demanding or
suggesting that Hispanic students reject their own
cultural heritage, schools must make them aware of the
expectations of this society including the fact that work
is considered an essential part of a person's identity in
American culture.
5
. Schools should direct special attention to the
occupational needs of Hispanic females, as their drop-out
rate is the highest of any group
. The vocational
preparation of Spanish-speaking girls should include job
skills development as well as goal setting and the
matching of personal wishes and economic realities. They
should be made aware of the often contradictory roles of
wife, mother, and worker and given an opportunity to
examine their values vis-^-vis these three roles. At the
same time, young Hispanic males have a critical need to
emulate positive adult male work models.
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Unless new approaches are vigorously implemented,
utilizing principles such as those set forth here, we will
continue to sacrifice the futures of young Hispanics like
this sixteen year old unskilled Puerto Rican youth who was
expelled from school at the age of fifteen:
I get up every morning, get dressed and go outand look for a job. You go to a place, fill out
applications and then they say they have jobsbut not until the winter, or they tell you
another story, if they say no, you go to
another job and so on and so on and so on untilthe day is over. And then you go home — and
most likely end up with no job.l
The current system of education is not working for most
Spanish-dominant students. Needed is a compassionate
system with strong central leadership; a system where
schools, government, industry, and community groups form a
partnership to educate and integrate these young people
into the American economy; a system which fosters feelings
of self-worth by setting high expectations for all
students
.
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APPENDIX A
ACHIEVEMENT TEST OF JOB ACQUISITION SKILLS
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Dlreccionea
Su Nombre
Eacoja la palabra que concuerda con la definicidn.
Ejemplo -
Hacer la comida.
a. planchar
b. caminar
X c, cocinar
1. La reunidn entre la persona que solicita un empleo yla persona encargada de escoger la mejor persona para
el puesto.
a. rdsumd
b. entrevista
c. solicltud de empleo
2. Un boaquejo de loa aapectoa notablea de loa eatudio8
y empleoa previoa de una peraona que solicita empleo.
a. rdaumd
b. entrevista
c. aolicitud de empleo
3. Un formulario que uaa una compafiia para obtener
informacidn sobre la peraona que est£ solicitando
traba jo.
a. rdoumd
b. entrevista
c. aolicitud de empleo
Eacoja la respuesta correcta y m&rquelo con una x.
Ejemplo -
iQud color eo el mar?
X a . azul
b. rojo
c. arnarillo
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4. iCudl de las
una carta de
siguientes cosas deben ser incluidas
presentacion a un empleador?
en
algo sobre los problemas que ha tenidopresente trabajo o u
b. algunos detalles sobre sus interesesdestrezas, y educacidn
c. una descripcion detallada de los raiembtos de
su familia
5. i Como puede obtener informacidn y ayuda cuando busca
un empleo?
a » leer^los anuncios clasificados en el
periddico
hablar con sus padres, amigos y maestros
c • consultar a una agencia de empleo
todas las respuestas de arriba son correctas
6. <£Qud informacion debe ser incluida en un resume?
a » algunas palabras sobre el salario que usted
demanda
b. una descripcion breve de los puestos que ha
ocupado
c. la edad de su madre y de su padre
7 . dCual de las siguientes preguntas probablemente se
encontraria en una solicitud de empleo?
a. (JDe qud religion es usted?
b. <icual es su numero de seguro social?
c. jQue trabajo hace su padre?
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6Qu4 debe hacer antes de ir a una entrevista?
a. conseguir los nombres de todos los empleadosde la compania
b. comprar cigarillos para fumar durante la
entrevista para calmarse
c. escribir la hora y el lugar de la entrevistapara no olividarlos
La Compania Roj
a
le ha ofrecido a Maria un salario de$8000^sin ningunos beneficios extraordinar ios
. LaCompania Azul le ha ofrecido a Maria un salario de$7500 y estos beneficios extraordinar ios : vacaci<5n
con pago (valor: $250), plan de tuicion (valor:
$200 ), y pago de bonos (valor: $50). ciCual trabajodebe aceptar Maria?
a. Compania Roja
b. Compania Azul
c. Cualquier de los dos
10. iQue es la mejor manera de progresar en el mundo de
trabajo?
a. Seguir cualquier carrera que le sugieren sus
padres
b. salir lo mas pronto posible de la escuela
c. Buscar oportunidades de conseguir mas
entrenamiento
11. <^Que debe llevar consigo a toda entrevista?
a. su madre o su padre
b. la tarjeta de seguro social
c. su libreta de notas ("report card")
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12 . cjCucil de las
tipicamente
siguientes preguntas se hacen
en entrevistas?
a. £ Qu4 otros empleos ha tenido usted?
b. <iComo es su record de asistencia en la
escuela?
c. <ipor que se fue de su ultimo trabajo?
d. Todas las respuestas de arriba son correctas
* * * *
Lea el siguiente anuncio de trabajo y despu^s conteste alas preguntas 13, 14, y 15. Marque las respuestas
correctas con una x.
Secretary
Sec. with 5 yrs. experience. F.T., to work in big
company. Must type 50 wpm. Write to Mr. Rose. 350
North St., NYC 10025.
13. dCuanta experiencia se necesita para este trabajo?
a. ninguna experiencia
b. cinco anos
c. seis meses
14. <iQue educaci<5n piden para este trabajo?
a. un diploma de una escuela para secretaries
b. un diploma de la universidad
c. un diploma de la escuela secundaria
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15. dQue debe hacer un solicitante para este trabajo?
.
a • llamar al senior Rose
b * ir a 350 North Street
c. enviar una carta y un resume al senor Rose
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Direcciones
Usando la informacion aqui,
r^sum^ de Carlos.
complete cor rectamente el
Carlos Rodriguez vive en 123 Brown street enBrooklyn, New York, su nffmero de tele'fono esSS5-5555. El quiere conseguir un erapleo como
asistente de maestro. El se gradud de Lincoln uinhSchool, en 1978 y se gradud de Brooklyn Community
198
••
Ha traba iado en Taft Junior HighSchool como asistente de maestro de 1980 a 1981.Antes, trabajo como secretario por el Doctor Smith
S 6? Q l 97LL 1?SS-ii£arl°8 tien* 20 a*os ' « eliaSiraes 0
,
pesa 190 l bras, su salud es excelente, esta
casado y sus capacidades especiales son que escribe
65 palabras por minuto a maquinilla y tometaquigraf la.
NAME:
ADDRESS:
PHONE NO:
JOB OBJECTIVE :
Position desired:
EDUCATION :
DATES SCHOOLS
Work experience :
DATES JOBS
SPECIAL SKTLLS AND ABILITIES:
PERSONAL INFORMATION :
Age Height Weight Health
Marital Status
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Direcciones
Usando la informaci<5n aqui, llene correctamente la
solicitud de empleo de Ana Maria Torres.
Ana Maria Torres vive en 65 State Street en Miami,
Florida 55333. Su numero de telefono es 888-8888.
Su numero de seguro social es 222-66-9999. Tiene 23
anos, Su visa es permanente. Busca empleo como
contable con la Miami Telephone Company. Ella se
graduo de John Jay High School en Miami en 1973. Se
gradud como secretaria de Miami Dade Community
College en 1975 y como contable de Miami University
en 1977. Trabaja ahora por la Brown Travel Agency,
55 Park Avenue, Miami, como secretaria. Su salario
es $8000 al afio. Est^ dejando el empleo porque
quiere trabajar como contable ahora que se ha
graduado de la universidad. Antes trabajo por Texaco
Company como oficinista, 350 North Avenue, Miami. Su
salario fue $7000. Dejd el puesto porque consigui6
el otro empleo que la pago mejor.
MIAMI TELEPHONE COMPANY EMPLOYMENT APPLICATION
Name (Last) (First) (Middle)
Social Security Number Telephone Number
Address (Street) (City) ( State ) (Zip)
Age Are you in this
country on a
temporary visa? / / Yes / / No
Type of work desired?
Education High School Year Graduated
Colleges Type of Course Year Graduated
1 .
2.
Previous
Employment
Company Address Salary Job Title
1 .
2.
Why did you leave your last job?
APPENDIX B
CAREER EXPECTATION MEASURE
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Su Nombre
<LQu4 carrera piensa seguir la mayorfa de su vida?
APPENDIX C
MEASURE OF POST-HIGH SCHOOL PLANS
Su Nombre
dQu£ piensa hacer al terminar sus estudios en la escuel
secundaria?
Marque o No :
Si No
Nada
Seguir los estudios
Asistir una escuela vocacional
Asistir un colegio de la comunidad
Asistir una escuela comercial
Conseguir un "apprenticeship"
( aprendiza je
)
Asistir una universidad
Trabajar inmediatamente
Ingresar a una de las cinco areas
de las fuerzas armadas
APPENDIX D
STUDENT INTAKE QUESTIONNAIRE
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Su Nombre
CUESTIONARIO
1. Nombre
2. Edad 13 14 15 16 17 18 19 20 (Circule Uno)
3. Grado 9 10 11 12 (Circule Uno)
4. Sexo Hembra
Var<5n
5. Tiempo que lleva en los Estados Unidos un ano
dos anos
tres afios
cuatro anos
cinco anos
m^s
6. <iEn qu4 pais naci6? Puerto Rico
Mexico
Cuba
Republics Dominicana
Sudam4rica
7. Empleo de su padre (Sea especlfico: diga, por ejemplo,
plomero
,
maestro
,
etc.)
Empleo de su madre8
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Empleo de sus dos hermanos mayores
10
‘
secundar ia?
an° S qUe 36 ha" graduado de la escuela
Si
No
11. Tiene hermanos que han asistido la universidad?
Si
No
12. <2Que empleos ha tenido usted?
13. <iQu^ idioma habla en casa? espanol
ingles
otro
14. dQue idioma prefiere hablar? espanol
ingles
otro
15.
ciPiensa que la mujer debe dedicarse exclusivamente a
trabajar fuera de la casa?
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16
. ^Piensca que la mujer debe trabajar fuera de la casa vtambi^n ser ama de casa y madre? ^
Si
17
.
No
^Piensa que la mujer debe dedicarse
ser ama de casa y madre?
exclusivainente a
Si
No
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Introduction
This Guide has been prepared to assist teachers and
counselors in the implementation of the Career Guidance
Program for Hispanic High School Students.
The career guidance program consists of ten sessions
conducted in Spanish with the instructor having
flexibility to offer explanations in English when
appropriate. Each of the ten sessions is keyed to one or
more chapters from the course text, Ctfrno conseguir el
empleo que usted desea ( How To Find The Job You Want )
.
The text, a concise and easy to read guide, contains
numerous exercises designed to help students evaluate
their interests and skills and to teach them essential job
acquisition skills. Each student should receive a copy of
the text and the accompanying workbook during the first
class meeting. Before implementing the career guidance
program, teachers should thoroughly familiarize themselves
with the text's format and content, as it is the basis of
the entire program.
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Special Instructions For This Study
Measures
For the purposes of the study, all participants, both
experimental and control group members, must be pre- and
posttested. The measures have been designed specifically
for this study, but other persons implementing the program
will find the measures easy to administer and useful,
particularly the Achievement Test. The measures can be
used to evaluate the progress of the students in the
attainment of career development goals such as plans for
post-high school career training and in the acquisition of
specific career-related skills such as resume
preparation. For this study, the measures will be used to
evaluate the effects of the Career Guidance program on
students' knowledge of job acquisition skills, career
expectations, and post-high school plans.
The following are the measures, all with the
exception of the Intake Questionnaire to be administered
to both groups before and after the program in the order
in which they appear here:
1. Intake Questionnaire (before the program only )
2. Achievement Test of Job Acquisition Skills
3. Career Expectation Measure
4. Measure of Post-High School Plans
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The testing of the two groups must be accomplished under
separate conditions. Testing should be done immediately
before and after the program in a uniform manner to all
students involved so that the performance of all students
will be fully comparable.
After the students have been selected for the study,
the teacher should tell the experimental group that they
have been chosen as the first participants in a new career
guidance program for Spanish dominant adolescents.
Explain that if they enjoy the course and learn the skills
needed for finding a job, other groups of students may
have the opportunity to participate in similar programs.
Tell participants that they will be asked to take a test
and answer some questions about their job plans before and
after the program in order to see how much they have
learned
.
Students in the control group should be told that
they are being asked to participate in an experiment that
may lead to the development of a program to help
Spanish-dominant adolescents in their search for jobs.
Explain that they are being asked to answer a series of
questions so that the people who are planning the program
will have a better idea of what Hispanic studdents like
themselves need to know in order to find jobs.
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instructions as well as all test items on each of
the four measures should be read aloud by the teacher.
Allow sufficient time for students to record their
answers. The teacher should mention that it is important
for students to answer all items carefully; however, try
to avoid any unnecessary anxiety by explaining that
students' performance on the exercises will not affect
their grades. Tell them that advance studying is not
necessary because the exercises are designed to show what
they already know and what they need to learn in order to
find a job.
Text
In order to assure the uniformity of the experimental
procedures of the study, students should not have access
to the course text or the workbook except during class
time
.
Attendance
Record Attendance at the testing sessions and at each
class on the forms provided here.
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Unit I Self-Awareness Skills
Objectives
The first two sessions introduce the concept of
self-awareness, used to identify individual
characteristics such as interests, abilities, values and
aptitudes
. Students should learn the importance of
evaluating these characteristics and applying the
knowledge they gain about themselves to various career and
educational options.
Session 1
During the first ten to fifteen minutes of the first
class, introduce students to what they are going to learn
in the course and distribute Como conseguir el empleo que
usted desea and the workbook. Call students' attention to
the contents of the book and explain that both the book
and the course are designed to introduce them to the World
of Work and to teach them what they need to know in order
to find a job. Build interest in the course by asking
students to talk about jobs they presently hold and about
problems they have encountered in trying to find a job.
Tell students that this course will deal with finding
temporary jobs (part-time and summer jobs) as well as with
planning for a career. Explain the difference between a
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job and a career. See if students can name several
careers (i.e., journalism, medicine, social work).
Introduce students to the concept of self-awareness
and explain that they are going to spend the rest of today
and the next class doing self-awareness exercises. Tell
students that the first step in finding a job is
discovering who they are: their interests, their school
record, their skills and talents, and their values.
Explain that knowing who you are is probably the hardest
part of deciding on a career but that it is the first and
most important step. Explain that people who are unhappy
with their jobs probably did not spend enough time
considering their interests and talents but instead took
the first job that came along; on the other hand, people
who stop to consider what they really want in life usually
enjoy their work more.
Tell students that the first self-awareness exercise
that they will do is called an Interest Inventory
. Read
aloud on pages 9 and 10 of the text beginning with
Ejercicio 1; Un Inventario de Sus Intereses and concluding
with the instructions for the exercise on page 10. Have
students turn to Ejercicio 1 in their workbooks (page 1)
and allow sufficient time for them to complete the
Inventory. Use your own judgment as to the reading level
of the students; it may be necessary to read all items out
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loud. Emphasize that this is not a test and that there
are no right or wrong answers.
Spend the remaining time explaining the meaning of
students' responses to the Interest Inventory (pages
12-17). Review the eight job areas, citing the examples
listed in the book, and help students score their
responses on page 3 of the workbook.
Session 2
Review what was discussed during the first class:
self-awareness is the first step in career decision-making.
Explain the purpose of each of the four remaining
exercises, as described in the text (pages 17-26). Have
students do these exercises in their workbooks (pages 4,
5 , and 6 )
.
In the remaining time, discuss with students how what
they have learned about themselves fits into the process
of choosing a career. Suggest that students think about
several careers they might like to pursue and discuss
their ideas with their parents and teachers.
Note : The exercises in Chapter I may require more
than two sessions. If necessary, use the first part of
the third session to complete and process them.
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PPit II Job Acquisition Skills
Objectives
The third through seventh sessions are designed to
acquaint students with resources available for helping
them find jobs and with essential job-seeking skills.
Students should learn that having specific work-related
skills ( i .e
. ,
clerical skills) is only part of finding a
job. They need to understand the importance of resume
writing, job interviews, and application procedures,
skills which will be useful throughout their lives.
Session 3
Review and/or complete the exercises in Unit I.
Introduce the concept of job-finding skills as
described above in Objectives and on page 37 of the test.
Session 3 should concentrate on Chapter ill of the
text which deals with resources for finding employment:
1. Start with a discussion of the importance of
developing Personal Contacts (page 29). Explain that
family and friends are often the best resources for
helping students find their first jobs. Have students
make a list beginning with their parents of the people who
can help them in their search for a job; workbook, page 7.
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2. Point out that people who are already employed
in the kind of work which may interest the student are
excellent sources of information. Suggest that the
students talk to such persons about their work, as in the
example of D^maso in the text (page 30). Have students
make a list of such contacts on page 7 of the workbook.
3. Mention the books and journals described on
pages 31-32.
4. Mention Want Ads (page 32), to be discussed in
detail during session 4, and the job information one can
find in the Yellow Pages of the telephone book.
5. Introduce the term, "Employment Agencies".
Surprisingly few young people know about their services.
Discuss the pros and cons of consulting such agencies,
particularly private employment agencies (pages 33-34).
Help students list the pros and cons in the workbook, page
7.
Session 4
Introduce students to what they are going to learn in
this session: how to read and answer classified ads.
Bring Spanish and English language newspapers to
class and point out the classified ads. Indicate the
various job categories as described on pages 38-39 and
explain that each ad contains important information for
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the job applicant: type of work, location, skills
required, whom to contact. Explain also that ads are
difficult to read because of abbreviations. Ask students
to turn to page 40 and use the list of abbreviations to
translate the ads on page 8 of the workbook. Ask for
volunteers to write their answers on the board.
Explain that ads will often instruct the applicant to
send a letter of application, called "carta de
presentaci<£n" or "carta adjunta". Emphasize the following
rules: (1) the letter must be written in English, (2)
typed, (3) brief and to the point, (4) show that the
writer is the person for the job, (5) ask for an
interview, (6) include the applicant's address and
telephone number. Illustrate these rules by pointing out
to them how the sample letter on page 42 conforms with all
the rules.
In the remaining time, have students follow the
example of the sample letters and prepare one in English
or Spanish on page 9 of their workbooks. If time permits,
have students volunteer to put their letter on the board.
Session 5
Introduce students to what they are going to learn in
this session: how to write a resume.
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Explain in detail what a job resume is and why one
writes a resume. Read aloud the definition on page 44.
Tell students that many employers will want to see an
applicant's resume before granting an interview. The
resume should call attention to the applicant's experience
and strong points so that the employer will be convinced
that the applicant deserves an interview.
Review the six elements of the resume as described on
pages 44-45. Make sure each student understands the
various elements of the resume by illustrating each with
the sample resumes on pages 46 and 47. Also carefully
review the rules for writing resumes, pages 45-46. During
the remainder of the session, help students with the
resume exercise, page 10 of the workbook.
Session 6
In this session students will learn how to fill out
job applications properly. Read aloud the definition of
an application, page 49. Remind students once again that
each of the skills they have been learning will help them
in their job search. Getting a job requires not only
mastery of the skills required for the particular position
but also a thorough knowledge of job acquisition skills.
The applicant who impresses an employer with his/her
ability to write a legible cover letter and to fill out an
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application without leaving questions blank or making
errors will stand a better chance of landing the job. How
the applicant fills out the job application will give the
employer some idea of the kind of work the applicant will
probably do.
Review the list of items (page 49) which the
applicant should have on hand when filling out a job
application. Also carefully go over the important rules
listed on page 50. Point out how the sample application
on page 52 conforms to the rules.
During the remainder of the session, help students to
properly complete the applications on pages 11-13 of the
workbook
.
Session 7
In this session students will learn how to prepare
for a job interview.
Explain what a job interview is and why it is so
important to master the techniques of job interviewing.
Read aloud the definition on page 51. Students should
understand that an applicant's best chance of getting a
job is by interviewing well.
Discuss thoroughly the list of suggestions for
preparing for an interview (pages 56-57), including the
list of "don'ts" on pages 57-58.
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Summarize the situation described in the text:
Maria's phone call for an interview and her preparation
for the interview (pages 51, 54). Have two volunteers
role play the interview dialogue of pages 54-55.
Ask students to turn to page 14 of the workbook.
Tell them that the questions listed are ones frequently
asked during job interviews. Have students generate
answers to each question. If time permits, have students
form dyads and practice the techniques they have learned,
using the same questions.
Unit III Career Awareness and Decision-Making
Objectives
The last three sessions are designed to introduce
students to opportunities in the World of Work, including
information on obtaining job training. Students need an
understanding of the availability of a variety of jobs and
an overview of training programs and resources in order to
begin considering various options in the process of career
decision-making. The program concludes with a session on
work effectiveness skills.
Session 8
Chapter VII, the text for this session, describes
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various kinds of jobs: part-time employment, summer jobs,
jobs for high school drop-outs, blue collar and white
collar jobs, the Armed Forces, peace Corp. and VISTA,
Civil Service, self-employment, and jobs where Spanish is
an advantage.
Explain that the variety of jobs is endless, that
students must consider what they know about themselves
(i.e., what they learned from the self-awareness
exercises) and what they know about the World of Work when
the begin the task of deciding how they want to earn their
livelihood. Explain that certain jobs like part-time and
summer employment are only temporary jobs which may or may
not relate to their real career interests. Explain that
students should try whenever possible, however, to find
part-time jobs that in some way relate to their eventual
career objectives. Explain that this is the way young
people explore and test out their interests. For example,
if Juan hopes eventually to own his own small business, he
might try to see what working in such a business is like.
He may find that a small retail business is just what he
wants, or the part-time job may disconfirm his earlier
interest
.
Discuss the importance of being honest with oneself
when making career choices: "Do I really, want to
study
for four more years?’ "Am I willing to relocate
to another
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area of the country in order to get established?" "What
are the chances of finding work in the field I plan to
pursue?"
Divide the students into groups of 3 or 4; assign one
of the job categories to each group (i.e., part-time
employment). Have them read the pages in the text and
l
then ask each group to present what they have read. Talk
about each job type and ask for examples of each. Also
briefly review the eight job areas introduced in the first
session, pages 12-16. Tell students about the existence
of the Occupational Outlook Handbook and other books like
it where they can get additional career information.
(Another option: Show students the career information
section in their school library.) Mention other sources
of information and guidance: community colleges, college
guidance centers. State Employment Service, community and
religious agencies, trade unions, and professional
associations. Remind students to check to see when a
particular career information pamphlet or book was
written. Explain that the more recent the publication
date the better, since conditions change rapidly. Remind
students that the way an occupation is portrayed on
television or in the movies may be one-sided and overly
glamorous. Finally, encourage students to consider any
and every occupation that interests them, to explore
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occupations about which they have only limited knowledge,
to talk to as many people as possible, and to look for
part-time and summer jobs that may help them clarify their
options
.
Session 9
Chapter VIII, the text for this session, describes
various training opportunities: part-time study programs,
government employment and training programs,
correspondence courses, private vocational schools,
apprent iceships
,
union programs, and community colleges.
Mention should also be made of four year college programs
and graduate school training; however, the emphasis in
this chapter is on vocational-technical education.
Emphasize that a high school education is now the
minimum requirement for most jobs in the United States.
While most jobs do not require a college degree, many
require education beyond high school, ranging from a few
weeks to several years. Certainly, if one expects to move
up the employment ladder, further training will be
required, some of which can be acquired "on the job".
Explain that students will have to choose between
vocational-technical education and professional or liberal
arts education at a two or four year college. This will
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depend upon their career goals and present skill level.
Explain how the two types of educational programs differ.
Divide the students into small groups and have each
group read and report on one of the sections in this
chapter, including the section on how to pay for
vocational training. Discuss each type of educational
program with the class. Together with the students, make
a list on the board of careers one could train for in each
of the job training programs (i.e., what careers could one
study in vocational schools? in community colleges? in
universities? )
.
Session 10
During this final session, Chapters VI and VII of the
text will be covered.
Summarize the suggestions for negotiating salary,
pages 69-72. Explain the concept of fringe benefits, as
described on pages 72-73. Students should understand that
fringe benefits are the equivalent of money and should be
considered in choosing between various job offers.
Devote the remainder of the session to the topic of
job survival skills. Ask several students to talk about
problems they have confronted at work. Explain that
knowing how to succeed/survive on the job is just as
important as knowing how to find a job.
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Read aloud the first paragraph on page 121. Ask
students to react to Damaso's experience, if anyone in
the class has had a similar experience, discuss how it
felt to be fired.
Tell students that there are several rules to
remember that will help them succeed at their jobs.
Review and discuss the ten rules on page 122. Have
students list what they think will be expected of them as
employees; write these on the board.
Have students discuss what they would do in the
following situations (listed in Spanish on page 15 of the
workbook )
:
(1) You are going to arrive late to work because of
car trouble
(2) You are too sick to go to work
(3) Your boss asks you to do something you don't
want to do
(4) You don't know how to do something you've been
asked to do
(5) you damage a piece of equipment on the job
(6) your friends stop by to see you at work
(7) you become nervous and make mistakes whenever
your boss is watching you
(8) you feel you deserve a raise
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(9) You know your company is cutting back and you
may be laid off
(10) you feel your co-worker isn't doing his share
and you are doing the work of two people.
If time permits, review briefly what students have
learned in the program; emphasize once again the
importance of knowing oneself, of mastering job-finding
skills, of exploring as many careers as possible, of
finding out about educational opportunities, and of doing
what is expected of successful employees.
APPENDIX F
WORKBOOK FOR c6mO CONSEQUIR EL
EMPLEO QUE VD. DESEA
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CAPITULO X
DESCUBRIENDO MAS acerca
BE UD. MISMO
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EJercido Xi
INVtNTARIO DE INTERESES
STr , f" atenci6n
«*
*• P«S^ta. Cada prcjunu con-
KLiT bSU * **• Dedda cuai de laHes misto a^ada hawr y ponga una “X" en el encaafllado ai lado de e*aacuvidad bajo la columna que dice mas. Entonces, decide cuai d-M acUMdades le agrada hacer menos y marquela coa uca “X”bajo la columna que dice menos. Para cada pregunta hay que dar
una respuesta. Aunque le agradeo o no a usted todas las acdvidades
la* “lccdooes haria ® wviera que escoeer entre
StaSSdh&T’ pm" *hora * 'o’
Mir Menos
s
Ejemplo
1. Recarar un carburador.
2. Disenar y construir un nuevo tipo de autombvil. Q g
3. Vender automoviles antiguos. jg g
• B* este ejemplo,
(3) es la actividad que a la persona mas le
agrada hacer. (I) as la actividad que la persor
hacer.
La pruebe ve a comenzar:
A. X- Hacer undibujo.
b. Leer acerca de artistes famoso*.
& Tomar pedidos para pincelea.
8. A, Archiver cartas y minutes de una reunidn.
b. Tomar parte en un debate en una reunibn.
6» Escribir el relato de los sucesos de una re»
unidn.
C <L Oedicarsa a su propio comercio.
b- Escribir cartes a mbquina.
C. Hacar la propaganda da un neqocio.
D. CL Hacar un astanta para libros.
If. Disanar muebles.
C. Ser el patrono da una mueblerfa.
Er 4- Descubrir una solucibn al problema da la
contaminae.'bn.
b. Escribir a maquina un relate sobra la con-
taminacibn.
C Ajistir e una conference sobre la eontamina-
cibn.
r. <2. Trabajar an una fbbrica da eviones.
b. Trabajar en un campo, ensenendo deporres.
6. Trabajar en un hospital.
S. d. Ayudar a la gente con sus problemas.
IX Escribir un libro sobre los problemas de ‘a
gante pobre.
nos le agrada
Mbs Menos
* A
7 7
3 3
3 3
* 4
7 7
4 04
3 3
6 A
2 2
6 A
4 4
1 1
3 3
5 s
2 2
8 3
5 5
s 5
7 7
4 4
H. d. Visiter un laboraton'o de biologia. g-
1 g |
h- Estar tras los bastidoras de un tea'ro. g b g 4
C. VIsrtar un jardfn de infancia. g 5 g 5
I. X Operar maquinas da ofieinai g 3 g 3
b. Repartir peribdicos. g 3 q 3
C. Leer libros cientfficos. g j q j
J. A, Tomar clases de arte. g 3 g j
b. Estudiar y escribir acerca de !a histone nvjn-
dial.
* Q7 Q7
C- Aprender matembticas avanzadas. g | g |
1C A- Instalar un aire acondicionado. g 2 2
b- Pinter una case (al aire libra). g 8 g 8
C. Mirar por un microscspio. g | g (
L A. Conocar gsnte famosa. g 4 g 4
ix Cuidar ninos. gg g 5
C. Escribir un relato sobre una persona impor-
tante. g 7 g 7
M. et. Ser el gerente de un rastaurante. g 4 g 4
b- Sar el tenedor de libros dal rastaurante. Q 3 3
C. Reparar la maquinaria del rastaurante. Q 2 2
N. A. Sembrar un jardm. g 3 g 3
b- Escribir un libro sobre (aroineria. I-! 7 r*l 7
C. Reparar un cortacesped. g 2 rt 2
O. CL Jugar al terns. g 3 g 3
b. Sacar fotograf-as. g b Q a
C. Pror.osticar al tiemsa. g | g |
P. A- Trshsjar en una finca. Q3 <“t 8
0. Trabajar an un asilo da ansianos. (j 5 Q 5
C- Trabajar an un tailar de 'soaraciones de te's-
visiones. Q 2 Q 2
1
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iQu< signifiesn sus respnestas?
'a indinaci6n 1» *»«». hada
1 a 8 .
a,°* ^tas oc^° *reas cstaran enumeradas do
oue ,nS° COrresP°nden a « numeros mayusculasq a se ven al lado de Ios encasillados. Mis r,rH,— -
meros para marcar su pruebx)
seusaran estos nu
Aqni dent Ins oebo iretts:
1—
-Trabajo Cientifico y Trabajo Matetnatico
Dcscubnendo soiuciones a cuestiones dentiGcas y problemas de
maxemiuca, trabajando con cotnputadoras, trabajando en un labo-
m f ^
mp o: /f^co de laboratorio, ingeniero. programador de
computation, mdd.co, dentista, quimico, fisico, bidlogo.dSetx i6c-mco electncista, farmacdlogo, cientfGco en investigaciones espaciales
vetennano
. .
. (Todos los trabajos de las ocho ireas aplican igual-
mente a hombres y mujeres).
*
2—Trabajo Mecinico
Trabajando con las manos, construyendo y reparando cosas, usando
nnp ementos y maquinas electr6nicas, entendiendo como funcionan
l*s cosas mecarucas
. .
.
Por ejemplo: carpintero, fontanero, electridstx mecinico de auto-
reparador de televisiones, conductor de camiones, piloto,
mstalador de telefonos, cerrajero, operario de emisora, operario de
maquinas, reparador de aviones
. .
.
3-—Trabajo de Oficinista
Trabajando en una oflcina, asumiendo responsabilidad por los de-
t*lles y documented de un negocio, mecanogranando y taquigrafiando,
operando miquinas de ofirina, contestando al telefono ...
Por ejempio: mecanografo, archivador, taquigrafo, secretario eje-
cuevo, contable, tenedor de libros, recepcionista, operario de teld-
tono, cajero, operario de computador, direaor de oGcinx agente de
boletos, operario de centraiita, mensajenj, persona a cargo de in-
rentario...
4-
-Administration, Direction, Trabajo Empressrial
i
"^codiendo productos, convenciendo a la gesite que haga o compre
algo, dingiendo las actividades de un grupo o de una organizaddn,
estaudo a cargo de algo importante
. .
.
Por ejemplo: presidente de una compaoix viajante, oficial de go
biemo, banquero, abogado, encargado de compras, capitan de polidx
^»«ndedor de seguros de vida, Ifder de una union, politico, vendedor
de intomdvilex agente de viajes
. .
.
5-
—Trabajo ds Serrido Social
Ayudando a la grate a resolver sus problemas, llevandose bien con
distinUis dases de gentes, cuidando a otras personas
. .
.
Por ejempio: asistente de servicio sodal, tra'oajador de servido
social, ayudante de maestro, psicdlogo, ayudante de enfermero, en-
fennero, consejero escolar, oficial que vigila las personas que estln
en libertad conditional, economista domestico, consejero vocacional,
llder religioso, terapeutx higienista dental
. .
.
2
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J“
T
rt^ .
A
^
sdco(Art« TMW«, Musica, Artes Vtarak.)Crcando, dueiando y decorando corn, dibujaado. tocando un ias-
tfumeaio musical, componiendo musica, bailando, hadendo un papelsn una peiicula o en un drama
. ,
.
?or ejemplot (1) Artes VIsaales
—anista eomerdal, caricatnrista,
usirador, arquitecto, decorador de interiores, arquitecto de paisa jes,fowErato, estibsta de pcinados, dheriador de imwbles. joyero, dise-
nador de ropas
... (2) Artes testrales, Musica, Bail#—bailarin,
o«»co, director de orquesta, compositor de musica, actor/actriz,
<tawtor cmematogrifico, creador de pebculas, cantante, modelo lo-
cutor, comico
...
7*—Ttabajo LitmriOf E^ucacidn
Enseiando; escribiendo relates, poesfas y dramas. Leyendo y ha-
ciendo investigadones. Escribiendo discursos
For cjemplo: maestro, escritor, poets, fcibliotecario, reportcro pro-
fcsoc uiuversuano, corrector de pruebas
...
'
8—Trabajos al Aire Libre
Trabajando afuera durante la mayor parte del dla, trabaiando coo
las manos, trabajo de labriego
...
For ajemplo: agricultor, pintor de casas, aibafiil, maestro de edu-
caobn Ksica, consejero de colonia veraniega, conductor de -iri, aticta,jardmero, celador, trabajador en estadbn de gasolina. oi-rero de
uauuucddn, ingeniero de montes
. .
.
Aqai tieae el sislema de puutuadoa para d inventario:
Mire la primers pregunta;
Mis Menos
A. 4 . Hacer un dibujo gj s 6
b. Leer acerca de artistas famosos Q 7 g 7C Tomar pedidos para pinceles 3 3
Si la (a) es la actividad que mas le gusta. tal vez
tenga interes en trabajo arristico (ft. Si la (b) es
la aedvidad que menos le gusta, 011 vez no ie agrade
d trabajo Utarario (*[). Mirquelo aiL
Prsgunts Mis Msnet
A* E “ Trabajo srHriioo Q3 — Tra’oajn lifarario
Ahota, mire sus prooias respuestas para cada pregunta y siga el sis-tena de puntuacidn segun fue indicado anteriormeate.
Pregunta Mis Msnet
A.
a.
c.
d.
£.
F.
Or.
H.
i.
j:
K.
L.
M.
M
a n = Trabajo
P.
Las areas da trabajo que aparecen con mas frecuearia en la coiumna
“mis" son las ireas que, segun este irrventarto, rr.i% le agradarian
a usted. Las areas de trabajo que aparecen con mis frecuencia en
la coiumna “menos" son las ireas que, segun este inventario, menos
le agradarian a usted.
Hahle con su consejero en la eseneia acerca de les resultados de
ra prueba. y despues averigiie mas acerca de las areas que le
agradarian.
3
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Ejerckno 2: Su Record Escolar
V°*
CUISO* ««ed tom6 ea la escueia superior tambiin deben
oarie otra idea de las cosas que !e gusta hacer, de las cosas que no
Ie agradaa a usted, de las cosas que sabe hacer biea, y de las cosasque no puede hacer bien. Estudie con cuidado su r&ord escolar. Si
no se acuerda de todas las clases que tomo y como salid ea rii ai
coosuite a su consejero.
Siguiendo el ejemplo abajo, en una hoja aparte haga una Iista de
os los cursos que ha tornado ea la escuela superior e indique
las notas que saco. Para cada curso que tomo, comeste a las sicuiea-
tes preguntas: (1) iQuc nota recibt? (2) ^Me gustd e l curso? (3) ^Me
costd mucho trabajo el curso o me fue bastante ficil? (4) ^Cuales
empleos tienen algo que ver con la materia del curso? (5) ^Cuiles
dc cstos empleos me agradarian? (6) iTengo suficiente preparacidn
para los empleos que me ag.adarian? (7) ^Sl necesito mis entre-
namiento, c6mo podria conseguirlo?
Le* con atencion el ejemplo y entonces haga el ejerritio en un
pspel separado:
Cunm N>(t 9w*«a?
iOittcil
• Uc37
.
Atqsnei
npU«i
r*'«cisn<<jot
«i cvno
{CuSIm m»
STms« u
pr»04f«cl in
KMlUfia
p«ra lot
4 Si n«,
c6wio
CMM*
EJEMPLO
Maquinilla A sr Facfl Mecan6ora*o X sr O^ras
Taquigrefo X No cursos an
Racepcioniria sr !a Escuala
Tenedor da suparior
libros X No
Dos anos
en una
ascuala
vocacionai
o Univer*
sided
Ejercido 3; Sus actividades
Ahora va a csunioar sus aclividad« aparte de so* etudioj. Etfudie
detenidamente todas las preguntas siguientes y diga si cada actividad
•lc gusta o no le gusta. Tambien, trate de hacer una lista de los em-
pleos que tienen algo que ver con cada actividad.
1. iEn cndles actividadcs escolares, aparte de' sus estudios, ha to-
rnado parte?
actividades me qusta o no empleos relacionados
ejemplo:
Miembro de
~
le orquesta de
mi escuela
1
•sf musico, compositor, director de
orquesta, combo
. .
.
2. e
2. ^En cudles actividades de su comunidad participa usted?
actividades me qusta o no empleos relacionados
ejemplo:
sacretaria del
dub latino de
mi tglesia
I
no secretario, mecandgrefo,
tenedor de libros
. .
2.
3. ^Cuales son sus pasariempos?
actividades ' me qusta o no empleos relacionados
ejemplo:
artes y oficios si carpinterfa, artesanfa,
ceramicista
. .
.
1
2.
•
•
•
0
5'j.
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Ejercicio 4: Sus destrezas y fnlcxifos
SSKST C" ine '4S) 50" c““ *• -» hacer y
l*Z
dJ\T^ mUCh“ “sas aun<>ue no le *»<* hacer*T1 v“ no ,e P15" feSar platos, pero indudablemcate
es algo quc hacc bien y pucde contar con esta dcstrcza cuando
quiera ganar dinero rapidamente. A lo mejor ya sabe hacer muchas
de las siguientes cosas por lo quc ha aprendido cn casa de sus
padres o abuelos: c6mo preparar la comida, como balr.nccar Ios
7”°** como senibrar un jardin, como reparar el frcgadcro. Y otras
habflidades que ha aprendido ya en la escuela como por ejemplo:
cscnbir a maquina, reparar el motor de un automovil, hacer vasos
y ollas de arcilla de alfareria. A lo largo de su vida, tendra la opor-
tunidad de aprender y perfeccionar nuevas destrezas. Por supucsto,
cuanto mds destrezas tiene, mds cmplcos puede conseguir.
La mejor forma dc conseguir su primer empleo es perfcccionando
algunas destrezas que ya tiene. Dcspuds, si desea avanzar y ganar
mas dinero. ouede aprender nuevas destrezas y pcrfcccionarlas.
Haga una lista ahora de todas sus destrezas y talcntos.
Lists de mis destrezas y talentos:
(ejempios: $e maneiar un automdvil, se buscar informacidn en la
biblioteca. se cocinar, se hacer retratos
. .
.)
I.
' 2 .
3 .
4..
5..
6
..
' 3..
9
..
10
..
Ik
12
..
13
..
14
..
15
..
16
.
17 .
18.
19
.
20.
6
CfiPITULO II
R DONDE PUEDE OBTENER
RYUDR CUHNDO BUSQUE
EMPLEO
312
Contactos personates
. su propia lista ahora de las personas quc pueden ayudarle
a conseguir un empleo o que pueden presentarle a otras persotias
que le ayudaran:
1 . A1 haccr su lista, trate de incluir los nombres dc algunas per-
sonas quc ya estan hacicndo cl mismo tipo dc trabajo quc a ustcd
1c gustaria encontrar. Tome el ticmpo necesario para hablar con
esta gente.
2 ' Agendas y scrviclos dc colocaciones (“Employment
Agencies and Services”)
los "oros Los contras
1. 1.
2. 2.
3- 3.
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CAFITULO IH
DESTREZA5 QUELE
AYUDABAN A CONSEGUIR
TRABAJQ
Pnmera Parte: Como leer y entender los anuncios de
trabajo en el periodico
lilll ?
e
i
ee
5
X
? s siguientes anuncios y despuetrate de traducirlos al espanol.
Cashier
Exp. nec. Woman's clothing store.
Hrs. 9-5, 5 days/wk. Must be h.s.
grad. Call: 689-9000. Ms. Rogers
Clerical
Answer phones. Sen. ofc. work. No
typ. nec. $l50/wk. vo start. Rnfts.
gd. Write to Mr. Morg»n, ?5 W.
43 St., Detroit, Mich.
Gas Station
Expd. service station attendant,
exc. pay & bolts. F/T or P/T.
Sal $3/hr. Call Dan. 723-5566.
Maintenance
No exp. nec. Will train to do
maintenance wk w/iarge no. Apply
to Mgr, Bell Telephone v .o,
Boston, Mass.
S
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CASTA DE PRESENT actAn
tscriba una carta, contestando al siguiente anuncio de trabajo.
Clerical
Answer phones. Gen. ofc. worlc.
wo typ. nec. $150/wic. to start,dnft^.gd. Write to Mr. Morgan.
25 ^.43 St.. Detroit. Mich.
9
Segnnda Parle: Preparaodo su Resrnne
ASCritl »•.;
.
^6-48 del libra.
SAME
address
PHONE NO
JOB OBJECTIVE:
e, uaando el nodelo en las pfijina
Position desired:
EDPCATION:
DATES
SCHOOLS
WORK EXPERIENCE:
DATES JOBS
SPECIAL SKILLS AND ABILITIES:
PERSONAL INFORMATION:
AS*- Height Weight Health
Marital Status
ADDITIONAL INFORMATION:
REFERENCES
:
References available upon request
10
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Tcrctn Parte: C6mo llenar correctsmerit* unu sollcitud
da empleo
Ll.n. 1m »l«ul.nt.. solicitudes d.
.mpl.o, u„„4o tl Bod,lo
•n la paglna 52 da su llbro.
0WMX3M*
DONUTS
PRANCMI1CO SHOP m
COMPANY OPSRATCO SHOP CD
N*m* Date — . -
Telephone Number —
Social Security Number
Hl^b School — List Year Completed -
City k State - - — Other Education .
Extra-Curricular Activities (Club*. Hobble*. Organization*)
How War* You Referred To Dunkin' Oonutif ____________
Earning* Expected Aar Hour ________________ Per Week
Address —
City L State
Application for Employment
IN TMl WORLD'S LAROCST AND PlNCST
chain op corns and donut shops
EMPLOYMENT RCCORO -LIST MOST RECENT EMPLOYMENT PIRST
at t
TO • MOM TV#*or rom MUIV NAMC OPlUPfPVISOP riaion TonLtAVIPea
AVAILABILITY . STATS SSLOW ALL HOURS YOU WILL SC AILS TO WORK
MONDAY TOCIOAV WEOMdOAV TMtMIOAV mioat 1ATUROAY 1UNOAY
mom a RUU TIM*
to PAST TIM*
IMPORTANT 1 IP YOU ARC UNOSR It YCARS OP AOS. WORKING PAPCRS MUST IS SUBMITTSO eCPORC HIRINO
pl*as* eBAO tmi roLLOwmo iraTteixr «*s eiacuc tn* eesxonse
If e job opportunity Is offered, I (hall comply with ail Dunkin'
Oonut*' uniform raoulramants. I understand that job rosponsibiU
itias often Include counter work, donut preparation and cleaning
duties.
The facts tat forth in my application for employment are true and complete. I understand that
if I am employed, falsa itatamants on this application shall be considered sufficient cause for
dismissal.
SlfHMn Ml AIMMl.1
Se«llM •# imsiayiH will kem the basis of eccuesiienal euxiiricitlen, mucanon mO iSwMtw viiUmI rt*ii4 te »*«. m>, nn. inH,
color or nstlensl wM«,
11
'
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Hareaurt Brio* Javanovioh, Ina.
An Equal Opportunity Employar
APPLICATION FOR EMPLOYMENT
Data.
Position Oasirad
.
last nami
Salary Oasirad
.
Rtfarrad by
.
Miooia
5
*OCIAL SECURITY NO.
CITY STATI dot ART.MO. rataaMONa no.
5 5^5^*0 ™« ««'T«a *T*T«1 KCiUU or UJ «iu m waaMnoa rr»ru» Qvaa
—
-
.
area cooa
mavi you avan aaaN convictio or a chime
SCHOOLS
o
a:
NAMt « LOCATION C0URS83
ATTENOEO
OCGREEMOM
MO. YR.
TO
3 ACAO.
COMM.
VOC
2 cou.aoa
5
MAJOR
MINOR
q roar qraooati.
“ auamasa school.
|
OR OTHER
STANTBO:
own aoatTiON name aho title or immediate superior
SALARY
URT:
OATC
c
SALARY
IM
AOORESS
STARTSO:
»-
M
name ano title or immeoiats superior .
SALARY
> urr:
i
i!
NAME or EMPLOYER AOORK&S
STARTEO.
TOON position NAMI ANO TtTLl 0# IMMSOIATI SUPCRIOR
SALARY
oucaimoa or outies LEPT:
OATS
MAION por LEAVING
SALARY
12
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p*«OM 73" CAAMCM OP SCAVICI TV^C Of OISCMAAQI
* *«*T ia YOUA PACSCNT ACM AVI ON OAAAT STATUS?
h
d JMCiauiio taainino oa scmoocc'atVinoco
L
»”*•** YOU CVtA CMAUOYCO CV THIS COMPANY? IA YCS MHCN?
_l
<
_____
5 *A*lK* OP PAICNOC ANO ACLATIVCS CMH.OYCO CY THIS COMPANY'2
tilO WHICH OA YOUA PACVIOUS IMA.OTIA]'u«y W* CONTACT? '
l
z
o
X
O SKILLS;
ACCOUNTING
Q COOK1CPINO
a CIC AlCAL laiNIMU
a PtOUAt CUM
Qailino
Qtypino
LCCTAIC ISPEP n
!
QOFPlCt MACHINtS
KINO:
MANUAL (S^fVn
j
lAAACn
,
PACJCINO. SHIPPINO. ACCCIVINO
mail room
— - .
•
I NuM Cl
Cm l iww
»!—« « a* «Aa far*fOl"«AWMw trm trm amwmi
,
am
any (no or clmi rwatan c aa wAMA mM, If rtlaaiaaaC. aftan my
< m«* «• my CiwiAiym ini'wM af raCywatl aw,
,
Data .
1
J
Ui
2
1
<r
VM
*»
2
MtTCAVICwaO cv
ACHAMS
_____
TO
1 3
OATT
MC
I
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Cuarta Parte: Como comportarse en una entrevista
Aquf ticnc algunas prcguntas en cspanol y en ingIds que tipica-
mcnte sc haccn en cntrcvlslas; practique sus contestacioncs antes
de su entrevista. jBuena suerte!
1. iCudles son sus planes para cl futuro? (What arc your plans
for the future?)
2. iEn cudles actividadcs de la escucla ha participado? (Which
school activities have you participated in?)
3. iCuiles cursos le gustaron mas? £menos? ^Por que? (Which
courses did you like most? Least? Why?)
4. iPor qud quiere trabajar para esta compafua? (Why do you
want to work for this company?)
5. iEstl interesado en un trabajo dc tiempo parcial o de
tiempo complcto? (Arc you interested in a part-time or a
full-time job?)
6. iQu6 me puedc decir de usted? (What can you tell me
about yourself?)
7. iQuc otros empleos ha tenido? (What other jobs have vou
had?)
8. quicncs podemos llamar para rccomcndacioncs? (Whom
can wc call for recommendations?)
9. iLc gusta trabajar solo o con otras personas? (Do you
like to work by yourself or with other people?)
10. ^Prcficrc trabajar dentro dc una oficina o afucra? (Do you
prefer to work in an office or outside?)
11.
^Cuanto salario desca para empezar? (How much are you
expecting for a beginning salary?)
12. i?or qud sc fuc de su ultimo empleo? (Why did you leave
your last job?)
13. ^Cdmo es su record de asistencia en la escuela? (How is
your attendance record at school?)
14. ^Piensa seguir con sus estudios al graduarse de la escuela
superior? (Do you plan to continue your studies after high
school graduation?)
15. ^Cudles habilidades relacionadas con este trabajo ha apren-
dido en la escuela? (Which skills related to this job have
you learned at school?)
1 6. ^Ha hccho algun trabajo voluntario? (Have you done any
volunteer work?)
17. ^Cuando puede empezar a trabajar? (When can you begin
working?)
18. ^Qud horas puede trabajar? (What hours can you work?)
19. ^En cudles cosas esta mas capaciiado? ^En cudles ccsas
estd flojo? (What things are you strong at? Which are you
weak at?)
20. ^Tiene usted preguntas? (Do you have any questions?)
(Sicmpre pregunte. Usted tambien necesita informacion.)
14
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CSPITULO Vf
MflNTENIENDOSE EN SU
PUESTO UN21 VEZ QUE LO
CONSIGUE
322
harla usted en las siguientes situaciones?
1* Va la lleSar tarde al trabajo porque ha tenido
problemas con su coche.
2. Esta detnasiado enfermo para ir al trabajo.
3» Su patrono le pide hacer algo que usted no quiere
hacer.
4. Usted no sabe hacer algo que el patrono le ha mandado
hacer.
5» Usted dana parte del equipo del patrono.
6. Sus amigos vienen al trabajo a visitarle.
7* Usted se pone nervioso y hace errores siempre que
el patrono esta observandole
.
8. Piensa que merece un aumento de salario.
9* Usted sabe que la compania donde trabaja esta
disminuendo y quizas el patrono le despida.
10. La otra persona que trabaja con usted no esta haciendo
su parte y usted esta haciendo el trabajo de dos
personas.
APPENDIX G
cc5mo consequir el empleo que vd. desea
(HOW TO FIND THE JOB YOUR WANT )
7© P3333
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